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■T^is project is an attempt at a statewide collection 
of baseline information on guidance counselors and the services beinq 
offered by those counselors in th^ school districts of Pennsylvania. 
Data were collev:ted on: (1) counselors; (2) guidance program 
characteristics as described by counselors; and (3) the various 
publics being served by the guidance programs. Data were collected 
from counselors, students, parents, teachers and administrators. It 
was expected that the baseline information would aid in planning 
in-ssr/ice programs, point oat '■o counselors discrepancies in 
expectations, and help other communities in carrying out evaluations. 
The project had an advisory committee representing a spectrum of 
grade levels, professional affiliations and experience. The data 
suggest that the vHrea most in need of attention is that of 
communication. The- report discusses the ways in which the research 
results were disseminated, and the uses to which it could he put. 
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GUIDANCE. IN PENNSYLVANIA: STATUS ANtJu NEEDS 
/ Chapter 1 . - 

i'ntrcduction 

The'research study described in tMs final report was .unded 

. ' i t - 

as project number F3-74t)03G-2 1-90O-O3- 19 , under an Elementary and 

Secondary Educat i on ' Ac^ Title III grant administered by the P^n^^syl- 

vania Department of Education'? Bureau of Instructional Support' ' • 

Services. The project was carried out using the staff a'nd facilitfes 

of the West- Shore School District d-jring the school year. 

* ' * 

Scope of the Study ' ^ 

Guidance in Pennsylvania: Status and Needr. was an attempt at 
a statewide collection of baseline information on guidance counselors 
and the services being offered by those counselors in the school ^ 
districts of Pennsylvania. ^ ' ' 

. Data coMection ceretered upon the following three areas: firrt. 
demographic information such as years of experience, type bf training 
degree, professional strengt^s and weaknesses. This phase attempted 
to collect data from all couns-elors , both publ ic and private, ifl- the 
elementary and secondary schools of the Commonwea Uh. 

The second area. of concentration was guidance program character-" 
istics as reported by practicing counselors. Data wa^ col lected from 
a random sampling of the State's school districts. The survey 
instrument jsed cn^'bled school counselors t& describe and react to 
the various servir.e, being provided through their district's guidance 
program. The counselors were asked to indicate botli the quality of 
service as it ex.sted in their particular program and Wie amount of 
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importance they attached to the characteristic as ^to whether 

it v^as ^liecessary for a comprehensive program of guidance services. 

The final ai'e^ of concentration concerned the various publics ■ 

be'ing served by the guidance program. • Data .was collected from 
^ * ' 

students, parents, teachers and administrators as to the i r 'Qpin ions 
of the*qL>ality and importance of the gMjdance services offered by 

their respecti.ve districts. Th i s -j hf ornat ion could then be con- - 

• *. . ' . . 

trasted with the responses of the counselors corrcerning the same 

character i St icss \- * • * 

^ In summary,, .the stud/* prov i'ded an in-depth look at Penn^yl- 

van i a ' s school counse lors and the serv i ces they pro-v i de . 

Background of the Problem . '. " 

Long^st^md ing critici5*n of guidance programs throughout the 

S^ate by educators,, legisl'^tors and the .publ ic cu Imi n'a ted du r i n^j 

the early, 1970's with tv;o governmental act ivi t ies that focused 

attenti^cn on the; public-'s perception of tKese services. The first 

was a series of hearings by the . Pennsy Ivan i a General Assembly's- 

sub-con'^i t tee on career education. Testir^ny by 'parents, students 

and educators generally Implied th»it guidance wes not performing the^ 

✓ 

kir.ds of 'services th^t t^jey expected :of it and mi ght actua 1 1 y be 
danaging students by providing ^^.i si nformat ion or failing, to make, 
students aware of care'er opportunities ahd appropriate career planning 
techniques. This testfrony was rebuttecl in a very limited, way by 
profess i.ona 1 o rga n 1 za t i on s represen t ing* ?;cho^l counse lors . , 

The second activity involved, the Citizens Commission on Ba'ic 
Education which had been 'appdinted by the Governt)r to make recommenda- 
tions concerning the improvement of all aspects of basi.c education, 
including guidance services. The Commission'^ report following an 
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extensive series of hearings across the State referred to wide- 
ranging dissatisfaction with the present organization of guidance 
services in the schools and cal!ed for drastic reform of the role' 
of the counselor. These recommendations were referred to the 
General^ Assembly as it began work on revision of the existing 
School Code. 

While professional groups such as the Pennsylvania School 
Counselors Association and the Pennsylvania Personnel and Guidance 
Association were quick to take issue with the findings and recommen- 
dation of these two bodies and to^point out that most testimony 
'eferrcd to specific, isolated inciflents, there was little in the 
way of research to verify or deny the claims of guidance's de- 
-cractoti. It was evident that a careful study cf the general public's 
attitudes toward guidance was required and that in order to ask the 
correct que-itions one must first have an idea of standard guidance 
practices throughout the State and the counselors who are responsible 
for them. 

Importance of the Stud^ ^ _ 

The outcomes that might be expected from the study varied 
depending upon the expectations of the potential usars. To have 
such a pool of baseline data from which future researchers could 
draw to eva I uate the i r own" hypothes i s could be important in itself." 

At .the very least, it was felt that su(;h information would 
provide a foundation for future testimony before legislative commit-' 
tees, a vital use when considering pending leg^islation on mandation 
of guidance services and, the funding of the same. 

Any weaknesses evidenced in existing guidance programs could 
also assist in H!3-->;nc;i in-service programs for counselors through 

O ' - 3 - . ■ 
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local districts, professional organizations or State agencies- Such 
weaknesses could also provide meaningful input to Counselor Education 
programs at the State's colleges and universities, perhaps heading 
to revisions in, or additions to, their present .programs. 

For the i nd i v i dua 1 counsel or , the results of the study could 

\ 

\ 

docu-ient discrepancies in expectations that nay exist between counse- 
lors and their publics. This could lead , to persona? inprovenents by 
counselors either in communicating their role to others or in the 
services performed. 

The study could also provide a format for districts v^ishing to 
carry out a local evaluation of their guidance programs and could 
contribute to the development o^ separate rating systems for counselors, 
a matter that has long been debated from the staiidpoint that the 
rating fern used for teachers can not be applied to counselors and 
other support personnel, 

l.t was recognized that such a study might raise more questions 
than, it would anrwer, but this could also be seep in a positive light 
since it would help to focus the efforts of future researchers. 
Assumptions of the Studv 

Several assumptions had to be made in order to proceed with the 
study. These assumptions naturally Impose certain Hmltatlorrs upon 
the Interpretation cf the data, decendlng upon whether the reader 
accepts or rejects them, ^irst was the assumpt I on'^hat students, 
parents, teachers and admlnistratcrs would possess a*; adequate know- 
ledge base to react to-the questionnaires that would be^devised to 
measure their attitudes. "Secohc, that the Item's on the instruments 
would represent a fair •m>eans of .gathering unbiased data. Soth of 
these assumptions had been tested to some degree previously through , 



^ more than twenty district self-studies of guidance services 
performed under the direction of the Pennsylvania Department of 
Education's Division of Pupil Personnel Services. The reports of 
these studies and the instruments they developed provided much f 
if>sight into selection of populations and writing or items. A 
• third assumption was that staff within a selected sample of 
..districts could. assist in completing the third part of the data 
gathering- where, the various publics had to'be sampled, since the 
cost df providing project staff to do this would have been pro- 
hibitive and the Idea of one staff member surveying each district 
was too time ccnsuning this assuriDtion was essential to the com-' 
pletion of the project. 

The Advisory Cof^^^iittee ' ^ 

Rather than limiting the planning and execution of the pro;ect 
to the staff of one school district, supplemented by one research 
specialist, it was decided^to appoint an advisory comnittee 
representing varicvus levels of counseling, private schools and 
counselor educators. Names for the comnittee were suggested by the 
project director, research specialist, and staff of the r>ennsylvan!a 
Department of Education's Division of Pupil Personnel Services. The 
final last of eight names contained people who represented a spectruTii 
or grace levels, professional affiliations and experience. They were 
felt to have an interest in the research and to be knowledgable beyond 
t^elr cwT^ school districts with thr p|^5ctice of counseling and related 
guidance services. In no instance is there any intent to ir^ply tha"t 
5 specific organization was supporting or advocating the study*^, Nar?-es 
were presented in alphabetical order. 
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-Mfj - Jaft^es - Adans^ a - coun&eior-^t-Bi 9. Spring : Middle. '.School J n : : 
Newville. He had extensive experience in lndustr.ial Arts and was 
involved in a najor career education project at his district. 
Mr. Gerald Boggess was an elementary counselor in the Carlisle Area 
School District. At the tine of the study he was involved in a 
similar research project in his own district, aimed at verifying 
the need for ele:^entary guidance services. 

Mr. Lawrence Gorrell was a junior high school counselor In the Rose- 
Tree Media School District, at Media, A former president of the 
Pennsylvania School Counselor's Association, he v-^as ttien president- 
elect of the counselor section of the Pennsylvania State Education 
f^ssoci at ion ' s Department, of Pupil Services. 

Sister Rose Maureen was a counselor at Tririty High School, a parochial 
school located in Shi renanstown. 

Mr, Richard May was a consultant fcr tne Guidance Section of t^e 
Perrsvlvania Department of Education's Duro.i;j cf Instructional Sunport 
^f>r\,lr^^. Hp h^d pvneripnce in advising several school districts on 
local studies of their guidance procrams: 

Mrs. Joyce S-:edly wa^ assistant professor of. Counselor Education at 
Mlllersvllle S'^ate College. She was a former elementary counselor 
and consultant ^or the Pennsylvania Departmrent of Education. 
Dr. t&.-'.ard S-.ith w^s chairman of the Counselor EdtiGation Department 
at ■'.est Cnester State College and oresident of the Pennsylvania ■ 
Personnel and Guidance -ssoclaticn. re had previously been a second- 
ary scnool counselor and chief o^ the Penns vl van ia Deoar tmen'^ of 
Education's Guidarrce Session. 

M^s. Ma^v Zetler, a senior high scSool counselor in the Al toona 
School District, was a i so ort^s Ident of the Pennsylvania School Coun- 
selor's Association. 15 
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The menbers of the Advisory Committee met on five occasions 
with the project director and research specialist to review the 
progress of :he study an^d to plan for the next step. In between 
meetings they often were asked to respond in writing to inquiries 
concerning the develooment of the survey forms and the selection 
of the SDDple districts to be queried. It was also encouraged 
that the board members use their contacts to spread word of the 
project and to stimulate support among the counselors being sur- 
veyed. At no time was the committee arbitrarily overruled by the 
project staff, rather they performed an overseer function which 
DrovTded fir- direction for the study. Some members of the com- 
mittee also beca-^e involved in disseminating the results of the 
stuGv through oroqrams at- professional conferences. 
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Chapter I I 
PHASE I 



Phase I of the study, aimed at the accumulation of denographic 

data concerning the training, background anu personal co^^petenc i es 

of counselors at all grade levels in both the public andprivate 

schools of the Commonwealth. On the basis of Department of Education 

statistics, a supply of questionnaires was sent to the Director of 

uuidance In each of the State's f i ve-hundred-anJ iv? -school districts 

and in the eight Catholic dioceses and such other private schools as 

were known to e-^ploy counselors. A^^'letter explaining the purpose of 

the study (see ^pendix !) and a brochure describing the project 

accompanied the forns. The counselors could return the completed and 

w.nsicned forns to the Director of ^Guidance for retura in a postpaid 

envelope that had been included for the purpose, or could send them 

bacK separately if they were concerned about anonymity^ 

Preparation o^ the Questionnaire 

\r. researching possible fcrTats for t^e Phase I questionnaire, 

attention v.as given tc the types of items used on government survey 

forms and accrediting association reports. These items of basic demo- 

graohlc Information were then supplemented by questions specific to 

. tt^e field cf guidance as devised by the advisory comnittee. Each I tern 

v<as fUDjected to careful consideration and conslcerable debate before 

Delng added to the tentative Hst for use In the questionnaire. 

<> 

A^ter a rough draft of the Instrj'-^ent had been preparec, a sample 
of counseiors In local s-hool districts x%-ere asked tc respond to It 
and to annotate items they felt were ambiguous or difficult tc ansvver. 

-8- 

ERIC 



"t)n the bas i s ot these cornnerit^ ■ a nurrtrtrr -of - t t-ems --wr-e-Tev 4 S'e<i-^ 

elininated completely. The final draft was then sent to the nenbers 
of-the advisory conimittee for their scrutiny before being printed, 
A copy of the final fom can be found in Appendix 2. 
Selection of the Sanpie H 

A list of the directors of guidance in each school district 
was obtained from the Pennsylvania Departnent of Edcr.atlon along with 
figLires en the number of counselors working in each alstxict. if. was 
agreed upon by the advisory connittee that the first phase of the 
study would atterpt to get cata fron every counselor in bot!. the public 
and prFvate schools of the State. Each director was sent a sufficient 
supoly of forrs to cover the number of counselors reported in the 
district, dIl*s several extra in case the staff had increased. 

To de'terntne which private scbooTs had counselors was not easy. 
No specific list of. which schools employed counselors was available 
nor could any source do more than guess at the overall number- of such 
coLHselors. It was decided the:"^ to send a suop'y of questionnaires to 
the o^'f'ice of each Diocesan Superintendent In the State with a request 
that they forward them to the schools in their Jurisdiction which had 
school courselors- In the case of other tvpes of private schools, 
sevt^ral fcr-:s .vere sent to those having nore than one-huodred students 
enrcWed Tn an effort tc reach more counselors. 

So that so""e est^'^ate of the percentage of response could be 
calculated, the return envelopes were coded by Intermediate unit nun^ber 

tn^se >.hc are net fan] "liar with the Pennsylvania Education System, 
intermediate un"ts are service areas composec of one cr more counties. 
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There are tvventyrnine such units across the state, TKis coding system 
allowed us to judge the geographrc d — 
A second code nunber identified the district and allowed one to fiqure 
the percentage of district^ fron which responses were r.^^eived. Total 
anonynlty orevalled on individual ;iuest i onna i res and no atrenpt was 
r-^ade to follow-jp with a second contact" to any person or district that 
failed to re-pond. Since no accurate record of the nunber of counsel- 
ors, even in public schools, exists it was inpossible to judge the 
percentage of responses. All told, 4003 Questionnaires were distributed 
<ues t i onna i re Ret u rns * . " ^ , 

^ron the 4000 qces t i onna i re s distributed anong the public and 
ron-Dublic schools, a tot.il of ZplO corrpleted forns vvere returned, 
which 'Igu-es out to 62. 3^ of the distribution. As, noted in the pre- 
vicws section, there is no certainty that th i s ' represented, an accurate 
oet-ce-^tage potential respondents. It could be either high or low.. 

nesoonses we''^ received fror- every internediate unit and fron 
445 of tne state's 505 districts, which ms slight'iv nore than 83?. 
"icjre 1, on -age 11 ir^dicates the number of districts that showed 
responses in each '-termed iate jn't and the nunber of Individual 
counselors 'e.5pondIng, 
Statistical Deslcn 

~— I- 1 ' ' ' — — • 

^ e . 

responses were keyounc-^ed and then analvzed using the ccrputer 
^^Ci Cities at Sniopensbjrg State College. Because of the nature of 
t-^e rata .:rich .-as oasicallv z^-^.o-::.t^o^.\z ^ nothing rx:re- than freouencv 
counts a^d percent^: :es were recuTred. " 

*"^e resjltlrg Ir'^o'nation was sub-i I v i de^-* Into a number of 
d ' f ferent rcp^r^rts . '^^■;:>^t^i^ conollatiors were obtained for each Int'e''- 
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. > . Figure- I 

C ounselor and District Response by Intermediate U..:t 

Districts Districts Percentage of Counserors 
Receiving Returning Districts " Returning 
V^- ^orn% Forms Returning Forms Forms 

1 

2 
3 
K 
5 
6 
7 
5 
9 
IC 

11 

1 

13 
■ \k 
15 

16 
17 



7A 
106 
221 
65 
76 
46 
78 
89 
28 
46 
9 
82 
, 81 
68 
90 
42 
49 
70 
59 
87 
85 
102 
169 
59 

117 - 
403 
51 
26 
33 
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r.ediate ur>it. '^>«e overall results were also broken dovvn by sVnTor" 
high school counselors, jmior high/niddle school counselor's, elen- 
entary counselors, vocat < ona 1 - techn i ca 1 school counselors and non- 
public school counselors. The nunber of respondents in each category 
are shown i n F i gure 2 be 1 ow. 

Figure 2 

Respondents by Type of School 

Non-Publ ic Schools 111 

Senior High School 1044 

Junior High/Middle School 62 1 

£1 enentarv , School 357 

Vocat ional'-Technical School 111 

Co^^blriat'on x-r 'J*^ »der!t i f i ed . 236 

Prese-itat 1 o<^of tr^e Data 

Tables 1 tc^4l record the data obtained fro-^' the counselors'" 

res^o'^ses to Ite'^s 1 throLigh 45 on the^Phase \ c^Jest i onna i re. Because 

o* the format reqj'red to fit tne resocnses'to the keypunch card 
> 

1 ini t'at to'ss several ite^s v.ere so~"et'^es needed to tontain all Dossib! 
responses to a sinqle qjestlcn. 1 te^. 15 vvhich asked the total nu-ber 
o^ students In the district v.as elT'^irated fron consideration because- 
it 'v-.as evident fror- t^e ans.-.ers given that ~^anv counselors had ni$- 
construed the question to refer to the number of ruplls in their 
ijLitlding or caseload. 

In order to rresent the data In a slrole for^-^at co"^binInc as nany 
asDects as oossible In a sinqle table stvle It ^-.as decided that the 
*ive resocndent qrojps as listed In ^igjre 2, olus an overall pjbllc 
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Table 1 



AGE 















--25-S — 
UNDER 


26-35 




46-55 


55-&- 

^ OVER 


NON-PUBLIC 


16. 2X 


39.6/0 


18''. 9% 


17.1:4 


6.3/0 


V1>TECH 




36.9% 


29.7-7o 


i9.a% 


8.I/0 


ELEMENTARY 


^ 7.8;i 


^0.1% 


21.it/; 


18.1% 


•9.6% 


JUNI OR/MIDDLE 




33.2/0 


26.7'; 


24.0/; 


9.2% 


SENIOR HIGH 




26.1>i 


28.9% 


24.8% 


12.3.C 


OVERALL 




30. 


28.2% 


"23.1% 


10.8/. 


t 


Table 2 
SEX 




• 




FEMALE 


MALE 








NCN-PU3LI C 


^3.2 ; 


■56.8;, 






• 


VO-TECH 


. 20.7% 


78.H-X 








ELEMENTARY 


52.7:= 


^7.3X 








JUNIOR/MI DOLE 


39.8;u 


53.4:4 








SEN) OR HIGH 




59.7,= 




i 




C'ERALL 


39. 3^: 


53.7;'= 


! 







ERIC 
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Table 3 



RACE 






AMER 1 CAIN 


AS 1 AN 

"amerTcan 


CAUCASIAN 


BLACK 


SPAN 1 SH 
SURNAME 


MON-PUBLIC 


> 




93.7/0 


0 


1.8% 


VO-TECH 


0 


0 


98.2/, 


0 


0 


ELEMENTARY 


.5-;'. 


CO/ 
• P /o 


85.3^0 


■ 11.6/0 


.3% 


' JUNIOR/MIDDLE 


-5% 


• 5/0 


89.5% 


6.8/0 


.5% 


« 

SENIOR HIGH 


.5% 


• 1/0 


92.3/= 




':2% 


OVERALL 


t 


.2-,i 


90.7:= 


6.1% 


.2% 








Table '-4 








INSTITUTI ON FOR 


GRADUATE GUIDANCE EDUCATION 




STATE 
SUPPORTED 


STATE 
COLLEGES 


IN-STATE 
PR i VATE - 


OUT- OF 
STATE 




N0N-PU3L1C 


• 9.9 


12.6% 




18.0% 




s 

VO-TECH 


26.1,-; 


27.9'; 


32.if% 


13.5,; 




ELEKENTARV 




26. V:: 


28.7/= 


iO.9% 




JUNI OR/MIDDLE 


26.7": 


25.7'>; 


32.0% 


16.3% 




SENIOR HIGH 


. 30-9.: ■ 


19.3:: 


32.6;: 


13-9% 




• OVERALL 


29.5;-: 


23.7;; 


30.5% 


14.0%. 





ERIC 
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school figure, would be placed along theJ vertical axis and the 
different response categories across the horizontal axis. - 

Self Descr i ption : • * 

Itens 1-29 vvere^jsed to describe the counselors as to their 
personal characteristics, training and job setting. The overaM 
tabulation of data indicates that' age-wi se th^re are relatively few 
very young (below 25) or very old (over 55) counselors. This might be 
exoectcd since In -any districts counselors have only been appointed 
H t-e last fifteen years since, the National Defense Education Act 
stinjlated their hir^Tng and it would be unlikely that teachers weU 
advanced In their careers would make the change to gui-dance. Likewise, 
wntil recently state regulations required that counselors have two or 
-ore vears o"" teaching experience before they. could be certified. Even 
.-with the eli'-Ination o"" this requirenent many districts still retain 
teac-ing experience as an unof f IcTal hi ri nc criterion, therefore, few 
vou-;er ecucators have yet filtered into tne counseling ranks. 

Jjst under seve- pe'- cent of the respondents identified then^selves 
as belonging to racial •nlrorities. The bulk of ninority grouc counsel- 
ors were en:>]oyed In cities above 50, ODD population. " 

With few exceptions counselors had earned a masters decree or 
better. Only one out c"^ seven had earned their degrees out-of-state, 
r.ht le -ore than hal' .^ere graduates of state colleges and state- 
re la tec jn I ver s i t ie^^ 

^'It*- t'-e excertlor o- the non-p;jbnc schools very few counselors 
lacv^::.^ :>rcper certification. A snail nur^ber o"^ elenentary counselors, 
-^a^-^lv t'He large -rba- areas, rec^orted lacking cu idance <ert i f ?c^* 
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■ ■ Table 5 
- . HIGHEST DEGREE ■ 





BACHELOR 


MASTERS 


DOCTORATE 






NON-PUBLIC 


18.9., 


77.5,, 


1 .8,0 


— 




VO-TECH 


"« — 

0 


97^J/. 


2.7/, 




• 


ELEMENTARY 


5.7. 




. 1.8,, 






• JUN 1 OR/hl DDLE 


2.7. 


96. 9, ^ 








SrNlOR HIGH 




9>.3,: 


- 1.7; 






OVERALL 


2.S 


95.6 . - 


i O : 







■ Table 6 

AREA OF Graduate specialization 



■5 


GUI DANCE 


S OC i Al 


='SYCHOlOGY 


OTHERS 




N0N-PU5LIC 


70.^.. 


0 




15.3,; 




"VO-TECH 


5^. 2 




3.0 ; 


6-3 : 




ELEHENTARY 


5-^.2.. 


2.3 . 


^.7 : 


6.2 . 




JUM ORy^fllDDLE 


5 J . 3 


i - 3 : 


3«9 : 




o 


SEN I On HIGH 




-1.3:. 


3-7 


4,3 . 




! 
i 

CVER.ALL 1 90.2 : 

i 




3.7'! 


3 - 7 -v 
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Table 7 



COUNSELORS HAVING PENNSYLVANIA 
GUIDANCE CERTIFICATION 



— — 


. YE5 


NO 








• • NON-.PUBLiC 




36.0 




4 


1 


VO-TECH 


98.2.. 


1.8: 








V 

ELEhENTAKY 

N 


91.0/ 


8.8/: 








! 
1 

junior/micWe 


■ 97.7; 


2.3:. 








SENIOR HIGH 


9^.9 : 










' OVERALL 


96.9 : 


2-9:, 








( 


* 

Ja^le 8 
Gjl 3A\CE certification STATUS 






PE?-MA'^i^rr^ 


l 1 S 1 ONAL 


1 






NON-PUr-L 1 C 




-33-3:: " 








vc-tech 


-75.7 . 


21-6:, 






* 


ELE^lENTARY 

, 1 


53.0 - 


23.2.,, 








■ j 


To. 3 


20.3 








sen; CR HIG^ j 

. — i 




15-2 . 








I 


j 


13.5 : 









~ 17 
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t ion,^ whf^tTi is surprising in view ""of the'state's efforts to assure 
that al 1 counselors be fully certified. About one out of five counse- 
lors who were certificated were on provisional status (Educational 
Specid-list I Cer'ti fixate) suggesting that a large number of counselors 
have entered the field in recent years, although whether this was due 
to-'replacement or the creation of new positions Vs uncer ta i n ^^^^pmewha t 
nore than-half of the counselor^ were certified in secondary guidance 
wkfh the bulk of the remainder possessing a ^omprehens i ve certificate 
covering both the elementary and secondary levels^ 

Two-thirds of the counselors had experi^ced a supervised practi- 
-cum as part of their training program. The percentages by subgroup 
were fairly consistent .on this point with the exception if the elem- 
entary counselors. Almost 803; of the elementary counsielors had under- 
gone' pract icum, which was far in excgs^ of any other subgroup. This ' 
discrepanc7 may be accounted, for by the fact that elementary guidance 
programs are generally of more recent origin than secondary progrdims.** 
This may have resulted 'in people with elementary inclinations having ^ 
t^ken their graduate training more recently than the average and since 
practjcums have only been integrated into many counselor education 
programs recently this would explain the differerice. 

Over 6^^ of>-the counselors reported that they had taken one or 
more graduate level courses iri guidance within the last four years. - 
Barely one out of eight had failed to further their education in their 
field for eight or mortf years. ^ 

One question that was of particular interest to th^ members of 
the advisory board conceited the number of counselors who^^were employed 
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Table 9 ^ 
TYPE OF CERTIFICATION HELD BY COUNSELORS 





ILEMENTARY 


SECONDARY 


COMPRE- 
HENSIVE 


SUPER- 
VISORY 




'non-public 


13.5/, 


44. i A 


14.4a 






VO-TECH 




64. 9 A 


13.5/, 


19. 8a 


r 

** 


ELEMENTARY 


57.4/,- 


9,6 a 


24. OA 


1.8A 




^ 

■ JUNIOR/MIDDLE 


'5.5/ 


66. 2A 


22. 2 A 


3.7/ 




SENIOR HIGH 


1 .OA 


64.6 a 


20. OA ' 


10. 2A 




OVERALL 


11.5/ 


<* 

54.4 a 


2V.8A 


9.5/, 





Table 10 



YEAR OF CERTIFICATION 





1974 


19^9-1973 


1964-1968 


1959-1963 


1958 ^nd 
BEFOR^v^ 


NON-PUBLIC 


20. 7A 


36.9/. 


6.3A 


4.5/0 


1 .8/0 


VO-TECH 


' 15.3/ 


48.6a 


13. 5A 


11 .7/ 


5.4/ ' 


ELEMENTARY 


17.3/ 


48.6/, 


13.7/ 


4.4A 


6.7/, 


-> 

JUNIOR/MIDDLE " 


1 1 . i A 


41 .lA 


18.8/, 


11. 4 A 


12.27o 


SENIOR HIGH 


1 

8.7/ 


■ 35. 8A 


19.3/. 


M.IL 


15.1/ 


OVERALL 


i0.6A 


40.8/> 


18. 5A 


1 1 .4/. 


12.47o 
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Table 1) 

COUNSELORS W ITH SUPERV I SED PRACTICUM 





WITH 
PRACTICUM 


WITHOUT 
PRACTICUM 








NON-PUBLIC 




20.7/. 








VO-TECH 


69.4/, 


29. 7A 








ELEMENTARY 


79.6/ 


1 O 1 / 

1 O . 1 








JUN 1 OR/MI DOLE 


62.8/ 










SENIOR HIGH 


61 .4/ 


35.7/. 








OVERALL 


65.67. 


32.6/. 


1 







Tabl.^ 12 

NUMBER OF YEARS SINCE LAST GRADUATE GUIDANCE COURSE 





PRESENTLY 
ENROLLED 




5-8 


9-12 


13 or 
MORE 


NON-PUBLIC 


24.3/, 




5.4/, ,r 


2.7/. 


0 


VO-TECH 


, 1'+.'+/, 


43.2/, 


27.0 , 


7.2/. 


2.7/. 


ELEMENTARY 


22.2/, 


53.5/, 


12.1/. 


3.4/ 


1 .U 


JUNIOR/MIDDLE 




49.6 a 


18.8/, 


f 

6.8/. 


5.5a 


SENIOR HIGH 




46.6/, 


- 19.8/, 


8.8a 


5.8/; 


OVERALL 


\6.0l 


48.2/, 


19.9% 




5.3/. 
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without previous teaching experience. With the elimination of the 
state requirerent for two years of teaching experience at the begin- 
ning of this decade counselor education institutions have begun to 
certify a considerable nunber of graduates v/ho have either entered 
directly into a graduate program in guidance from their undergraduate 
education or who have entered counseling from a non-educational 
background. The results of the survey show that almost 105: of the 
respondents had no teaching experience, which would seem to indicate 
that these people have not experienced i^ndue difficulty in obtaining 
a job. 

-Only 10' of the public school counselors reported being employed 
in a guidance position part-time, however, in the non-public schools 
a majority of the counselors were on a part-time b^sis. 

As indicated by Table 16, the ratio of students to counselor 
varies widely. The average for both public and non-public schools 
would appear to fall between ^*00 and 500 to 1. The ratio for elemen- 
tary counselors was by far the highest with 69.8^, reporting caseloads 
in excess of 600. The figures for vo-tech counselors a : so ran high 
but this may have been confounded to some degree by the part-time 
vo-tech schools where a counselor may deal with 500 students each 
session and count this as a caseload of 1000. 

The public schools showed little conformity as to the pattern of 
student ass ignment , except at the elementary level where most counse- 
lors follow the seme students through their elementary school experi- 
ence. Likev/ise in the vo-tech schools the predominant pattern is for 
the counselors to follow the same students through their course of 
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Table 13 

YEARS OF CLASSROOM TEACHING EXPERIENCE 





N 0 

EXPERIENCE 




5-8 


9-12 


1 ^ nr 

MORE 


NON-PUBLIC 


12.6/. 


26.2 a 


20 . 7/o 


12.6', 


24.3/. 


VO-TECH 


1 ?. . 6/. 


27.9/ 


30.6/ 


13-5/ 


15.? , 


ELEMENTARY 


15.0a 


16.9/. 


27.6a 


1 1 .k/. 


18.9/ 


JUNIOR/MIDDLE 


9.8, 


25.9/ 


26 . 7 / 


16.3/ 


20 . 1 / 


SENIOR HIGH 


8.0- 


23.6/ 


28 . 1 / 


16.8/, 


21 .6/, 


OVERALL 


9.5a 


2k. 7'. 


28.4,'. 


15.8/, 


20.5/- 



Table \k 
YEARS EXPERIENCE AS A COUNSELOR 





FIRST 
YEAR 
COUNSELOR 


\-k 


5-8 


9-12 


13 or 
MORE 


NCN-PUBL IC 




46.8,/ 


18.9a 


9.0 a 


8.1-A 


* 

VO-TECH 


1.7,. 


38,7,. 


32.4/ 


16.2/ 


6.3/ 


ELEMENTARY 


12.9., 


39.3/, 


29.7 a 


10. 1a 


7.0/. 


JUNi OR/MIDDLE 


6.3 a 


31 .2a . 


33.0,/ 


16.9a 


1 2 . 2L 


SENIOR HIGH 


5.6/, 


26 . 1 A 


27.0/. 


19.3a 


21.6/, 


OVERALL 


6.7/> 


28.9/> 


29. 9^ 


17.6/, 


16.4/, 
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Table !5 



Or TIME SPE^T AS A SCHOOL COUNSELOR 





25 . OF 
THE TIME 


50/ OF 
THE TIME. 


75A OF. 
THE TIME 


loo A OF 
THE TIME 




NON-PUBL IC 


18.0/ 


10.8a 


1 I.7A 


58.6 a 




VO-TECH 


2.7", 


1 . 0 /' 


5.5A 


89. 7 A 




ELEMENTARY 


2.1/: 


1.0/ 


6. 5 A 


89. 7 A 




JUMI OR/MI DOLE 


.5/.. 


3. 2 A 


6.5c 


88. 9 A 




SENIOR HIGH 


2.3/, 


2. 3 A 


5. 2 A 


89.7/. 




OVERALL. 


1 .OA 


2. 5 A 


6.0/: 


89. 7A 





Tabic 16 

NUMBER OF STUDENTS EACH COUNSELOR IS RESPONSIBLE FOR 





0-300 


301-UOO 


i+Ol -CQO 


501-600 


. 600 
AND UP 


MON-PUBLIC 


23.^/ 


2! .6/ 




17.1/ 


2U.3A 


VO-TECH 


8. ! .. 


12.6/1 


20. 7 A 


9. 9 A 


U5.9A 


ELEMENTARY 


h.-J', 


3. 6 A 


9. 3 A 


12.i+/o 


69. 8 A 


JUNI OR/MIDDLE 


1 1 .3A 


33. OA 


26.i+A 


1^.7A 


1^.7/. 


SENIOR HIGH 


\l.h.\ 


30.0/ 


30.9/ 


16. 3A 


9. OA 


OVERALL 


10.0 A 


1 


25.8/ 


15. OA 





ERIC 
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study. In the non-public schools, on the other hand, the counselors 
are nost likely to be assigned to a grade and have a new group to 
counsel each year. 

\n the sexual' r>akeup of their caseload the non-public counselors 
also differ considerably from their public school counterparts. Three- 
fourths of the non-public school counselors were assigned only to 
students of one sex while in the public schools 95^ of the counselors 
dealt with both nale and female clients. 

The average salary for counselors during the 197^-75 school term 
was approximately $1^,000 in the public schools and $10,000 in the 
non-publ ic school s . 

The bulk of the counselors in all subgroups were employed for 
ten months. Only in the vo-tech schools were year-round contracts 
common . 

The effect of Act 19A, in which the Pennsylvania Genera] Assembly 
granted funds to non-pub iic schools for guidance and other special 
services, was evident in the fact that over half of the non-public 
counselors reported the source of their salaries to be from this 
act. Less than 3Z of the public school counselors were funded through 
sources other than local initiative. 

Because of the interest in bilingual education that ha§ hc^en 
engendered by federal and state legislation protecting the educational 
rights of children whose primary language is not English, an item vyas 
included to determine if any counselors were- fluent in a second lan.g- 
ua^«. About 201 of the counselors indicated the abi'lity to speak a 
language other than English with Spanish, French, German and Slavic 
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Table 17 
ASSIGNMENT OF STUDENTS 





NEW GROUP 
EACH YEAR 


FOLLOW A 

GROUP FOR 
2 YEARS 


FOLLOW A 
GROUP FOR 
3 YEARS 


i~ 

U YEARS 
OR MORE 




NON-PUBLIC 


^5.0,'. 




7.2/. 


25.2/. 


•• 


VO-TECH 


27.0,'. 


3.6/. 


SI. 11 


2.7/. 




ELEMENTARY 


\2M/. 


k.i 


3.9 


69.0. 




JUN 1 OR/MIDDLE 


20.8/ 


18.2/ 


51 .0/. 


6.V/, 




SEN 1 OR HIGH 


17.3/, 




37.9/> . 


26.57. 




OVERALL 


17.1/ 


13.^/. 


3^.8/. . 


29.8/. 





Table 18 

MAKE-UP OF THE STUDENTS YOU ARE RESPONSIBLE FOR 





FEMALE 


MALE 


FEMALE 
K MALE 'v 






NW-PUBLIC 


30 . 6/, 


^5.9/. 


7.1. k% 






VO-TECH 


.9/, 




92.8/ 






ELEMENTARY 


0 


0 


99.7/ 






JUN 1 OR/MIDDLE 


1 .9/. 


1 .9/, 


9S.l%. 






SEN 1 OR HIGH 


5.7 , 


5.7/. 


87.9/. 






OVERALL 


2.2/ 


2.5^ 


9^.3/ 







ERIC 
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Table 19 
SALARY 





$8,000 
OR LESS 


$d,OOI- 
SI0,000 


$10,001- 
$12,000 


$12,001- 
$1'+,0C0 


$U,00l- 
$16,000 


NON-PUBLIC 


23.^'. 


28.8/ 


23.^/ 


9.0/, 


1 .8/, 


VO-TECH 


1 .8/, 


7.3/1 


15.5/. 


16.it/. 


25.5/, 


ELEMENTARY 


3.7/ 


10.6/;, 


29.3/. 


20. 2 A 


l5.3/> 


JUNIOR/MIDDLE 


. . 7/. 


6.9/, 


17.6/ 


21. 


25 . 1 /, 


SENIOR HIGH 


3.0/. 


7.0/, 


l3.7/> 


21. Mi, 


25.0/, 


OVERALL 


1.2/. 


6.7/ 


17.7/, 


2it.8/. 


2k. OL 



Table 20 
SALARY COf^lTINUED 





$16,001- 

$18,000 


$18,001- 

$20,000 


$20,001- 
$22,000 


$22,001- 

UP 




NCN-PUBLIC 


0 


.9/. 


0 


0 




VO-TECH 


21 .8,, 


8.2/, 


3.6/. 


0 




ELEMENTARY 


15.3/, 


5.2,', 


.1,', 


0 




JUNIOR/MIDDLE 


I'if.SA 




.8/, 


.2/' 




- _ .-S£N10iLii,l.GH„. 


17-3% 


8.8/, 


1 .21, 


.6/. 










OVERALL 


17.0/, 


7.0/ 


1 . 2 /, 


• OOit/, 
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Table 21 
LENGTH OF. CONTRACT PERIOD 





9 MONTHS 


10 MONTHS 


I 1 MONTHS 


12 MONTHS 




NON-PUBLIC 




^3-2/ 


0 


9.9/. 




VO-TECH 




39.5/. 


1'+.'+/ 


35.1/0 




ELEMENTARY 


22.2/, 


70.5/ 


3.1 /> 


2.1/; 




JUNIOR/MIDDLE 


19.0/ 


69.7/. 


6.6/, 


. 3.9,^ 




SENIOR HIGH 


20. i/. 


61.1/, 


10.5/, 


6.3/, 




OVERALL 


20. 1/ 


63.0/ 


9.3/ 


6.5/. 
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Table 22 

SOURCE OF FUNDING FOR COUNSELORS SALARY 



» 


LOCAL 
SCHOOL 
DISTRICT 


TITLE 1 


TITlE III 


ACT 19^+ 


PART 6 
VOC. ED. 


NON-PUBLIC 


26. 1 / 


1.8/ 


0 


52.3/. 


.9X 


VO-TECH 


6U.D/ 


.9/ 


2.7/." 


1 .8/. 


18.9/,' 


ELEMEN'ARY 


83.5/ 


9.8/ 


2.1/ 


3/'. 


.3/. 


JUNI OR/MIDDLE 


95.3/ 


1 .6/ 


.3/0 




.2/, 


SENIOR HIGH 


88.9/ 


- 1.0/, 


.3/ 


3 . 7/0 


1.5/. 


OVERALL 


91 -^Z 


2.8/ 


.8/. 


.2/.. 


2.0/. 



ERIC 
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Table 23 

COUNSELORS WITH A SECOND LANGUAGE 





SPANISH 


GERMAN 


FRENCH 


SLAVIC 


OTHER 


NON-PUBLIC 


7.2% 




9.0?; 


6.3>J 


7.2% 


VO-TECH 




3.6% 




U- _ 


1.8% 


ELEMENTARY 


1 OS' 


1 


7 . 0-5 


2.0?; 


1 In 


JUNIOR/MIDDLE 




3.5^ 


6.3% 


2.6% 


3.9% 


SENIOR HIGH 


6.3'^ 


3 . 2% 


'♦.1% 


3.3% 


3.8;i 


OVERALL 

1 


6.35; 


3.2% 


'♦.8% 


2.5? 


3.6% 



being tie most prevalent in that order. I n the- category of "other" 
languages several counselors listed street dialects as their second 
language. > 

^J"J_^^ ' ^ i ^'^ l_f'<provenient : 

For itens 30-36 on the questionnaire, the respondents were asked 
to ai^sign prior i:ies to each of seven suggestions for improving thei^r 
personal job situations. Tables 2^V-30 indicate the percentage of 
responses to each choice on the four point priority scale of highest- 
high- low- lowest . 

Table >'l, places the seven suggestions in rank order by priority 
for each of the six response categories. The "numbers beneath each 
choice represent the average response obtained by assigning a weight 
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Table 2^ 

ADDITIONAL CLERICAL OR OTHER PARA- PROFESS I ONAL HELP 





^HIGHEST 

'priority 


HIGH 

PR 1 OR ITY 


T 

LOW 
PRIORIJi' 


LOWEST 
PR! OR ITY 




NON-PUBL 1 C 


9.9 


28.8/; 


26.1/, 


21.6/, 




VO-TECH 


28.8 


3'+. 2/, 


22.5/ 


6.3/ 




ELEMENTARY 




30.5/. 


28. 


17.8/. 




'JUNIOR/MIDDLE 


26.6,' 


31 .2, , . 


22..^+/ 






SENIOR HIGH 


27.9/. 


33.0/ 


21.2/: 


10.5/; 




OVERALL 


25.'+' 


31.8/ 


22.8,0 


12.8/ 





^ ' Table 25 

AODITIONA. PRai^ESS J ONAl- PERSONNEL IN YOUR SPECIALITY 





HIGHEST 


HI GH 


] 

LOW 


LOWEST 




NCN-PUBLI C 


27.9/ 


35.1 A 


. 17.1/. 


7.2/. 




VO-TECH 


27.9/ 


31.5/ 


22.5/, 


6.3/. 




ELEMENTARY 


'+'+.2 • 


27.^+/. 


li+.5/, 


6.7/L 




JUNI OR/MIODLE 


- 29.0,/, 


31.6/ 


21.3/. 


10.6/. 




SENIOR HIGH 


3'+.'+ 


28.8/, 


18.8/. 


8.3/, 




OVERALL 


3'+.'+.', 


29.7/. 


18. 6/> 


8.7^ 
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Table 26 

ADDITIONAL PROFESSIONAL PERSONNEL 
IN OTHER SPECIALTIES 



e 


HIGHEST 
PRI ORITY 


HIGH 


LOW 


LOWEST 


— \ 


NON-PUBL 1 C 




38.7/; • 


2^ . 3 r> 


1 O / 

1 .8/. 




VO-TECH 


II 1 ■ 
M . 7 


22.5/, 


) -7 Q / 


1 b . 3 /- 




ELEMENTARY 


1 y . 0 , 


Jo . O / , 


. j /, 


7 0 




IMM 1 DR /M i nni P 


19.0/. " 


U3.0/. 


23. OA 


1 .11. 




SENIOR HIGH 


15.6/ 


37.2/. 


26.5 a 


' 9.6 a 




OVERALL 


16. U/. 


38.8 a 


25. U A 


9.5/ 





Table 27 

AVAILA8ILITY OF OUTSIDE CONSULTANTS 





HIGHEST 
PR! ORITY 


^IGH 


LOW 


* LOWEST 




NON-PUBLIC 


20.7/ 


1 /, 


18.0'', 


0.0/ 




VO-TECH 
* 


9.0 , 


28.8- 


31.5-/. 


18.0/ 




ELEMENTARY 


12.1/ 


^7.5/ 


20.0/ V 


10.6/ 




JUNIOR/.MIOOLE 


lit. 5'. 


•41.7/ 


29^5/. 


7.1/ 




SEN 'OR HIGH 


10.3 


38.1 /, 


- 27.3/. 


12.5/, 




' OVERALL 


11.5/ 


39.8/, 


.27. -5/. 
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- „ ^ ' Table 28 

- , SMALLER CASE LOAD 





HIGHEST 
^Rl ORITY 


HIGH 


LOW 


.LOWEST 


I 


\ 

— : — ^ 




38. 7,. ' 


■ 19.8/., 


9.9/ 




\i ri— T c r u 
V I** c t tn 




2b . 1 A 


1 Q n / 


9.9a 




CI CMC \Yt A D V 

^ tLtntNIAKY 




i 


1 0 . 3 


7 'Or. 




JUN 1 OK/nl DOLE 












Senior high 






1 5 . 9/. 


6.2,i 




OVERALL ^ 




27. ./ 


16.6/, ■ 


6.8/ 






>• 

Table 29 

ADO t T 1 ONAL I NSERV 1 CE ^RA 1 N 1 NG 
OR OTHER PROFESSIONAL 'growth 

» 




• 

• 


HIGHEST 
PRI CRITY ■ 


high 


LOW 


LOWEST 




n mi r u o L \ l. 


29.7/ . 


37.8/. 


1 1 . 7/. 
—J- 






V 1 1. Ln 


-21 .6 ■ 


. 28.8/, * 


28.8,;, 


9.9/. 




PI PMPMTAPY 


20.2/ 


. kS.O' 


18.1/, 


. 7.2/, 




JUNIOR/MIODLL . 


20.8- 




19.3/. 


•6.8a 




SENIOR HIGH 


17.3/ 


36.8/ 


2k. k/. 


3.5/3 




overall' 


18.5'/ 


39.5/ 




9.0/,. 
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Table 30 
ADDITIONAL NON-SCHOOl RESOURCES 





HIGHEST 
PRIORITY 


HIGH 


LOW 


LOWEST 


NON-PUBL!C . 


3-3% 


33:7?. 

L . 


27.02; 


1.7% 


VO-TECH 






13. -7% 


32.^4% 

1 


13.5% 


ELEMENTARY ^ 




' ■ 


13.7% 


29.7% 


Y 


JUNIOR/MIDDLE 

/ 


• 12.9% 


1 — 
36.6% 


30.8% 


10.5% 


SENIOR HIGH 


3.7% 


32.7% 

1 


30.7% 


13.2% 


1 

OVERALL 1 
^ 


10.9^ 


33.6% 


' ! 

30.5% 


12.5% 



to each choice fron 1 for highest priority to h for lowest priority. 
As these averages indicate there were very few instance; where items 
were assigned the lowest priority. In the case of public school 
counselors othe^ Xhan vo-tech, a snaller case load was top priority 
usually followed by additional counselors. For the non-public 
counselors a snaller caseload onTy ranked fifth i-n importance with 
in-service training and available outside consul tr^-nts receiving high- 
est priority. 

For the public schools external resources such as consultants and 
agencies ^ere seen as least helpful in assisting then to do a better 
job. 
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RANK ORDER OF COUNSELORS' PRIOftiTY OF AIDS TO 00 A BETTER JOB 

(MEAN SCORES) 
Table 3' 





N ON- PUBLIC 


VO-TECH 


ELEMENTARY 


1st 


Add i t i ona 1 i nserv i ce 
Training or other 
Profess i ona I Grov^th 

1 .91 


Addi tional Clerical 
or Other Para- 
Profess ional Hel p 

2,07 


' 

Smal 1 er Case Load 
K73 


2nd 


Availability of Out- 
side Consultants 

K97 


Smal 1 er Case Load 
2.07 


Add i t i onal Profess i onal 
Personnel In Your 
Special ity 

1.82 . 


3rd 


Add i t i onal Prof ess i ona 1 
Personnel in Your 
Special i ty 

♦ 2.0k- 


Add i t i onal Profess i onal 
Personnel in Your 
Spec iai i ty 

2.08 


Add i t i ona 1 1 nserv i ce 
Training or Other 
Prof ess i onal Growth 

2.U ^ " 


4th 


Addi t ional Prof ess i ona 1 
Personnel in Other 
Spec i a I i t i es 

2.06 


— ^ 

Addi tional I nserv ice 
Training or Other 
Profess i onal Growth 

2.30 


Add i t i ona 1 Profess i onal 
Personnel in Other' 
Special i ties 

2.21 


5tn 

i 


Snal I er Case Load 
2 . 22 


Add 1 L f'Onal Non-School 
Resources 

2.53 


Availability of Out- 
s ?de Consul tants 

2.53 




Additional \0'^-5choo] 
Resources 

2 .23 


Acditional Professicnal 
Personnel in Other 
Spec iai i t i es 

2.56 


Add i t i onal Cl er i cal 
or Other Pafa- 
Professional Help 

2-Sk 


1 — t 

1 

7th : 

i 

i 
1 


Additio"^al Clerical 
or Cther Para- 
Profess i o-jal Hel P 

2.69 


Availability of Out- 
side Consul ter.ts 

2.67 

m L 


Addi tional Non-School 
Resources 

2.55 
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RANK ORDER OF COUNSELORS' PRIORITY OF AIDS TO DQ,A BETTER JOB 

(MEAN SCORES) 
Continued 





JUNI OR/MIDDLE 


SENIOR HIGH 


OVERALL 


1st 


• 

SmaHer Case Load 
1 .98 


Smal ler Case Load 
1.S6 


Smal ler Case Load 
1.88 


2nd 


Additional Inservice 
Training or Other 
Profess i onal Growth 

2.13 


Add i t i ona ! Prof es s i ona 1 ^ 
Personnel in Yo&r 
Spec i al i i.y 

2.0i 


Addi tional Professional 
Personnel in Your 
Spec ial i ty 

^ 2.02 


3rd 


Addi tional Professional 
Personnel In Your 
.Spec ial i ty 

2.15 


Add i ti onal Clerical or 
Other Para-Prof ass i onal 
Hel p 

2.16 


Add i t i onal 1 nservi ce 
Training or Other 
Profess ional Growth 

2.24 


4th 


Additional Professional 
Personnel in Other 
Spec i a i t i es 

2.21 


Add itional Inservice 
1 ing or Other 
P. ess ional Growth 

2.30 


Additional Clerical or 
\Other Para-Profess Ional 
Help 


3th 


•Jdi t iot.^l Clerical 
or Other Para^ 
Professional Help 

2.25 


Add i t i ona 1 Profess i ona 1 
Personnel in Other 
Specialties 

2.34 


Add i 1 1 ona I Prof s i (Xia 1 
Personnel in Other 
Special ties 

2.31 


6th 


Ava 1 1 ab • I I ty of 

Cutside Consultants ^ 

2.31 i 

f 


Avail ab i 1 I ty of 
Outside Consultants 

2.47 


Ava i 1 ab i 1 i ty. of 
Outside Consultants 

2.43 


7tr: 


Add 1 1 i.onal Non-School 
Resources 

2.^3 


Add i t i ona 1 Non-School 
Hesou rces 

2.55 


Add I tional Kon-School 
Resources 

2.51 



- 3^ - 

'43 



Counselor Strengths and Weaknesses : 

Items 37^^5 required the counselors to nake a personal assessment 
of their relative strengths and weaknesses in relation to certain 
guidance activities. The nine activities used conprrscd, In the judg- 
:^-ent or the advisory board, activities to v;hich the counselors cofr.nonly 
devote the creat najority of their tine. 

T^e respondents were asked to classify their abilities to 
conduct rne activities on a four point scale fron very < Z^O''^a to ver- 
'AeaN. Tables 32-AO indicate the percentage of counselors responding 
to eac^ act'vitv on each of the four points. The same six subg^'oups 
>.ene used fcr charting the results as in the previous tables. Table ^1 
•-aiks the n:ne activities within each of the six subgroups. The 
nu^TDer beneath each activity represents the average strength according 
to a svste:- of v;el^htt-g the re's^onses fron one for very strong to 
*Oijr ^or very v.eak. 

Weakest o:- ail the counselors' competencies was coordination 
co-i-iunitv resources ivnich would involve the referra) of clients to 
psychiatric, social and welfare agencies^ etc. Next in weakness v-^as 
gro-:: cojnsellrc processes despite the financial and consultative 
e-^p-^.asis t'-at has teen p-ov?dec tne Pennsylvania Desart^ent of 
EducatTr-^ :r everv school district in the state to in-service 
ccjnse'cs In crour ::rccesses> 

- tncj;-" t^ere '.vere so-^e differences anong the various subgroups 
as tc t-^eir r^^k c^der co-'C^tence, interpersonal and i ntrapersona I 
cc^nseiinc '.-.cjld arrear tc ^a'-e an edge to^vard being the strongest of 
fe co~'2ete*c I es tne cojnselors "^elt thev possessed . At the senior 
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Table 32 



ACADEMIC COUNSELING 





VERY 
STRONG 


STRONG 


WEAK 


VERY 
WEAK 




NON-PUoL 1 C 


36.9 : 


46.8/: 


9^.9/ 


0.0/ 




VO-TECH 




53.2/: 


15.3,/ 


.9/ 




tLEMtNTAR Y 


20.7 0 


50.4 . 


14.7,, 


3. 1; 




JUNIOR/MIDDLE 


37:5 


56 2 ' 




- i J 




SENIOR HIGH 


h3.6,: 


45-0/ 


" 3-2/ 


1 : 




OVERALL 


33.6; 


50.5 : 


5.7 


.7 





Tabli^ 33 

EDJCATl.Ci'VA^-lOr-iTi Or^AL COIj'NSEl 1 NG 





VERV 
STRONG 


STRC^iG 


WEAK 


VERY 
WEAK 






27.5 . 




21 -6 : 


0.0, 




VO-TECH 


55-2 




-9 


0.0 : 




ELE.'-^MARY 




32.: : 


34.9 


S.B:. 




JUNIOR/MIDDLE 




52-2 : 


'6.7. 


\ A .., 




SENIOR HIGH 


35-6 • 


51-6 


9.2: 






CTw'ERALL 


23.9 : * 


49. 7^:. 


14.4 , 


1.9.. 





ERIC 
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Table 3'» 

INTERPERSONAL COUNSELING' 





V u~ T 

STRONG 


STRONG 


WEAK 


V/ C D V 

V tKY 
WEAK 




NON-PUBLIC 




51.4-/, 


2.7-/. 


0.0/. 




VO-TECH 


38.7: 


52. 3^ 


6.3/. 


0.0/, 




ELEMENTARY 


51 .2.: 


44.7; 


2.6:,, 


0.0;'. 




JUN 1 UK/ n 1 DDLc 




52.77: 




.5 : 




SENIOR HJGH 


33.5/: 


55.6;. 








OVERALL 


33.1 , 


53.2,. 


6.2i 







Table 35 
IMRAPERSONAL COUN::EL!'nG 





V E R V 
STRONG 


STRONG 


WEAK 


\ VERY 




NON-PUSLl C 






7.2;. 






VOTECH 


55.1 : 






0,0:3 




ELEMENTARY 


^3.6": 




6.7;:. 


.8;.. 




JUMOR/^lIDDLE 


5^.7 : 


50.6 : 


i 

S.S..: 






SEN IK HIGH 


53.7- 


55.9;. 




• / 'r 




c;*erall 


54.3. 


53,5:3 


^ • ^ z 
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Vatic ?6 
GROUP PROCESSES 





VER\ 
STRONG 


STRONG 


WEAK 


VERY 
WEAK 




NON-PUBLIC 


13.5 


39.6. 


32.4 


6.3 




VO-TECH 


19.8.: 


i+5.0.: 


25.2/ 


7.2/ r 




ELEMENTARY 


18.9 


50.1,, 


22.7 . 


4.4 




JUNIOR/MIDDLE 


19.2 


50.9 . 


2J.3.: 


4.3.. 




SENIOR HIGH 


13.9 ^ 


^7.4.,. 


30.9. 


3-5.:. 




OVERALL 


16.6 


48.9 . 


27.! . 


4.0,: 






Table 37 - 
PUPIL ASSESSMENT 




VERY 
STROTJG 


STSOJG 


WEAK 


VERY 

Weak 




NCN-PU3^ 1 C 


13.5 


42.-+ 


29-7 . 


4.5:- 




VO-TECH 




i^-i.l:: 


29. 7 ^ 


- • / v. 




ELEMENTARY 


22 . 2- 




23.5 : 


3.1- 






13. ~ 1 -47.2 


19. s . 


2. 1 ■ 




SENIOR HIGH 


2; .6 . 


52 4 , 


j 0 a; 


1 




Ol'ERALL 


25.9 : . 


-9.3 




2 . 1 i 





ERIC 
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Table 38 



PARENTAL INVOLVEMENT 





VERY 
STRONG 


STRONG 


WEAK 


VERY 
WEAK 








^5.0,:, 


36.0/ 


1 .8/, 





V Ur* 1 LLn 


2o. I 


•^5.9 : 


22.5 


0.0 ■, 


f 


Cl CMC WT A D V 


39.0 


^7.0 ■, 


10.9:. 


0.0:{ 




JUNIOR/MIDDLE 


30.6 




12 2' 


1 n ' 




SENIOR HIGH ^ 


15.3 : 


50.=.. 


25. 61 


1.5.; 




OVERALL 


26.3 


50.3' 


19.5 . 


i .2.; 





Table 39 
TEACHER CONSULTATIC^ 





VERY 
STRONG 


stron:^ 


WEAK 


VE^Y 
WEAK_ 




NCN-PU5L1C 


; 

5 i . 7 


53-2 


2^-3 


1 -3:l 




VC-TECH 






11-7- 


Q-O,; 




ELEMENY.ARV 






S.S, 


• 3:; 




JUNIOR/>.i:DLE 


i 




, _ ! 

. 1 


1 




SENIOR HiGH 


1 


55-5 : 


13.6, 






OVERALL 


23-2, 


57-9o 


15.D, 
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ELEMENTARY 



Table ^0 
COORDINATION OF APPROPRIATE 





AND 


AVAILABLE 


COMMUNITY 


RESOURCES 




VERY 
STRONG 


STRONG 


WEAK • 


VERY 
WEAK 




NON-PUBLIC 


9.0?? 


26.]% 


33.7^^ 


13.5% 




VO-rECH 


15-35 

1 


53.23; 


r~ — 1 

26. 1^; 


-SI 





I 15.5? I 48. 8i i 25.65; 

i ; I " 



JUNIOR/MIDDLE 



5.73; 



10.6% 



39.9-: 1 ^41.)?: 



6.1% 



SENIOR HIGH 



; f i i 

1 9.6% ! 33.1% I h].ir \ 



6.2 



t t 

i 



OVERALL 



n.3% ; 41.2% j 
\ L. 



38.2% 



5.4% 



hich level acaderic and educa 1 1 ona 1 -vocat 5 ona 1 counseling v^'ere ranked 
as the highest co^rpetenc i es cf tne counselors, which was the c.-catest 
deviation fron the general response pattern. Such activities as 

pupil assess-ient, teacher consultation and parental involverent 

invariably were ranked near the niddle of the list. 

Counselors v^ere Loathe to consider thenselves very weak in the 
handling of any of the nine activities nentioned in this section of 
the cues tro'nna ire. The only two activities where nore than 3% of the 
responses were very weak were the two lowest ranked activities as 
previously --enticned - group processes and coordination of cor-uTiity 
resot^rces. With the exception of the tu'O aforer^ent toned activities and 
D-pil assess-ent :t 'east 75% of the respondents rated the:-selve5 
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COUNSELORS' CLASS !^ I CAT I CW OF THEIR 
STRENGTHS AND WEAKNESSES IN THE FOLLOWING AREAS 
(MEAN SCORES) 

Table k) 







VO-TfCH 


ELEMENTARY 


1st 


1 nterpersonal 
Coi>n 1 i ng 

1.60 


Educat i ona 1 -Vocat i ona I 
Counse I i ng 

Ki+6 


Interpersonal 
Counse i i ng 

1.51 


2nd 


1 ''"trapersonal 
Cocinse 1 1 ng 

1 .66 


i nterpersonal 
Counsel i ng 

1.67 


1 nt rapersona 1 
Counse 1 i ng 

1.59 


3rd 


Academic Counseling 


Intraperscnal 
Counsel i ng 

1.71 


Parental 1 nvol vem^nt ^ 
1.70 


t 

■ *4th 


Educat i ona i -v'oca: 't onal 
Counse i i ng 

1^33 


Teacher Cons u 1 tat i on 
1.77 


Teacher Consu 1 tat i on 
K7i+ 




Teacher Ton sui cation 
2.13 


Acade'^i c Counsel 1 ng 

1.92 


Acade-nlc Counsel ing 
2,00 


6th 


Pup i 1 Assess^eni: 
2.23 > 


Parental Involvenent 
1.96 


Pupl 1 Assess -^ent 
2J0 


7th 


■ 

Grouo Proces-ses 

1 

2.5:- i 


Coo:^d i nat ? on of 
Conmun i ty Resources 

2.13 


Group Processes 
2 J3 


6th 


r a rental .nvDi\6riert | 

j 

i 
t 

2.35 ^ 


P^ipil Assessnent 


Coordination of 
. Conrrun ity Resources 

2,22 


! 

f 

1 


Zoord j na t i on of 1 
Comnjnity ^.e5C-rce5 ! 

i 


Group Processes 


Tducati onal -Vocat lonal 
Counse 1 i ng 

2.54 i 

1 
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COUNSELORS' CLASS I F I CAT I OF THEIR 
STRENGTHS AND WEAKNESSES IN THE FOLLOWING AREAS 
(MEAN SCORES) 



con t i r.ued 

,/ 





JUM OR/MIDDLE 


SENIOR HIGH 


OVERALL 


ist 


Interpersonal * 
Counsel i ng 

1.62 


Academic Counsel ing 
1.53 


Academic Counseling 
1,67 


2nd 


Acadenic Counsel t ng 
i.65 

^ 


Educat ional -Vocat ional 
Counsel i ng 

1 w3 


Interpersonal 
Counsel ing 

] 63 


3rd 


1 nt rapersonal 
Counsel inq 

1.73 


1 nterpersona 1 
Counse ling 


Intrapersonal 
Counsel ing 

1 7s 




Parertai Involvenent 
'.33 


mtrapersonal 
Counsel t ng 

1 - So 


Educa t i ona 1 -V oca t i ona 1 
Counsel ing 


5th 


Teaci^er Consultation 
1 .90 


Pi:;:\ 1 Assessment 
2.02 


Teacher Consul tat I on 
1 ait 


1 

1 

•6th j 


Ecuca 1 1 ona ' -Voca t i ona i 
Course 1 i 


i 

Teacher Zonsul tat^on \ 
2. 02 


Paren ta 1 Invol ver^nt 




Puwfi Assess^ient 

1 
i 

I 


^arental 1 nv, q] venent 
2.1 1 


Pupil Assessment 
2,0] 


3th ^ 

i 

j 


GrojD Processes 
2 J5 


3rou2 Processes 
2.25 


Group Processes j 
2.13 


9th 


1 

Coorc ! rat i on or j 
CoTT^unitVi rlaso^jrces ' 

2 ^ * 
} 


Coo:-c j nat i on of 
Connunity Resources 

2.45 


Coordination cf 
Conrnunity Resources 

2-59 
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strong or very strong. 
Pi scuss io n 

There is little nore to be s<aid about the first portion o?^ the 
data covered in the section on self description. The second ^sect ion 
of Phase I results dealing with the methods of improving the coLTnssl- 
ors situatiori, however, give rise to further discussion particularly 
as to the realisn of the priority itei^s, ^ ^ 

The two top priority items as selected by the public school 
co,-nselors were a srr^ller caseload and more counselors. These two 
choices are virtually syncnynous. In considering the realisn of these 
choices though one must consider the econoric situation as It exists 
truest Pennsylvania school districts. Inflation, mandated ' services 
and i-proved salary and ""ringe benefit oackages for staff have raised 
district budgets lo what many school boards consider unacceptable 
^vels. To compensate for these increases without Urge tax increases 
--ore a^.d r^cre districts have tL:rned to cutting staff and putting a 
^orator ij-^ j-or new c^rograns. In this clinate, which shows no sign of 
abalrr-g. It Is highly unlikely :hat nost districts will be wininc to 
'Tire -ere counselors. Improve facilities or Increase clerical services, 
What re-^alrs Tn the v^ay of alternatives are basically to set flrn 
Drio'ities as to what the existing staff can accomplish and let all 
ot-er tv:>es of activities regain undone or to utilize outside resources 
such as '^ental healt" C'lnlcs, \H^lfare agencies, community service 
gro^r^s a-;c faml Iv counsel I-^g clinics. However, these alternatives are 
last In the counselors' list o"" prIcrTtles, !t r-^y be^hat an effort 
*^wSt 'i)e naci' tc inDPtOve the counselors' understand Tnc and use of such 
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referral sources. 

-•■ The need fqr such training' is furt+ier I llustrated by the third 
section of the Phase I data which relates to perceived strengths and 
weaknesses. Here the coordination of ccnmjnity resources was seen as 
the v-eakest of the'nine ccmpetencles by the cou.ns^'lors themselves. 
One rnust question the rea 1 i srr^ of rejecting such ^n ir-portant source 
of assistance as the non-school agencies available in nost districts. 

In a sinilar vein the data on strengths and weaknesses shows that 
alrost one-third of the respondents considered thenselve? weak in the 
area of group oroces^cs which were define: as^ Ircluding both counsel Inc 
a-d ;n^"c,natIo- giving activities. Group rrjcrsses have been touted as 
a -es-^s st'etchinc United staff resources -ost counselor 
ed.:catIon texts and by nary consultants, both pr'vate and governnent. 
It Is 5 recocni-cj cor^petercy that is included in ail counselor 
education progra-s a-d -,any exa-ples of Its use are cnnually oublished 
In t'^e Drcfesslonal Hterature. Or;e -.ust ask what -;ore can be done 
to encourage counse'irs to use group processes. During ^ three vear 
Derloc at the Declnning of this decade fne Gulda-ce Services Section 
of the Pennsylvania Denartnent o* Education attenpted to reach every 
school district with a series of workshops on group ctXinsellna and, 
rurtner, c-'fered each distrl.ct a grant to hire consultants and conduct 
loca' Tn-servlce rrogra-s scecif Teal 1y related to the use c-* croun 
technicue-s within tnat district. 

\ctf: that we have seen what type of ccurseTcrs are presently 
ser^?-; I- the schools of the CoT^onwea t th v.e are readv tc take a lock 
at the ccnte-t cf the progra-s cf guidance services tnat are beinc 
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conducted within the public schools. Phase II of the study dealt 
with rhlg^particular aspect of guidance in Pennsylvania, 
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Chapter Ml > 
PHASE I I 

Aftrtr r.ollecting personal data on the counselors working within 
.Pen'^;syiv^jr la *s 505 school districtr^, the second phase of the study was 
devcte/J to obtaining information as. to the types of services being 
offered within the guidance programs. Because of the sheer volume 
of data which this part of the study could entail it was decided to 
survey a sample of districts rather than attempting to obtain responses 
from all School districts. 
Preparat i on 'of the Questio nnaire 

in developing a basic format for the questionnaire to be vsed in 
Phase U considerable emphasis was placed upon the twelve elements of 
a guidance program as described in Chapter 17 of thf? P.f?-iu lat ions of 
the State Board of Education o f Pennsylvania issued on December 1, 
•1967. The introductory paragraph of this document states, "The follow- 
ing elements of a coordinated and articulated program of guidance 
services, which is compl imentary and integral to the instructional 
program, shaM be provided in the elementary and secondary schools of 
the Commonwealth, with appropriate application to the characteristics 
of the children to be served, and to the educational setting in which 
they are proffered." The twelve elements listed include pupil records, 
pupil assessment, informational resources, individual counseling, 
group processes, staff cooperation, parental involvement, utilization 
of referral sources, the pupil personnel team, orientation, placement 
and op€rat4<ma4 - rcscar -e4t^ 
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In reviewing the twelve components of a guidance program as 
defined by the state regulations, the advisory board felt that with 
the exception of the pupil personnel team they were valid companents. 
It was derided that in the case of the latter component it cowld 
'-eascnably be subsun^ed under staff cooperation. In it'> p;ace was 
'■'Ubst i tuted a component entitled program manaqement which dealt more 
with administrative ijnd budget natters relevi=*n'. to the operation of a 
guidance prog ran. 

Once the twelve components as revised had been agreed upon the 
advisory ooard, project director and research specialist began to 
develop a pool of items relating to these components The total pool 
was then reviewed by the advisory board and items that were considered 
unclear or redundan t were deleted. The result was a set of 68 items 
which it. was agreed represented specific activities that might be 
expected to be carried on under a guidance program. As Figure 3 shows, 
each of the twelve components w«i s represented by multiple items. 

Figure 3 

ITEM CONTENT OF PHASE I I 
QUESTIONNAIRE BY COMPONENTS 



Components Number 

Placement $ 

I n format i ona 1 Serv i ces 7 

Pupi 1 Records k 

Operationa 1 Research - 5 

Program Management iQ 

Utilization of Referral Services 3 

Pa rent a 1 Involvement 5 

Or ientat ion 6 

Staff Cooperation 5 
Individual Counseling 

Pupi 1 Assessment 6 

Group Processes 5 
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In planning a response scale It ■-.o-. ■ 
two types of responses be elicited, the f r- 
with which the function was being perfor iei: 
the importance placed upon the function. L^c 
re, was followed by two four point scales . r 
importance. The quality scale also had a in 
was non-existent to show that the function 
not known to be present. On the quality sea 1 r 
was labeled excellent and the lowest response 
adequate as points of reference. There were r 
responses 2 and 3. Likewise:, on the import 
nost important and a 1 , not Important at all. 

A copy of the cover letter that "accofTip.-M 
is found in Appendix 3 and a copy of the (jmp^ 
Selection of the Samp le 

Phase II was designed to have a popul.;** 
stratified random sample of the school disr--; 
factors were considered I n- s trat 1 fy i nq the so 
location and (2) size of the student body. To 
tion geographically districts were selected 
Intermediate units in the state. Interned i<3t.: 
service areas consisting of from one to four 
Pennsylvania are also assigned to one of four 
the number of -students in their population. ^ 
which includes only the cities of Phlladoliv 
-smal lest xf i-srrtrfsr-f n C 1 aTs :*^".~A"'7a^"sanp i < 
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nunber of districts of each ciass: Class I = 1, Class 2 = l^*, Class 3 = 
30 and Class /4 = 7 for a total of 102 districts. 

Contact was initiated through the school districts' directors of 
guidance. It was suqoested to then that the questionnaire be completed 
during a staff neet-ing of all their counselors and that the responses 
represent a consensus of opinions across all grade levels. It was 
recognized that their night be sorie advantage to separating the 
responses as to senior high, junior/middle and elementary but because 
of the wide disparity among districts in their organizational patterns- 
it was felt that such figures would be misleading and difficult to 
compare or total. Likewise, no non-public schools or vo-tech schools 
were .'ncluded in the Phase II survey because they do not follow a 
comprehensive pattern in most locations and would yield only isolated 
bits of program data. 

A total of 91 of the 102 selected discricts responded to the 
survey. However, one district's form was received after the established 
deadline and is not included in the data summaries, therefore, the 
tabulated percentage of response was 88.3-"?;. 

Figure ^4 indicates the number of districts from each intermedi- 
ate unit that responded to the survey. As you will note Intermediate 
Unit n had no surveys sent. This unit is the city of Pittsburgh and 
was left out because it would have provided 100?: of the Class 1 school 
districts for the sample since the city of Ph i lade 1 ph i a had already 
been selected. Otherwise, 20 of the 28 intermediate units used in the 
sample had 100/ response. It was felt by the advisory board that the 
percentage of response represented here was very good indeed. 
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Figure ^4 

NUMBER OF DISTRICTS RESPONDING TO PHASE II 



BY INTERMEDIATE UNIT 



I ntermed late 
Unit 

I 

2 
3 

5 
6 
7 

8 

9 
10 
II 
1? 
13 

15 
16 
17 
18 

19 
20 
2) 
22 
23 

2^4 

25 
26 
27 



Totals 



Number of 
Districts 
Surveyed 

k 
0 
9 
5 
i» 

3 
5 
7 
3 
2 
2 
k 

3 
6 
i» 
3 
3 
1* 

3 
2 
2 
5 
3 
3 
I 

k 
2 

2 



Number 
Ret urned 

3 
0 
7 
5 

3 

5 
3 
2 
I 

/4 

3 
6 

3 
3 

3 

2 
2 

2 
3 
] 

2 
2 
2 



Percent^ige 
Returnee! 

75' 

78; 

100'.' 

\ooy 

7V' 

]00i 
SOI 

100': 
ioo>, 

100'^ 

loot 
loot, 

100/ 

100?; 

100'^ ' 
1 00'/, 
100'!', 
I00'> 

(. 

iOD'- 
5o:: 
loo; 

100? 



102 



91 



89.2; 



:jes 1 1 oona i re Returns 



Although most of the data on the quest ioiina i re returns was c 
n the previous section there are several other facts v-;orth noi;- 
"f'' 'n; r e ruT n s iiy c\ a~s s"o f ^UTs t r T cT' vi\ : - ^oncorncr: , .rfl""' r 
.tricts responded, 71 of the 80 Cla-, '< ,-i i. 
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5 of the 7 Class ^ districts. 

By the original deadline a total of 5^ districts had responded. 
Follow-up calls v.'ert nade to each the remaining districts and 
those who had nisplaced their form$ wvere sent another set. In this 
Planner an additional 37 responses were obtained. 
S ta t i St i ca 1 D^s ir^n 

In addition to frequency counts and percentages of response 
the data fron the Phase II questionnaires was also treated to yield 
a nean score in both quality and importance. This was done by using 
the four point response scale. Also, program characteristics were 
ranked both in quality of performance and importance. 

Finally a correlation matrix was developed between the mean 
scores for quality and importance. 
Pr esentati o n of the Data 

Table k2 on page 52 summarizes the mean scores for quality and 
importance on each of the 68 characteristics of a guidance program. 
In the computation of the quality column responses in the "0" category 
which implied that they had no knowledge of the existance of such a 
function were discounted for purposes of computing the mean scores. 
The item for which the largest number of "0" responses were obtained' 
was item 5 concerning the existence of written communications to 
make staff aware of essential guidance information. On this item 29 
districts or 32> noted it was non-ex i s tant . 

On the Phase II ques t ionna i re i terns are always indicated by odd 
.mber.s,...lhis .i:^s..azi..^rtifJ-ce^ta.faci 1 itate keypunching. On the key- - 



punch card the odd numbers held the quality response while the even 
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Table ^42 



MEAN RESPONSES TO THE PHAS E II QUEST I ON NA I RE 

item Qua! ity importance 

• 2.75 3.65 

3 1.65 3.18 

5 1.70 2.80 

7 1.52 2.(,k 

9 3.0^4 3.7i4 

" 3.^45 3 .6^ 

W 2.85 3.51 

'5 2.13 3 23 

'7 1.53 2.53 

19 2.88 3 

21 3.51 3.60 

23 3.03 3./4'4 

25 2.55 3.21 

27 2.26 2.98 

29 2.35 3.13 

3 3.16 3.53 

33 2.38 3 .1,1 

35 2.81 3 25 

37 2.71 3.39 

39 2.85 3.38 

3.58 3.66 

^3 2.hk 3.78 

?5 2.75 3.57 

3.27 3.77 

^♦9 3.08 3. 45 

51 2.97 3.21 

53 3.37 3.56 

55 3.3*: 3.63 

57 3.76 

59 ..^5'; 3.I4I 

61 <M 3.77 

63 3.06 3.51 

65 3.25 3.5'* 

67 3.29 3.61 

69 2.38 3.59 

71 2.38 3.59 

73 2.15 3.78 

75 2.53 3.50 

77 2.67 3.35 

79 2.15 .^.01 

81 1.98 3.01 

83 1.^47 2.83 

^5 2 SI 3.56 

87 2.92 3,68 

89 3.27 3.58 
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Table kl (cont.) 



! terii 




1 fU}-»v>i CO nee 


91 




7 C7 


93 


2.00 


^ /*7 
^ • 


95 


2. 06 


^ . HO 


97 


2 72 




99 


1 .73 


2 6^ 


101 






103 


3.15 


^ . MO 


105 


2 71 


^ ?7 


107 


2.02 


? 5 5 

-/ . 


109 


1 .86 


9 7Q 


M 1 1 


3 56 


^ . OH 


113 


3 79 


^ . oz 


115 


1 33 


^ Aft 


1 17 


3.26 


3 70 


115 


3.31 


3.70 


121 


3.81 


3.73 


123 


3.6^4 


3.87 


125 


2.28 


3.2^4 


127 


2.29 


3. OS 


129 


2.35 


3.09 


131 


2.^1 


3.22 


133 


2.91 


3.A5 


135 


3.^48 


3.68 



numbers contained the importance response. 
Overa 1 1 Data : 



A fact that is imediately apparent from Table hi is that in 
virtually every case the mean response for importance is greater than 
thot for quality. It would be overstepping the bounds of statistical 
propriecy to suggest that the two scores are directly comparable, but 
St in O'..? is dealing with four point scales concerned with the same 
items ^1^6 being marked at the same time.* It does not stretch the 
inagination too tiuch to expect that there may exist a direct relation- 



ship ,3mcng the t^jo sets of responses. This assumption will underlie 
much of the succeeding discussion of the data and can be accepted or 
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rejected by the reader as one so desires. 

It is noteworthy that the respondents very rarely f e'l t that one 
of the chdracteristics was of no importance. In fact out of 6120 
responses (90 districts multiplied times 68 icems) there were only 106 
occasions when the not at all important response was chosen. 

As was mentJoned before it was extremely unusual for the mean 
quc3lity response to surpass the mean importance response. This only 
occurred for one item, number 121, "Parents are given the opportunity 
to review the content of their children's records upon request." In 
this instance both quality and importance received the near perfect 
scores of 3. 81 and 3.73 respectively. 

The mean quality score wcs 2.76 while the mean importance score 
was 3.^2. 

Table ^0 takes the responses and ranks them by both quality 
and i'lportance. This will help to give one a feeling for where the 
greatest discrepancies between the two factors lie. k'hen two items had 
the sane mean score th^ item with the lowest number is listed first. 
This Chart nay better compare quality and importance than by just 
taking the difference between the mean scores. 

Table looks at the text of those characteristics that were 
ranked highest and lowest on quality and importance. One of the most 
striking facts that emerges from this data is ''hat the three top 
ranked items in both quality and importance concern pupil records 
This can probably be explained when one realizes that during the 
period /h^.n this survey was taken the Pennsylvania Department of 
Education had required every school district to prepare a written 



t 

' 5^ - 



63 



Table ^3 

RANK ORDER OF PHASE I I RESPONSES 



Rank 

I 

2 

3 
k 

5 
6 
7 
8 
9 

10 
1 1 
12 
13 
\it 

15 

16 
17 
13 

19 

20 

2! 

22 

23 

2^1 

25 

26 

27 

28 

29 

30 

31 

32 

33 

3'* 



Qua 1 i ty 


Impor tance 


Rank 


121 




35 


113 


111 


36 


123 


113 


37 


61 




38 


^^l 


— 


39 


1 1 1 


^7 


1*0 


21 


61 




135 


57 




101 


9 


■''3 


1 1 


:2I 




53 


117 


^5 


55 


119 




115 


V 


^7 


91 


'15 


k8 


1 19 


135 


't9 


67 




50 


^7 


1 


51 


89 


1 1 


52 


117 


55 


53 


57 


97 


5^ 


65 


67 


55 


31 


21 


■ 56 


103 


69 


57 


^^9 


71 


58 


63 


89 


59 


'9 


'!5 


60 


23 


9i 


61 


51 


53 


62 


87 


85 


63 


133 


65 


6^^ 


59 


31 


65 


19 


13 


66 


13 


63 


67 


39 


75 


68 



Qua 1 i ty 

35 
1 

■•5 
97 
37 

105 
77 
85 
25 
75 
^•3 

131 
33 
69 
71 
29 

129 

127 

125 
27 
15 
73 
79 
95 

107 
93 

81 

109 

99 
5 
3 

17 
7 
83 



Im 



por tance 

101 

95 

93 
103 

19 

^9 
533 

23 

35 

59 

37 

39 

77 
105 

35 
125 

15 
107 
131 

25 

51 
3 

29 
129 
127 

79 

81 
27 
83 

C 

109 
7 
99 
17 



policy for the collection, maintenance and release of pupil records. 
A series o*^ workshr,,..s had been held for district staff and each policy 
had been required to be submitted to the Department of Education for 
review. Counselors were c 1 ose 1^ TnvoT^d 7n thesTTct i v i t i es and in 
mo<.t districts were responsible for preparing th'^ policies in accord- 
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Table 



TOP AND BOTTOH RANKED ITEMS ON QUALITY AND IMPORTANCE 



Highest Ranked I terns by Quality 

^121 Parents are given the 

opportuniry to review the 
contenc of their children's 
records upon request. 

^113 A cumulative educational 
record is maintained for 
each student. 

^123 I nformat ion on pupils is not 
released to any person or 
organization outside the 
school without prior consent. 

/^6l Only tests given for a 

specific reason or purpose 
are included in ine stand- 
ardized testing program. 

#^1 The frequency and length of 
counsel ing sessions is 
largely aetermined by the 
desires and needs of the 
individual students. 

Lowest Ranked I terns by Quality 

^83 Studies are made to deter-^ 
mine student success on the 
job and determinants of 
such success or lack of 
success . 

^7 The teaching staff contrib- 
utes to th^' planning of the 
gu idance program. 

-17 A planned approach for invol- 
ving parents in group proced- 
ures (processes) is provided. 



Highest Ranked Items by Importance 

r^l23 Information on pupils is not 
released to any person or 
organization outside the school 
without prior consent. 

jp'lll The confidentiality of all 
information obtained for 
guidance purpoSi>s is scrup- 
ulously maintained. 

#113 A cumulative educatjonal record 
is maintained for each student. 



^^3 Counselor load and counselor 
duties are organized to allow 
the counselor adequate time 
to provide individua". counsel- 
ing. 

#73 The administration provides 
the guidance department with 
adequate personnel and funding. 



Lowest Ranked Items by Importance 

#17 A planned approach for involv- 
ing parents in group procedures 
(processes) is provided. 



#99 Prior to purchase, materials 
are reviewed for possible sex 
bias. 

#7 The teaching staff contributes 
to the planning of. the guid- 
ance program. 
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Table ^4^4 (contj 

^3 An organrieij, on-going pro- # ^ Group process techniques are 

gram of in-service training regularly shared wUh the 

is conducted for staff mem- classroom teacher and the rest 

bers to familiarize them of the professional staff, 
with the structure and 
actWitles of the school's 
pup'l personnel services. 

-5 A system of written conn- ^(-5 A system of written comm- 
unications, e.g., guidance unications. e.g., guidance 
newsletter?, monthly reports newsletters, monthly reports 
or bullet-ns are organized or bulletins are organized 
to provide the'total staff to provide the total staff 
with essential information with essential information 
relevant to guidance pro- relevant to guidance pro- 
gram activities. cram activities. 



ance with state and federal guidelines. 

Itens 113 and 123 dealing with maintaining a cumulative record 
for each pupil and keeping its contents confidentia! are among the 
top five characteristics on both quality and importance. Item 73 
which was ranked fifth in importance, however, fell to 56th place as 
to the quality with which it is carried out. This is certainly in " 
lint* with the Phase I data which showed that additional staff was high 
on the counselors' priority list for improving guidance services. 
Likewise, item ^3 which related to the opportunity for doing individual 
counseling was ranked-fourth in importance but only /45th in quality. 
This could also be tied into the ..xms^lors' felt need for more staff 
to adequately provide services. 

Looking at the lowest ranked items another pattern emerges. All 
five items have to do with persons other than the counselors immediate 
caseload. Item 83 refers to graduates, item 17 to parents and items 
3, S and 7 to teachers. This may relate to the previous data in that 
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since counselors do not feel they ^ave adequate time to work with 
the studeftts assigned to them they also lack the time to work with 
significant others with whom they night be expected to come in contact. 

Thr/^e- of those same items are ranked lowest in importance by the 
counselors (items 5, 7 and 17). It must be remembered in Interpreting 
th is^nformat ion that we are discussing the counselors' reactions. 
Later in Phase I I I when we ane.'yze the responses of parents, teachers 
and students we will find that they agree on the quality witli which 
some of these same functions are performed but have a considerably 
different view of the importance of those same itcjns. 

Item 93 attempted to explore the issue of seMjal bias in guidance 

and particularly in the audiovisual ,^nd printed materials used by the 

\ 

counselor. Sex bias has been another issue that has been strongly 
enpnasized by the state in all levels of education and has been tho 
subject of numerous 'iMemoranduns to chief school administrators and 
publications on how to detect such bias and eradicate it from the 
schools, it is evident from the results of this study that counsolof , 
do not consider the matter of much importance for item 99 ranked 6',r(i 
in quality and 67th in importance. Since our Phase I data indicates 
that about k^A of counselors are women it does not seem that chafq?.s 
of male chauvinism can be laid to this finding. 

Yet another way of analyzing this data is by the correlation 
between quality and importance. If that correlation is high it might 
be assumed to indicate a substantial congruence between the counselors* 
opinion of what k% being done and what should be done. If the 
correlation is low then it would appear that a conflict exists in tho 
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counselors' minds alK.ut what cHey were doing and what they should be 
doing. Table sumnarizes the correlations between quality a-.d import 
ance for each of the 68 i tens of Phase Pi. '. 



Table kS 

CORRELATION EET WEFN QUALITY AND t'^HPORTANCE 
FOR EACH PHASE I I 1tEM 

' te'^' Correlation I tern Correlation 



' •'♦27 . hi \.096 

3 .230. ■ • 7*9 .558 

I .-^52 51 .757 

7 .368 53 .2,0/4 

9 -388 55 . . J58 

" -515 57, -Ilk . 

13 .UiO 59 ./490 

'5 ■.'4/47 . 61 ..633 

17. .521 63 .56i,' 

'9 .513 ■ 65 .365 

2' -571 67 .265 

23 .566 69 .115 

25 .'4 15 71 .296 
27 ' .S'^S , 73 • .115 

2? ./488 75 .360 

W . •35'« 77 .537 

33. .272 75 .558 

35 .^481 81 .527 

37 .5k\ 83 .i»67 ^ 

39 .'♦74 85 .i451 

.571 87 .367 - 

^♦3 .005 89 .230 

'♦S .'♦60 91 ./402 



1 tern 


Correlat ion 


93 


.126- 


95 


.013 


97 


.129 


99 


.516 


101 


.303 


103 


.'♦95 


105 , 


.571 ' 


107 


.I6f 


109 


.5*49 


111^ 


.^♦22 


113 


.^♦37 


lt5 


.303 


117 . 


.265 


1 19 


.'♦62 


121 




^23 




125 




127 


-.61T 


129 


■ .701 


131 


.'480 


133 


.6'48 


'35 , 


.056 



The highest correlation is found in item 5I (.757) or providing 
counseling services to out of school ycuth. This item had a 2.97 mean 
quality score and a 3.21 .-lean i.nportance score. The on 1 y other i tem wi th 
a correlat ic, abo^e 70 v;fcs i\em 129 (.701) on identifying aod 
cl 1 -Jtr ibeJt ing rnf orn. ;. i on 0.1 job oppof-uni t ies . . ' 

At the otf^r p.'^c of the scale' therV were four items where the 
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. correlations fell below .10. Th«.e included item A3 (.005) concerning 
whether counselors had adequate time for individual cbunseling, item 
A7 (.096) which asked whether the school's policy concerning confi- 
dentiality was firnly established and had been made clear to staff, 
item 95 (.013) on whether school staff attempt to show^the relation- 
ship between subject natter and career planning, and item 135 (.056) 
which queried the counselor's role in curriculum development. 

Several blank spaces were left at the eno of the Phase II 
questionnaire so that counselors could add other items that they felt 
were significant characteristics of their guidance program-,. A total 
o^ four districts chose to nake additions as follows: 

a. The ad- ihistration actively supports and encourages the guidance 
procran. . . 

b. Adequate physical facilities and staff are provided for the 
c'Ji dance croaran. 



c. Lb:„nunity attitudes support effective counseling. 

d. 3;jTdance counselors have opportunities to attend -workshops, 
conventions and take courses to update their knowledge. 

e. A Child Stud-rTeam consists of counsel inc staff, school psycholc- 
, gibts. ho-^e ana school visitor and faculty. 

Ccu-se:ors are Involved in planring staff development activities. 

g. ^CounseJors serve as stude-t advocates; ombudsmen. 

h. Counselors serve as change agents, helpinc to make the school nor- 
resoonsive to the needs of the students. 

i. Counselors are co—itted to cont ^nuous persona 1 and professional 
ueve lornent . 

ATI of these I tens -...ere rated a 1^ In inoortance, ^ou^ver. Items a, 
t a-.c c were rat.aJ 1 in cualltv; iters g and h were rated 3 in quality; 
■ 5 u , e, f-^nr i were rated ~ in qualitv. 
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Comparison of Schools with Elementary Counselors to Those without: 



Of the 90 districts that responded to the survey, 38 re^/orted 
having elementary counselors. Separating the two groups and recom- 
puting their nean quality and inportance scores showed thsi substan- 
tial differences existed on relatively few characteristics. '>r 
purposes of this study a substantial difference was defined as .25 
points on the four point rating scale. As Tables 46 and hj sho^ there 
were 23 i tens on which the two groups differed substant i -^lly in 
quality and only four on which they differed substantially in 
iiTportance. 

Table 

ITEMS .ON WHiCH SCHOOLS WITHOUT ELEMENTARY COUNSELORS 
DIFFERED FROM SCHOOLS WITH ELEMENTARY COUNSELORS BY~ 
GREAT ER THAN .25 POINTS ON MEAN QUALITY SCORES 

Sc hoc 1 s w i t h Sc hools without 

Elenentary Elementary 
' ten ' Counselors Counselors 

1 ' 3.03 2.59 

7 1.71 ].h\ 

^7 ].Bh K36 

21 • 3.25 3.65 

23 2.73 . 3.19 

25 2.35 2.66 

35 3. 06 2.67 

37 2. SO . 2.60 

^3 2.65; 2.33 

^5 2.57 . 2.84 

51 2.71 3.12 

55 3.06 3.51 



65 3.06 3.3ii 

^7 3.10 3.40 

=9 2-16 2.4s 

73 2.45' V.^S 

53 2.26 1.S6 

57 2.57 2,59 

135 3.07 2.53 

107 2.15 ].Q3 



1 05 
1 15 

117 3.53 ' 3.09 



2.1c ]JL 
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Table ^7 

ITEMS ON WHICH SCHOOLS WITHOU T EL EMENTARY COUNS ELORS 
DIFFERED FROM SCHOOLS WITH ELEME NTARY COUNSTlO RSTy" 
GREATER THAN .25 POINTS ON MEAN IMPORTANCE SCORES 

Schools with Schools without 

Elementary Elementary 
JLten Cojnselors Counselors 



65 3.38 3 .6I| 

69 3.^t 3.69 

79 2.34 3.10 

99 2.k5 2.72 

Certain clusters of items stand out as one reviews the differences 
in quality scores. Those districts with elementary counselors rzted 
the~se'ves substantially higher on items related to use of outside 
agencies, involving teachers in the guidance program and adequacy of 
staff to carry out various functions. They scored loWer than the 
schools without elementary counselors on such characteristics as 
orientation, olace-^ent, development of integrated philosophy and 
objectives for the total guidance program and reporting test results. 

In the case of the four items where there was 2 substantial 
difr-erence in imaortance scores, the districts without elementary 
counselors always rated the characteristics higher in Importance 
than did those without. These I tems^ related to development of a 
written phllcsophy and objectives, research and reviewing gjidance 
"aterlals for sex bias. 



D I scuss ! on 



A large amount of the data collected during Phase 11 has tended 
to 5u = pc-t parts of Phase I, sart ic'u lar 1 y In relation to functions that 
counselors see as strengths and weaknesses. Such areas as group 

- 62 - 

71 



ERIC 



processes and connun icat ion with teachers, parents, agencies and 
other significant adults remained weak areas. Sone of the reasons 
as perceived by the counselors for these weaknesses also becacie 
evident. Usually these reasons centered upon too few counselors 
or inadequate facilities. 

Fron the differences illustrated by Tables i»b and V it would 
not appear that these weaknesses becone particularly greater or 
lesser regardless of whether guidar-ce services are offered at all 
levels or only Tn the secondary schools. The najor difference in both 
C'^alitv and innorta.rce in that situation appea-s to center upon the 
c-.-elop-ent of a written Drogra- of guidance services complete witn 
a D^ilosophv and objectives. This particular -atter of whether 
i:istr,cts possess a written guidance program that orovides continuitv 

3CrrT?<: nr=H^ !^\-^lc- -, r- ^ - -. ~ . : - - , - - - - - 

" ■ e ■ c\ e 1 ? , 3c , J I I ..c ^; Drmary i-portance bv the 

croject advisory board. During the original deliberations on the 
fcr-3t 'or Phase II it had strongly considered naking a comparison 
between a selected sa-ole of districts wnich possessed such a procra- 
and a natched sa-ple that did not. This idea was finally abandoned 
because of the dlfficuUv ir, cc-oa-in? tne caliber of written programs 
eve- where thev did exist a-d t-e. concern that so -'ew districts had 
such a orocra- ;r t-e -'irst olace t-at it rignt rrcve di-'ficult to 
craw sue- sa-oles. 

.-e Tact tnat I--o-tarce scores were almost invariably hlc^^er thar 
Cualltv scores would see- to l--lv ;^at counselors co -'eel that there 

roo- ''or i-3,.ove-ent. As -e-t?o- ' prevlouslv. ho.vever, the answers 
D05£d by the counselors wo-ld apoea; 



to center around hirir: 
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As was nention-d in Chapter II, this alternative would not appear 
particularly realistic in view of school financial problens. 

The fact that characteristics dealing with pupil records policy 
were ranked so high in both quality and inportance would seen to 
indicate that concentrated efforts to in-service counselors do have 
an effect. Although we do rot have comparable data from before the 
er.chas's upon puoM records began to validate such a conclusion it 
should be Dcss;t«e in several yeaTs to replicate that part of the 
study and see If scores decline after the topic has become less 

strongly er^phas izf=»d. ' 

As we enter upc. the third and final phase of the study we will 
exa-ine -any of these sane Items fro-- the view of the publics with 
whor- the counselor Jeals -ost ccr.nonly: students, parents and teachers 
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Chapter IV 
PHASE III 

Phase III, the final part of the study, was designed to obtain 
information from students, parents and teachers in a selected sample' 
of school districts fron anoWg those who had responded to Phase II. 
Personal contact was rnade with the director of guidance in each 
district and their help was solicited to select the sample and dis- 
tribute the questionnaires and retur/i then when conpleted,* The 
research coordinator arranged to visit each district after they had 

4 

given their tentative agreenent to participate in the research. At 
_ terat tire he explained the purpose of the research and the procedure 
that was to be used foe selecting 5 sanple of parents, students and 
star^ to complete the survey "nstrunents. As in every phase of the 

study rostace was prpyjcpc! 50 that r^ p rpspnni -|°it^-^,;er^L-ur^r-f^ 

ODligatior. for their participation. 
Prep^ratTon of t'-'e ?^uest ionra i res : 

: Phase IM was in rany ways the nost conplex of the portions 

c- this Si-rvey, not only were districts being asked" to r^ke consider- 
ably -ore e--fort. to supply the data than in either of the_.Qther^^5«s 
rut ;r,5t-ad or constructing one questionnaire it was necessary to 
develoD several and along with that a correspondingly large a^unt c" 
ara lysis could be ex-jected^ 

5a*ore construction of the cuest ionra i res could begin It was 
-ecessarv to cecide how --anv different -roups were to be surv-e', - = ' 

-e advisorv co— iittee ^et to -eview the ::r-?c_5a; developed by the' 
researc- co-rd^-atcr and ^Inanv settled cn .ecarate cusst ionn^ i rss 
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for students in grades 6, 9 and 12, one for parents and a single 
questionnaire for teachers and administrators. This provided six 
basic suboroups for analysis, in addition teachers and administrators 
were a^,.^d .o indicate whether they were employed at the .elementary, 
•middle/junior high or senior high level. This provided t he poss i b i ! i ty 
'■'or further breakdown- among the data. 

The actual development of the instruments was not proportional 
difficulty to the Phase I.I quest ionnai re." Most of the items were 
drav.n tron the Phase It instrument and vtere then reworded to fit the 
populatior, to which they u-ere directed. Items were selected on the 
basis t - coris--« -ns: (1) that they concern functions about 
.vhich the population could reasonably be expected to have scne 
^ncw iedge or opini.-n ri (2) that they be generally ccmoarable across 
30-ulat;an; so that comparisons cccld be made, it was not eUvs > s 
3055ible to select Ite-s rn^r r;l)y.^n.-t both criteria. Fo' example 
a twelrtn grade st-.dent ^ould zrobabty have had cgt^s Iderabi y .:;ore 
e>oo5j-e^to various ?^dance__s^ 

grdcrer wolIc'. -wjse i^lnce naJorFty of district:, do not have 
ele~e^:^^^ cjidance the q.:est?ons f Dr s?xth craders w^ould have to be 
vor-ed ^ s-c- : way as co 2 How sor-te response ever 1^ nr elenentary 
cou-^elor -ct have beer ava]]ab]e to p-Ovide service. 

-a^endlx £ cc:nta?ns ccp-es of the five questionnaires that were 
^ I Tpe:: for Pnase ! 1 ? , 

t^xth gr^i - . J ,t fon-^.3 1 re df^ferec: the ^^os'^ fron t^.^ rest. 
1: ^-^^rj -erd orJ. elcrt scaled resDcnse Ire" arc tKese were based on 
a three rdnt response - usually, so^etines or ^eldcr-. There were also 
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tvvo open ended questions to' be completed. 

The other four quest lonna I res Ajsed the same quality and inporr- 
ance. four point scales, that had been used in the Phase II question- 
naire for counselors. The ninch and twelfth grade questionnaires wo,re 
virtually the saie except that the twelfth grade instrument contained 
^3 itens ar, the ninth grade instrument only 25- The parent and staff 
questlorr.aires were sinilar in nany ways to the s'tudent surveys but 
dealt .-ere with cc™ur. i ca t i on and referral tnan with the actual 
coi-.ise 1 i i:: process. 

Parent cuestionnaires. were acconoanied by a stamoed, addressed 
enveloce scv tn^t they ccald naU their, response directly back to the 
research coordinator in :otal anonymity. On each envelope was a code 
-Li~3er that identrn-d the district of origin but that w as all. - 

Tie director.s of ^icance in the participating districts were 
'ecoested to collect the staf*^ ard student forns and r^ti-y 



^2__=3ci^5$e-rTT-Trie releaTcrTcoordinator. 
Se'ection of the Sarple 

I: W3S decided to select 3 20\randon san-le of those districts 
v.-o had Dee^ Included I- Phase II or the .tudy, to participate In 
F-.ase !M. This a-ountea to 2] school districts. !n deciding on the 
s:re or t-is sa-ple it -.sas felt t^at this represented as nany districts 
as t^e research coo^cihato- -ig-^t reasonably be excectod to visit 
se-sonaMv J- j-sg ^(,3^ renained to cprojete the project before 

t--? enc c- t^e 'r7--75 school ter-. r-e district refused to oartldo^ate 
•^er contacted a-d t-ree -org did rot co-olete the task assigned to 
:-e-. t-ese -"o.- aiiema^e selections were -,ade -'o' two that were 
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identified -early enough so that the final results represent responses 
f ron 19 di >iricts. 

The .districts were requested to select a random sample of lOS; 
cf the students in sixth, ninth and twelfth grade to respond to the 
.^^estlohna; res. Each of these students was given a survey form to 
take hone to their parents. Districts were requested to elirriinate 
any student fron tne sarple v.hen a sibling had already been selected, 
this prevented sending nultiple forns to the sane parents. Likewise, 
districts were asked to give a forr to 25^i of their teachers and to 
every ballding principal v«iere a counselor was functioning. 

is a -"inal thought qjf tionnaires were nailed to 25^ counselor 
eCLicators at 20 colleges ai.. un iver s I ^ ie'- in Pennsylvania. These were' 
the sa-e forr-5 tkat had bee ent to c ounselors in Phase II. It was 
_t5S.^-^^-^f^-3-cr'Terent oersr-ctive of the Quality and inportance of 
:-e cario..-. cna racte r i s t i cs or' tnat survey by having this groups 
'e5r:-.5es -'or co-oa-ison with the counselors. Unfortunatel v, onlv 35 
.-.e 2 e.er ret-rred and mese were felt to represent to snail a response 
to eve- so-sider, there-'cre, t'-e> were discarded. 
^-es t i cn-'a i re Return s 

~.s noted a neve 15 cistricts cc^Dliec .-.Ith the research study's 
^•e::-est arc actual Iv cist'ibutec t-e survey instru-ents. -igure 5 
cescriDes t^e -ercertage responses -eceived on each tvDe cf 
cuestionna • re- Vo s-ec'al -ress-re -.vas placed upon anvone to r^s-cd 
snc tne-e v-.as no fol contact .--ith the populations. The students. 

co-rrFsec a captive occulatio- anc, t-erefore, a large resDons- was to 
re e-^Decter. Conside-ing the Dcoulaticns being sur^-eved' a"d that thev 
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had been naae aware that the data would be entered anonymously Into a 
statewide aggregate rather than being reported back to the local 
districts, the advisory comittee felt well sati'sfied with the 
response. < 

Figure 5 
y^ES PONSE TO PHASE 1 I f SURVEYS 

Popu lat ion 



Adni nistrators 

Teachers 

Parents 

12th "rade Students 
9th Grace Stjdents 
6th 'Grade StJdents 



Nurber 


Number 


Per Cent 


Sent Out 


Returned 


Retur ned 


100 


55 


55^ 


500 


21? 


43 


1650 




26; 


550 




So; 


550 




73- 


550 


46y 


85^ 


-3900 


2047 


52>' 



Sta t ' sr ? ca 1 Pes i en 

T-5e statistical design i.sec tn anaiyztng this data is similar 
to that for ^^ase M. T^e percentage of responses: to each of the 
-'o;-r -oints cn the scales ( three ooints In the case of sixth craders) 
v:3s t.4bu!atec. ^ean-^ccres for each iten on both quality and T-port- 
3--ce ...er-e caic'^lated. Item's were then rank, o-dered according to both 
c-ia-it^ a^c !*-pc^tance. T^e responses to the open-ended questions 
tna- arcearez on t'-e student instruments v.'ere categorized according 
to s:-Mt9rIt?e5 tallTec, tn I s ^i^^--di3ne^v hand. 

'-^ this z^ase as veil as t^e p-eceding tv.o, all the data with 
t^e^ exceotlo- oce--endec responses was keyzu-ched. The decks of 
cares nave been retaHed by the p-cject director'and could at ary tl^e 
:e rerjr :c .crovlde addrt-cnal a-aivs's which i-rould be desirable. 
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entation of the Data 
he fornat for the presentation of the data in Phase III wH? be 
nu.>. l.ke that of Phase II, however, the data will be divided into 
six sections relating to the six subgroups of respondents: adninlstrators . 
teachers, parents, 6th. grade students, 9th grade students and 12th. grade 
students. In the final section of this chapter, entitled discJssion. 
we 111 correlate the six populations' responses on certain com-ion 
i tens . 

Ad~ in i s trators : ' 

Out 100 building principals incluued in the survey sarr.ple, . 
55 co-oleted responses were returned. The tabulation oi data in this 
section reflects a co-ibinatloh of elenentary, niddle/jufiior high and 
ser.ior -^ich ad-inistrators. No attenpt has been r.ade to b-eak dc^/n 



the data -'urt-^er Dy grade level because of the snia 11 nu~ber of subjects" 
.-^tr- w'^on we are cealinc. 

Table 4S 5u~ari2e5 th- ad-in I strators ■ responses on both qualif/ 
and i-:>crta"e -"or the 62 iter-s of their ^nstru^nt. Just as with une 
coun;.-;!or5 resoc-ses to the Phase ;i iters, I-por tance^'outscored quality 
-•- e-.ery ]re~. '-e rean cuality score was 2.55 and the -^ean inportance. 
sccre uas 3-2G. Both these rneans were-sl i g-;t ly b;ic^>- those of the 
coun-el^r-' =^=55 'I neans (.21 =-r respect ive! yiand sh.-^v-d a 

5o,-ew-r ■.^■der .^read between cuality and Importance. 

Table -5 T-d?cat=s t^-e ' character i sties of the guidance crcvgran 
tnat were 'an<ed highest and lowest on both quality and i-portance. 
-5 F^ase II iter^s deaHnc ^- • th'conf identTality ard puoH re- :.rds 
v.e'e -ilg- on the Hst. AUhcu.gh It was usual to Ust the highes. -"ive 
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Table kS 



ADJ^|JTRAT0RS_'_J1E^^^ 



I ten 



5 

7 
a 

] - 

» / 

1 ^ 

2] 

25 
25 

27 

^ ■ 
33 
35 
57 
3? 

L ! 

^3 



r — 



Qua 1 i ty 

2.53 
1 .98 
! .65 
1.7^ 

2. ^7 

3. :5 

3-02 
2.55 
) .62 
2.5^ 
2.94 
2.57 
2.^*7 
2.53 
2.13 
2.t:3 



2-79 

n 

- . / ^ 

3.33 

^ . 

? '• ^ 

3.3^ 

2- 57 
1-53 

3- CS 
3-22 

2.3! 

"> ' ^ 
w- -tit: 



2. 87 



2-31 



1 V rv 



Importance 

3-^3 
3-27 
2.S5 
2.63 
3.50 
3.38 
3.46 
• 3-17 
2-62 



15 
3S 
06 
M 
3b 
13 



3.2; 
5 -2m 
3 .20 
3 . 2S 
3.24 



3-54 
3.5B 
3-22 
3."'9 
.22 
.79 
,42 
.46 



y ■ 
2. 
3. 
3. 



3-51 
3.40 
3.52 
3.4S 
3.49 
3-53 
3-53 
5-53 
5-57 
5.35 



.-3 



2 - °3 

7 : 



3.- 



so 



Tablets (cont i nued ) 



Qual i ty 


1 fTDor fanrp 


3.11 




2.68 




2.2S 


3.3^ 


2.74' 


3 46 


2. 16 


*• • / ^ 


2.34 




2.35 


3.22 


2.32 


3.24 


2.04 


3.07 


2.04 


3.04 


3.42 


3.76 


2.32 


3-17 


1 .92 


2.95 


2.15 


3.10 


2.31 


3.22 


2.36 


3.35 


3.24 


3.61 



I ten 

91 

93 

95 

?l 

99 
101 
103 
105 
107 
103 
III 

1 • 

1 15 
1 17 
119 
121 
123 



characteristics for cualltv and importance, i. the case of the admin- 
fstrators- ranging by I-::ortaace there was a three way tie for fourth 
olace a^-^5 Ite-.s ^3 , 67 and 69, therefore, six i tens were listed for 
hIfi^e5t I-Dcrtar-ce. 
Teachers : 

O^r O--.530 teachers .-.o ..-ere sampled, 217 questionnaires were 
returr^ed. As ir the case af tne adr'Tilst-ators nc attempt has been 
-3de to separate the data by'qrade le.el. All teachers have been 
corbired -or the purrrses o- reporting their responses. 

Table 50 Indicates the -ean scores for the teacher s.bcroup. 
Since t-^v are respond i no to exactiv the sa^e ite-s as v.ere the 
acnlnlstratcrs, t^eir scores are directly conpa-able. The nean scores 
c- /.;o ror q.-alltv and 3.2? -"or I.~pcrtance are the -nost disparate 
that we have yeL s--r. Whereas, Tr the counselor and administrator 
data only a few iter^s h^d r>e3rs belo.,- 2,30 on cjuaTlty the teschers 
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Table ^9 

?— — — / 

T OP AND BOTTOM RA NKED^iXEMS^m CHJAt^lTY iXMH IMPORTANCE 
ACCORD I NG TO" ADM I nTsTRA'TORS 



Highest flanked 1 terj^^u^JlPty ILoHeit^anked Itens by Importance 



ill The cor\f ?der.:?a] i ty'of ali 
information obtained for 
quicance purposes Is scrup- 
ulously na i nta ined . 

-•t7 School policy concerning 
conf ideni la 1 i tv js clearly 
esta-blisHed ard ^.ade known 
to all Interested persons. 

The frequency and ler-gtS of 
counseHnc; sessions I u largelv 
determined by the desires and 
neecs ot tne individjal 

StUCcf^tS." 



-^7 School policy concern-inq 
confidentiality is clearly 
establisned and nade known to 
a 1 1 in teres ted persons . 

-''Ill The ccnf idential ity of all 
infomatlon ob tarried for 
Gu i dance p'jrposes I s scrjp- 
ulo'jsly nalntained. 

"123 The guidance dep-3rtrren t, oSays 
an Integral role in the place- 
r^ent of students i n -curr tc'j luTi 
croupiags within the school. 



-11 r a rents are provided with an 
oorjortu^ i to consult v-^itn 
the counselor at a tine con- 
venient to the parent's 
e^- loyrent schecu i e . 

■ ■-23 T--e guidance- ce:?art"^ent plays 



an integral role In 



■^e c'ace- 



nent o* 



c'curunr-s wi 



itude^ts *n currlcuh 



tne school 



-A3 Ci^unse^or load and co'jnselcr 
duties ^e organized to ?]1x:w 
the counse'lo." .ideqi'are tine to 
rrcvide individual cc^nsellnq. 
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The objectives of the guidance 
o-og^ar are in wr'tten ^or-^. 



;.Owest r,ar«ve:: 



1 t--.s rv Qjal Itv 



-U A pla-^rved aDp^oacn fo^ invol- 
ving pa^e^ts In c'^oup o^o* 
cerures.- Is ::Tovicec. 



-63 The objectives O"^ the guidance 
orogra-^ are understood by 
scnocl's onofessional staff.. 

!^ov/est Ra n ked Irenes hy inobrtance 

A Dlannad approach for Inyo]* 
vsrn parents In group c; o- 
ced.:r3s Is provided. 



sys'.e^ cr CvO-i— unl 



tota^ -ta' 
Infdr^at 



lot ; ons 
ovice the 
. = esse-^tlal 
Levant to 

actrvltses- 



to Durcha^Be materials 
nevTev.ed for oosslble sex' 
bias- 



rhe teac^I-.g sta^f co-^tr^b- 
:tes to the o'lannl-g of tn-^ 
:^ Ica-ce o^ocr^- . 



■5' Counsel I pg services a^o. avaH- 
able t:> out-o*'-schoo^ vcuth. 
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Table ^9 (continued) 



Lowest Ranked Ite ms by Qua I i ty 

^77 3tudies-^are made to deter- 
mine student success on the 
job and determinants of 
such success or lack of 
success. 

^33 A continuing appraisal of 
student success in college, 
vocational school, armed 
services, schools af{d 
business programs is pro- 
vided to e/aluate and 
improve the school program. 



Lowest Ra nke d Items by Importance 

^^5 A system of written commur)- 
cations are organized to 
provide the total stcff with 
^ essential information relevant 
to guidance program activities 

//1I5 A record of students seeking 
full or part-time employment 
i s ,rna ( nta i ned . 



rated 20 items th,<', lev. This was by far the most negative response 
of any of the poc j ; .:i : K'Hs that wil 1 be d i scussed .The teachers were 
particularly neg.-^tive aboil the quality of communication between the 
counselors and themselves. This was not in the sense of written 
communications because that item was ranked among the lowest in 
importance just as it had been by the counselors and the administrators. 
Rather it referred to making teachers directly aware of what was being 
done by the counselors. The teachers apparently wanted to be involved 
in the planning of the guidance program. Again confidentiality of 
pupil records surfaced as an area where the counselors were doing a 
good job as is shown In Table 51. 
Parent s : 

Out of 1650 survey instruments sent homft to the parents of the 
students included In the study atotal of ^31 were returned. 

Table 52 indicates the mean responsft5 of the parents to the 22 
Items on their questionnaire. The last two Items on the checklist 
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Table 50 



I ten 
1 

3 
5 
7 

I 

13 
\5 
17 



23 
25 
27 
29 
31 
33 
35 
37 
39 

^41 

^3 
ho 
1*7 
i^S 
51 
53 
55 
57 
5? 
61 

63 

65 

67 

69^ 

71 

73 

75 

77 

79 

31 

83 
35 
87 
89 





Importance 


2.29 


3.^3 


;l.38 


3.20 


11.36 


2.92 


1.51 


3.00 


2.5^ 


3.7h 


3.23 


3.5'« 


2.83 


3.61 


'2.01 


3.1^0 


1.3^ 


2.90 


2.32 


3.26 


2. 58 


3.'«0 


2.28 


3.21 


1.99 


3.1'* 


1 .90 


2.93 


1 .90. 


3.0i« 


2.32 


3.30 


1.95 


3.18 


I .97 


3.18 


2.08 


3.38 


2,02 


3.20 


2.89 


3. '♦5 


2.0^ 


3.67 . 


2.3^ 


3.27 


2.87 


3.51 


2.22 


3.22 


1.19 


2.73 


2.60 


3.3't 


2.59 


3. '♦7 


2.5^ 


3.53 


2.28 


3.37 


2.75 


3.31 


2. ^9 


3.39 


2.51 


3.20 




3 . 2i« 


2.09 


3.^*9 


2.09 


3.2i« 


1 .3^ 


3.61 


2.U 


3.30 


1 .68 


3.21 


2.35 


3.15 


1 .80 


3.19 


1 .61 


3.06 


2. 19 


3^6 


2.85 


3.M 


2.63 


■: 3.36 
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-li^ -Qu a" ty Importance 

l\ 2.99 3.50 

93 2.31 3.38 

95 2.20 3.39 

97 2.53 3.ks 

39 1.72 2.73 

101 2.37 2.92 

103 2.27 2.9^4 

105 2.27 3 17 

107 1.81 3*1, ■ 

'09 3.06 

111 3.03 y'.ss . 

"3 2.18 3.36 

"5 1.39 3.07 

117 1.95 . 3.,q 

119 1.91 3.30 ■ 

121 2.06 3.21 

'23 , 2.72 3./.!9 

requested that the parents give an overall rating to tiie quality of 
their school's guidance progran^ and that they rate the importance of 
a qgidance program as far as beirpg necessary to their child's total 
educdt ion. Elev'en. percent of the parents were unable to respond to the 
first question and must be assumed to 'hove felt that they lacked 
Lnowiedge abo'ut their school's guidance program, a suggestion that is 
borne out b/ several cc^nents to that effect written on the surveys. 
Fourteen per cent felt the guid<5nce program was excellent {h points), 
39 per cent g'ave it 3 points. 21 percent gave it 2 points, and 
15 per ecnt ra.ted H in-adequate. This came out 'to an average response 
of- 2. 53 in quality. As to the important- of a gjidance program to their 
children, the parents wore very posilive. Sixty-five per cent rating- 
such a program highly irportnnt ('< poi-^s), 22 per cent rating it at 
3 points, ^4 per cent at 2 points, and ..ily one per cent indicating it 

- 7L - 
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Table 51 



J0P^J:±O_BOJJOh_R^^ iJEM^S BY QUALITY A ND IMPORTANC E 

'aCCORDTnG fo^ TEA CHERS 

il^L^?jl^^i!i J.I.^I1L by^ucij i tv_ H^'-2lllll .^anj<ed I t eni s by InDortance 

-•11 Parents are provided with an Teachers and - counselors work 

opportunity to consult with together as a tedfri to meet, the 

the CQunselor at a tine con- needs of the .students, 

venlent to the parent's 
schedu le. 



•■Ill The conf icent ici 1 i ty of all 
i -for-^ia t i on obtained for 
:;jidcirce purposes is sciup- 
u 1 ou s 1 y '^la i n ta i ned . 

Inforr.ation is urovided for 
t>!p student or local educa- 
tional and vocational opp- 
ortunities. 

'M The frequency and length. .of 
counsel ing sessions is 
l^arr.ely determined by the 
'desires and needs of the 
i nd i vidua I s tudents. 

■■^7 School policy concerning 
confidentiality is clearly 
established and nade knov;n 
to all interested persons. 

Lo v;es t _Ka_nke<j i te^-'^j by Qua 1 i t y 

•■•51 Counseling Servjces are 
avj I lab »c to ou t -of - 
'.school youth. 

■'7 Th>e teaching vtaff contri- 
Hjt'es to the planning of the 
guidance prog ran. t 
( 

••'17 A plannp(} approach for in- 
volving po^ents in qroup 
procedares is provided. 

"^j A syste^ of v/rftten co^-nHjn- 
ications arc organized to 
provide the total staff with 
\r\Wjrr^i'i\o'^ relevant to 
guidance progra-. activities. 



-^3 Counseior load and counselor 
duties arc organized to allow 
the counselor adequate time to 
prov ide i nil i v i dua I counse 11 ng . ' 

/73 The administration provides the 
guidance department* v/ith' adequ- 
ate personnel and funding. • 

'"13 A systematic method of commun- 
icatincf- information tc- parents 
concerning thei r chWo>^or , 
either oral or written, nas 
been establ i shed . 

rill The confidentiality of all 

tnformat'on obtained for guid- 
ance purposes is scrupulously, 
ma i nta i ned . 

Low e s t Ranked £t e^TS_ by I mpor tanc ^ 

I' 

5 I Counsel i ng serv i ces are. 
available to oi./ t-of -schoc I 
youth. 

•■99 Prior to purchase materials 

are r ev f ewed for poss i b i e se.< ' 
bias. ^ 

•"17 A planned approach for i nvolv- • 
ing parents in group procedures 
i s prov i ded . 

^ '-5 A system of v/ritten communica- 
tions are organized to provide 
the total staff with information 
relevant to guidance program 
ac t i v i t i es . 
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Tables 1 (cont irued) 



Lowest Ran ked I terns by Q^ri_t.y L owest R anked Items by Impcrtance 



"3 An organized, on-going 
progran of in-service 
training is conducted for 
staff nen^bers to fani.l iar- 
ize them with the structure 
and activities of the 
school's pupil personnel 
ser V i ces . 



'101 Group processes are used by 
the guidance staff to dis- 
seminate information. 



Table 52 



PARENTS ' 


MEAN RESPONSES TO THE PHASE 1 1 1 


QUESTIONNAIRE 


1 ten 


Qua 1 i ty 


Impor tance 


1 


3. 10 


3.^48 


3 


2.^3 


3.56, 


5 


2.0^ 


3.'«5 


7 


1.87 


2.95 


9 


2.19 


3. ?3 


1 1 


2.32 


3. '♦6 


13 


1.59 


2.90 


. 15 


2.0^4 


2.78 


17 


2.65 


3.56 


19 


2.58 


3.56 


21 


2. 12 


3.'40 


23 


■ - 2. OA 


3.51 


25 


2.05 : 


3.-^46 


27 


2.75 


3.70 


25 


2.2! 


3.29 


.31 


1 .89 


3.28 


33 


2.25 


3.^40 


35 


3. 10 


3.69 


37 


• 2.67 


' 3.^49 


39 


2.39 


3.38 




2.00 


3.^43 


'♦3 


2.32 


3 .^40 



was not inportant at all. This averages out to a mean rating of 3 A- U 
on importance. Actually averaging the 22 items in Table 52 gives us 
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'OP AJiD j.QJj. Oji_R Aj j K E D ITEMS I N QUA LI TY_ AND i i ;i-OR TA?jCE 
ACTORD I NG TO ' PAREtJTS" 

!iLll!li^A^^,^ii^v^1^ lliiLLlI Highest Ranked \ ters by Importance 

•35 Thj school counselor provides ^27 The guidance program assists 
individual counseling uocn students in making decisions 

reasonable rec;uf'st by students. concerning career planning, 

course selection, post-high 

school tra i r, i ng , etc . 



"1 You .^•'0 .ible to scnodule- 
cr.nf f:»rences with cou.:;selors 
.i^d other school pe^'sonneV, 
at c3 t i'^e convenient to your 
Kched J 1 c , 

.•27 The* cui'dar.ce program assists 
ttuJent-i in rnaklng decisions 
:onc.or n i ng C£5 reer- p la rvn i r.g , 
• •'*se selection, post-high 
training, etc. 

•3^ T*-:.' Mu'uancJ^Drograr* assists 
t.:'J.'its tffrouvjh the provi- 
.-o: ct r;.>t:ria's, special 
:"oa<: etc., relative to 
: -^er Dlr.nning, educdtional 
:>!'W;Ir;-:} ,jnd person;.') needs* 

- *'7 T*^^^ sijhcol's curricu lum tr^es 
Z'^j "uke its courses \'e}aie as' 
^uch .1^ possible to U>e world 
ct- worL, 



•■35 The school counse lor prov ides 
i nd i V :dua 1. counse 1 i ng upon 
reasonable request by students. 



-'3 The guidance staff keeps in 

contact with you when necessary 
by either phone or note. 



'"■7 The school's curriculum tries 
to n;ake its courses relate as 
much as possible tc the world * 
of" v;or k . 



-■1^ Students are provided with 

information about local educa- 
tional and job opportunities* 



Lowest R anke d ;.tcr^s_b;/ ' .ua 1 i ty {^q;wej>^ Ranke d/ 1 tens b y impor_t£rice 

•1^ Yo-r '..rhool's guidance ^ .^15 Group processes are used to 
ueu.jrtr-ont has ^3 proi^an 6f counsel students when appli- 
ed feet ^ vr r'J'bi ic reldi i r^ns cable, 
i W t h i n \ he con'^u n i t v . 

-•7 The schoo) uses aopripriate .;-l3 Your school's guidance depart- 

-or-nunity services. to supple- cent has a ^program of effective 

•cnt guicarxc services offered publiQ relations within the 

-V school. ' . co^na^nity. - ' 
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]^ej^anUdJten^ ty_ I'iilLlI '}:£.^^S..l^^<i yt em^ by Importance 

^31 The guidance progran offer-.. -7 The school uses appropriate 
Ideas which help parents to com-x.nity services to sjppie- 

better understand and cope .nenc guidance services offered 

- with student behavior. tii:» ';jhooI. 

^^41 The school has provided you GL'idance cervices jre available 

with an opportunity to to you as a parent, 

discuss the, post-school 
■educational and vocational 
.plans of you' child. 

mean quality 5,-ore of 2.30 -^nd a n^.v-, inpor ranee score o -' 3.38. 

Table 53 su.riari^es the parents' hir;;est ano io,.c=t ,-anked items 
on both o ality and i'nportmce. Only four i terns' anpo.r in each low 
category rather than the cus;o.nary five because the parents' responses 
enge,-,der"bd a three way t^e on the fi^t!^ item under q ^lity and with 
only 22 i te; is thic wo. :d hav-e left very few not listed, on the chart 
^nd riqnt hjvo provided a f..N,- picture of what we mean by the lowest 
ranked i le^is . The 'paren r.s showec^ a great deal of congruence between 
quality and inporta^-.c with thrc'e items appearing on both lists under 
the hir,;. cateqory and iwo jter.s .~.,.pearing on both lists within the 
tow CcTtegoic^y. • Interestingly r^ough the counselors appear to be providing 
the parents witH ad.^qua tc- oppo-- tun i t ies to d i"5cuss^ the i r ' ch i Idren ' s 
prcuH't'-s bjt did ;-Jt se-m to be offering the parents the type of help 
the , Jes..' re "! ' " ■ 

.J-.le - identifies parent responses to two open-ended" quest ions . 
The fir- as^.ed ty<i[ye\r views on the major strengths of the guidance 
program and the second solicited constructive recommenda t io is for the 
improvener.. of the program." Resports^s were categorized as well as^ 
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Table- 5^ 



STREJGTHS^ 0F_GUIDANCE SERVICES 

STRENGTf^S 



NUMBER OF 
RESPONSES 



K Counselor Conpotency 

2. Counselor Accer^Srjh I 1 i ty 

3. Counsel ino the Col 1 ene-Bound 
'■t. Crireer- I n f or^^i.i t i on 

■5. ^-^eets Individual Student Needs 

^. Course Selection 

/. f'lircnt Co'*i''iun i CO t i ons 

. T(?acner I nvo I veriont 

■"^ Explaininfj Dec i s f on-Mok i n.| Skills 

IC. Elenentc^ry Guidance Proqron 

n . Pup i I Assess-^ent 

1 1 > Phys i ca 1 Fac I I i t i es 

=^EC0Mf1Eri Da MI ON S 

1. Parent Conf^un i ca t i on 

2. ' L.v-jtr Staff 

Career Counseling 

^ . ."^ore I nd i V idua I Counse I jng 

5. Counselor Conpetency 

6. More Attention to Non-C> Meqe Bound' 

7. More Elenentary Guidance 

3. Better Public Relations 
9. Aid in Course Selection 

.. n. Involve Teachers More in Counseling;] 

"11. Heh) StudenK Obtain financial Aid 

12. Additional Clerical Help 

13. Do Fol low-Up Studies on Students 

Less Adnii-nistrat I ve Duties for CounselorsC 

15. More Group Counsel in<^ 

lo. Be tier Or ien cat ion 



36 

23 

22 
22 
21 
15 
13 
8 

7 

k 

3 
1 



86 

25 
20 
18 

17 
10 
10 

5 

7 
5 
^ 

3 
3 
2 
1 



•josslble viccordlnrj to'.heir s i n i 1 3 r i t i esT ij should be noted thdt 

there ..as a crtat deal slnildrity betvveen the two lists. For 

eA.i io'p coun-,elor co .petency wc3s characterized by 36 parents as a"^ 

"i.ijor stronrjth of thcir district's guidance progran and by'l3 as an 

T 

.3rcj m need o i nrTrover;eit . Likewise, 21 parents praised the 
■;uidjnce p'(>..r,3ri Tor- the i.ndividu.il pVoqra^ninq it, provided for 
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students and 20 saw a need for movKt such individual attention. As 
night be expected there is an obvious difference between the guidance 
services of scnool districts and a considerable similarity among the 
characteristics considered important and desirable by parents. 
'J xt:h Grade Students 

Responses were obtained from ^469 sixth grade students "in the 
19 participating school districts. This represented 85?: of the sample 
of 550 students surveyed. 

The first item a sked ^whe't her students anc/ teachers trust and 
respect each other. The respons^-ii uerc ^8.8% usually, ^^.7?; sometimes 
dnd 6.3'' seldom. This would a^oear to be a generally positive response. 

The next item asked wheth^'ir stu'dents have a chance to express 
their feelings and desires. The response was considerably less positive 
than in the previous item with 28.5'^ usually, ^5. 6'>; • sonet imes and 
25.6 seldom/ 

Item three asked if'soneone tries to help the studf»nts neet 
their needs. 51" responded usually, 3^.3% sometimes and 11.2^ seldom. 

The next i ten asked whether teachers show an understanding of 

the reasons why students nay not be doing well in class. The responses 

were! ^9"' usually, 38? sometimes and 12.6% seldom. 

One of the most negative responses was evoked by item five which 

< 

disked whether the students enjoy attending school. Only 

responded usually, ^7.2 sometimes ani 37.8% seldom. 

To the question of whether students pick on another kid who is 

different ^1.3-^ responded^ usua 1 ly, 39.8?; sometir^ss, and only 18.7% 

seldom. T'nis would seen to indicate a need for improved peer relations. 

• > « 
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To the Quest ion v.hether students arc qiven a chance to nake 
Jecisior.s for themselves answered usually, kS.V'. sonetines and 

23.3' seldon. 

The last (ten was seen In the Most neqative sense by the 
students. When asked v/^-ether st.udents have a chance to get together 
.and discuss proble-s are bothering then 16.^-^ responded usually, 

33.5' soviet i"^es and ^9.9-' seldon. 

None of the ■ . related specifically to elener.tary counselors 
since a '-inorfty of school districts enploy Such staffs The I terns 
.vere chosen so that they would reflect attitudes and behavior patterns 
CO") -only de.-ilt with by counselors. 

The final two iterrs required open-ended responses. The first 
asked the students to indicate v-fhat they vvould change about school, 
if tht'y haa the power to change one thing. The responses are tallied 
in Tahle 55» 



Table 55 

^ , ^ 

^^IL^l^ CHI LDREN WOU L D LIK E CH ANGED 

CHANGE . RESPONSES 

1. Shorten School Time 78» 

'2. I^ore Discipline . • ' 38- 

3. More Interesting Subjects * 30 

^. Change Methods of Discipline • 13 

5. D-pportunity to Express Opinions ^ 12 

. All ov; C hew i ng Gun * 12 

^. fqual Tine for All Students ' ^- II . 

0. School Rules 10 

More Activities and Intranurals 8 

"IT. Elininate Dress Code * * 6 

12. Viore Physical Education . \ 6 

13. Elininate the Non-Graded System 3 



\ 
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Table 56 cataloqs the sixth graders' answers to the question of 
hov/ school could be nore helpful to them. / 

Tab V^ 56 

iMPROVEMENTS RESPONSES 

1. ^Better Facilities and Materials ^48 

2. Individual Help fron Teachers 28 

3 . Less Ho(^ieworl< ' 25* 

^J. Petter Lunches ' :ik ' , 

5. Make Subjects-Mor-e Understandable 23- 

6. Soneone to Talk Over Problems With 17 

7. Be Allowed to Work at Own Speed 17 X 

8. Study Halls ' ^ U. 
9.. Value Sharing . \ 12 

10. Longer Lunch Period || 

11. Choice of Subjects ^ 9 
, 12. Le5& Noise in Class $ 

13. More Field Trips , / 3 

1^. Be A1 lov;ed to Make More Decision'^ 3 

15. Change fron Open to Traditional Classroom 2 

16. Ouiet Arei for Study 2 

Ninth Grad e Students 

four Hundred and » t h i r ty- f i ve ninth grade students, representing 
73 of the sample, res^ponded to the i r quest i onna i re . Table 57- 
su^uiarizcs the student^ responses • to , the 13 Items related to tbe 
quality aj^d importance of their guidancn services. When asked to 
rate the overall quafity of their guidafice prcrf-am the ninth graders 
provided a mean score of 3.0^ on th- four point scale. This compares 
■favorably with the average mean score of 2.91 for the 13 items I 
Table 57. When asl<ed to rate the Importance of a guidance program 
as necessary to their total education the students supplied a mean 
rating of 3.^3. The responses to these items were con-s i derabl y less 
extre- ie thqn those of t.he I r parents. " 
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Table 57 



NINTH GRADERS_ MEAM RE£ PPNSE G.TO THE PmSL I I I QUEST IONNAIR E 





Qua I i ty 


Impor tance 


1 


^ ■■' 
2 .SS 


3.17 


•? 
J 


- ■ 2 . 72 


3.^45 


r 


3.16 






'2.83 


3.28 


0 


2 


3.23 


1 1 


2.31 


3.33 


15 


3.^3 


3.61 


15 


3.56 


3.67 


17 


2 . 62 


2.8^4 


I? 


2.33 


3 . 37 ,^ 


2\ 


3.12 


'3.^7 


23 


3.31 


3.62 


2 3 


2.15 


3.22 



Toble 58 

T OP AN[) ^)6 2lo^^jyi^ 

ACCO*RDirJG TO NINTH "graders 



^i qhesj__Rjajij.^ed^ I ter^^^ by Qua I i t y 

15 The services of the guidance 
departnont ^ire ovailable to 



13 Vo'j hove the .opno'* lun i {y ^'or 
individual counseling v/ith 
the school counselor when 
needed . ' , 

/ 

23 Your guidance depdrt-^ent * 
pr:>vide5 assistance wfien 
needed to help students 
elect the correct high 
school courses to best neet 
. their needs. 



Highest Ranked Items by Importance 

•M5 The s»»rvices of the guidance 
department -are av^Hable to 

•'23 Your guidance d^paVtrnent 

provides ass i s tance * when •-%^/ 
needed to he 1 p s tuden t s 
select the correct^igh school' 
courses to best meet their needs 

■M 3 You have the opportunity for 
individual counseling with 
t^he school counselor vyhen 
needed. 

\ 



"5 Your school ^a iota Ins a " 
resource center containing 
information ahgi. t careers 

/ and career planning. 



'•5 Your bChool maintains d 
[resource (Renter containing 
,\i^nformat i On about cireers 
and career^planni ig^ 



Table 58 (con tinued) 
iil^hesr^R^^ Highest Ranked I terns by importance 



-'^21 Your guidance department 
provides for you<r use 
materials on career planning 



Your guidance departrrrent 
provides for your use 
r. materials on career planning, 



Lo west Ranked I terns by Quality L owest Ran ked U^ms by Importance 



Your guidance department works 
with small groups when ap(^licabl< 

(Only one charact.'jr i s t i c has been 
included in this category since 
the remaining items were all very 
-close to the top five in mean 
^ score. ) 



/ 



"25 Students have a chance to 
get together and discuss 
problems that are bothering 
them, 

^^9 Opportunities exist for you 
to learn more about your 
selff,,^our Interests, your 
strengths and weaknesses, 
your values, etc. '""^^ 

"17 Yoar guidance department 
vvorks with small groups - 
when appl I cable. 

-I The guidance department has 
an orientation program where 
they inform you of the diff- 
erent guidance services that 
a He available fron t^? • 
school . 

- :> In planning the guidance 
program, your schoo| gives 
cans idera t'ion to what you 
co|n5ider important, rather 
thian oVily what tearcherv and 
priincipals feel is Important. 

/ Inportance scores were grouped very t i ght 1 y on the ninth graders 
i V. I , ; 

re-;ponj;es. With the exception of item I7 which had • a nean score of 

'l.^k a 



and ca 
to the 



11 the scoresvvere in the band from 3V67 to 3J7. Accessabi 1 i ty 

J : 

eer counting seemed to be the strengths the students/ascribed 

■ / 

r counselors, wh i the weakness of the program could be 



summir^'T^d as a lac'- of respons i veness to individual needs; 



iLilli'iL^A GUIO ANCE SE.RV I CES 

STRENGTHS 



NUMBER OF 
P::SP0NSES 



) . Cr=?.reer P 1 ann i nn 

. Coj r se So i ec ^ i on 
3. Counselor's i 1 ! i rv-jne 



7, 
I :] ^ 

1 1 . 

12. 



i :). 

I ! , 
1 2 . 
P>. 
1^. 
15. 



C;;urr.ie lor ! Acccsf^eb I 1 i t //Av3 liability 
C oii '^ s e lor; CoiMp.> t nc y 

Gu i'd.mce li'.'^'orrnat ic--. Ava i 1 ab I e 

Teacners AVe Under s rand i nq 

Encourage 5^ D-cc i s 1 on-Mak i nq 

Good. Co'^ir'^n \c3X, ions^ wl th Studen ts 

Oriertation to Avoihible Guldr.nce Services 

Service to Non • Ac. J fyn i c Students 

Groi;p Gj >dor^c 



RECOMMENDATICrj'j 



^'.ore GrouD Guidance 

Orientation to Avjilable Guidarte Sc-^rvices 

1 n f omat I on Reoa rd I nc; Ca reors 

Mi.;f"e Coijnselors / 

Counselor Acccssab ' I i ty/Ava i lab 1 M liy 

•^orc Individual Counse 1 i n,-; 

'Jp-Da ted Mater i a I s 

Ccujn^elcr Con:>etency 

H(?l::> with Teacbet -Student Problens 

Ca reer 1 ann i nq 



.OJ 



r :,o ■ So 1 oc t ion 



Counselor Should be Mor-t; Involved 

'i»/ed Counselors of Both Sexes 

More Infornatton on School Prorjram 

Better Pupil Assessnent 

Mi rQ Youn(K-r Counselors 

^.p'jj la; ly Schedu led Interviews 

Better Test I n te r pr ef :j t 1 on 

Less Adni n i s t rat i ve and C ^ er i ca I Du t i es 



71 

li' 
1 1 
7 

1 



29 
^3 
19 
VC 
17 
15 
S 

7 

6 
6 

5 

3 
2 
2 



"lAhlo 5" lists t'N.^ nintn qradvrs r^^sponses to two open-ended 
ite'-s t^^;it asl-pd what t h-;- strenqtns of their school's auidance 
pronmri V.era cin-: vi^-.ut -ecor-inc.nda t, ions 'they would -'ake for its 
t-? ''ovc; -i-nt . • / . ■* 
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Tw elfth Grade Stud(|pts 

The fin^l group of respondents queried' in Phase I I I of the study 
was the high school seniors, four hundred and forty seniors, repre- 
ser..ng BOZ of the sample, returned " the i r questionnaires. Table 59 
sunmariiies their responses to the first twenty items on the form. 

Table 60 

TWELFfH GRAD ERS HEAN RESPONSES TO THE PH A SE III QUEST I ONNAI RE 
I ten Qual ity Importance 



1 



2.1*2 • 3.35 



3 2.61 3.61 ^ 

5 3.29 3.7'* 

7 3.07- y"-^^ 



9 2.10 }.S(> 

11 2.22 3.^1 

13 2.61 ■ 3.39 

15 2.08 ' 3.29 

2.57 3 .'*'« 

2.75 3.31 

3.^6 

23 •' 3.3'* , 3.73 

25 3.53 3.79 

27 2.53 2.88 

29 2.'*1 3.39 

31 3.17 3.67 

/ 33 3.'*0- 3.7'* 



17 

21 2.7F 



35 
37 
39 



3.12 3.62 
2.82 3.63 
2.6B 3.59 



When asked to give an overall rating to their schools guidance 
program the seniors responded with a mean quality score of 2.90. 
This was reasonably cJ^ase to the average of the mean quality scores 
which was 2.77. In^^rating the importance of a guidance program to 
their'total edJcation the seniors gave it a very high mean of 3.63- 
Over 93^. of the seniors indicated that they had used the guidance 
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services'were provided by their school. This was considerably better 
than the 33/ of ninth graders reporting such usage. Table 61 indicates 
which ite"s were ranked highest and lowest in quality and in-;por tance . 
AS with the riinth graders' responses, there was total agreement between 
the top five items in each colu^lln^^^^ ^ 

Table f>\ 

TOP AMD BOTTOM RAtU^DjTEJiS_J N_JIJAj^lJI.i£^^ 

^ . aTcording t o twe lfth GRAUERS 

HJgUest_Rpn}^e:iJten^s^^^ ^3]:^^J±';}^^-^^ ''' bv Importance 



• 25 The services of the guidance 

dep<3rtn.ent are made availablt? 
to .ill students in the school. 

• '33 Necessary information retjard- 

'0<^ trade, vocational or 
college training i*s available. 

"23 You havg tl^e opportunity for 
individual counse 1 i ng V) • th the 
school counselor when-", needed . 



..5 Your school maintains a re- 
source center containing 
iafornation about careers and 
career plannlnq. 

"51 You have access to the infor- 
fid t ion you v-jant and need con- 
cerning the various occupa- \ 
tions you have considered. 



nS The services of the guidance 
department are t^ade available 
to all students in the school. 

^33 Necessery information regard- 
ing trade, vocational or 
college training i s- ava i lable . 

if 

Your school maintains a re- 
source center containing 
information about careers and 
career planning. 

.-^23 You have the opportLnity for 
individual counse 1 i ng wi tVi the 
school counselor when needed. , 



/^31 You have access^co the infor- 
mation you want and need con- 
cerning the various occupa- 
tions you have considered^. 



Lo.5:s^Ro_2keA±te..is_bjJli^^^ Lowe'^st Ranked I terns byJmEortance 



.-^15 Appropriate techniques are 
used to prepare you in the 
methods of applying for and 
adjust ing to a job. 



•^27 Your guidance department works 
with students in small groups 
when appn cable. 
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Table 61 (continued) 



Lowest Rcinked I tens by Ou_a_lj_tx - Low est Ranked I tems by Importance 



•/g Your teachers do all they 
can to nake their classes 
neanln<:]*^u1 to you in rela- 
tion to your future plans.- 

•Ml Opp'or tun 1 1 ies exist for you 
to learn r.iore about yourself, 
vour irt^eresrs, your stren- 
!]ths and weaknesses, your 
values, etc. ^ 

- J? '^Vour -uidance prcqran ^lelps 
«Uu<ents to better cope 
wit^' schoo'> -pffoblens and 
concerns . 

••1 The guidariye department has 
an orientation proqram 
•where they inform you of the 
different guidance services 
that are available f rori the 
school . 



(Only tOne character i st ic- has been 
inclucfed In this category since 
the renaining items were aH very 
close to the top five in mean 
score . ) 



.rr Table 62 summarizes the twe'jfth graders* responses to the same 
two open-ended items that the parents and ninth graders had already 
'responded to, "What are the n^ajor strengths of your school's guidance 
proqrcjr", and, "What recommendations would you make for your school* s 
qui dance program?" 

The responses were very simi.lar in nature except that their was 
a greater emphasis upon the need for career planning than was evident 
in either of the other groups' responses. 

Interestingly enough almost exactjy the same number of seniors 
praised their counselors for providing career information as did for 
higher education information. Perhaps this indicates a change in the 
attitude that counselors are only interested in the needs of the 



90 



99 



College bound and do nothing for the job oriented. 



Table 62 



STREN GTHS OF AKD RECOMME jiDATJ_ONS__FOR I MPROVEMENT _OF_^l_DAN£E__SER^ 



STRENGTHS 



NUMBER OF 
RESPONSES 



1 . 

3. 
h. 

5. 

6. 
7. 

8. 

o 



1 . 

2. 

3. 
h. 

5. 
6. 

B . 

9- 
10. 

1 1 . 
12. 
13 

1^4 

15 
16 

17 



Career Materials and Informa'Jon 
Higher Education Materials and Information 
Counselor iJillingrtess to Help 
Counselor Conpetency 
Counselor Accessabj 1 T ty 
Post-Hiqh School Planning 
Individual Counseling ' - . 

Course Selection Aid 
Pupil Assessnent 

RECOMMEN DATIONS 

Additional Counselors 

More Services for Non-College Bound 

More Information on Job Opportunities 

Orientation to Ava i lab! e Gu ! ''-ance Services 

Aid in Course Selections . 

Counselor Accessab i 1 i ty ' 

Post-High School Planning 

ilp-Oated Guidance Materials 

Mor« Individual Counseling 

Equal Time for All Students-. 

More Materials on Post-High School Kiar.ninci 

Give Stu(3ents More Voice in Course Selc-ctton 

Get Involved More 

More Financial Aid Assistance 

tie\p in Scheduling Necessary Courses 

Counselor Competency^ 

Less Administrative and Clerical Dutie-s 



51 
/49 

39 
32 
2k 
13 
9 
6 
3 



/9 
20 
19 

18 

13 
13 

12 

12 
1 1 
10 

9 
6 

/4 
/4 
l4 



0 i scu s s i on . - ' ~ ' ' , . _ 

The meat of the.entire study has been presented in the tables 
of this chaptcr.^Ve' find .ample agreement among the six subgroups . . 
as to the strengths and weaknesses of the guidance programs across 
the state/ We also find there 'exist great difference between guidance 

**> V 
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oroc]rans which should come as no surprise to anyone familiar wtth 
edjcation in the Commonwealth. That these differences e;<ist is 
evident from the four tc-bles of i-^trengths and recommendations where 
^he s<3ne charac ter I s t ''".s exist on both lists. 

While the evidence 's not as clecrcut as might be desired it 
..O'jld appear that counselors are generally given more credit for 
I h(M r v;ork In educational and vocational planning than in the personal- 
social counseling area. 

In looking at the quality and importance scores for the five 
<.jharoLips; administrators, teachers, parents, ninth graders and twelfth 
,)ra:^M"s, v;e find substantial differences in the mean scores obtained. 
The sixtih graders responses ere not being taken into account because 
•heir qi>«iit ionnai re took-e diff-^rfent format from that of the other 
five. Even with the five subgroups one must exe cise caution in 
drawing too close an ana 1 ogy' nee their ques t i onna i res^ con ta i ned 
Jirferent numbers of items and similar items with slightty different 
v.ordings. However, deipite these limitations there are certain 
c.r)r.cl us i ons that it would seem reasonable Xo. draw, 

Torenost, is that in every Instance the importance scores were 
vj'bstnt iol 1 y higher than the quality score's Th i s difference ranged 
fron .m for ninth graders to 1.09 for teachers. There w£s strong 
consistency anong the groups on their importance rating with a range 
rTri>y fron 3.28 to 3.^2. However, in the case ofr quality there was a 
most interesting'dichotony with the adults rating the quality of the 
Vjuidance services considerably lower than did the- students . The 
(v.ean quality rating b>c teachers was 2.20, by administrators 2.55, and 
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by parents 2.30. On the other hand nintrl graders qave a mean quality 
rating of 2.91 and .ti.elfth graders 2.77. This divergence is of 
interest when one cor^iders whether it is indeed possible to please 
all of one's publics equally. It would appear that, in providing 
services seen pes i t i ve I y ' by students- one nay displease the adults 
with which one r^ust also work to be effective. A need for priori- 
tizinq is evident if that is. to be the case. 

in trying to d raw . conpa r i sons between the courselors perceptions 

-It ' ' . • ' 

'of the services they offer and those of their publics, the easiest 

comparison can be nade between counselors, teachers and administrators, 
the items were v.irtuaHy the sane in everV instance with only minor 
differences in wording to nake them nore appropriate for one or the^ 
other group. On 39 of the 62^ items the counselors gave themselves 
.a higher^ting t han admi n i st ra tor i -and teachers, however, on 23 
-iter^S thTadni-nistrators ratings .wgre higher. Teacher ratings were 
the, lowest of the three- gro'ups on all except four items where they 

feJ 1 second . . V • ' 

The items on wMch . admi ni5;frators -genera 1 ly rated counselors 
higher than did 'the counselors themselves can be categorized into 
a few sir-plc .types. First, are thosS things that might be said to 
reflect on the administrations attitude toward guidance s'.ch as 
adequate budget, quantity of materials, and physical facilities. _ 
Second are items relating to curriculum such as the i ntroduct ion' of 
career materials in class. Third, are those items relatfng to teacher 
involvement in the guidance program or parent relations. 

Of the nine items on the parent questionnaire that are directly 
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related to i te^s en the counselors ques^ o""^ ' • • ^^^'"^^^^^^^ ^' 

• \- 

ranged the cuaVity of the guidance program considerably lower than 
did the counselors/lhe two areas vi^er^ the parents. gave the guidance , 
pronrari nore credit than the counseJors felt was due were in the ar^a 
of prcvidr'ng individual counseling for students (parents 3'. 10, 
counselors 2 , and^havi nq a g;->^ career development program (p-;)rents 
2.C7, counselors 2.00). On the renaining items the parents were just 
slightly below t'he counselors in quality scores except for two items - 
t^H- reporting of test results *in an understandable manner (counselors 
3.36, parents 2.32) and utilizing conmunity resource agencies 
(counselors 2.85^ parents 1.87). ^ * ^ *' 

In the case of students eight items were identified that were 
of sii^ficient similarity in wording to compare. In three cases the 
MuJents gave the higher rating and in fi^ive th\e counselors did. The 
-:ost substantial differences exist in the areas of test ioterpreta- • 
lion fcounselors 3-36, students ' 2 .75) and provision of services to , 
out-of-schooT ycuth (counse li&ir* 2.97. students 2.57). 
' ^ As we have-seen the quality of the guidance program ^a? Q^nerally 
-f-on viewed in the most pos 1 1 i ve. li ght by counselors, then by 
students, and finally by adults. Very substantial differences were 
found to exist in only a few aieas for each comparison. As to the 
inport.mce- of the various guidance functions there were very few 
instcinces where any function was seen as unimportant. Scanpi^g the 
importance ratings one- is struck by the fact that j tems' . e lat mg to . 
' qrouD guidance and counseling were almost unanimously seen as least, 
• i-port.T.it among the tasks of a guidance department. This is mildly 
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surprisinq ia >iew of the considerable effort that ha5,_>een put 
forth by, governnent. agenqjes. profess.ional organizations, ^nd . 
counselor educat i on" I nst i tu; ■ ons to Introduce group techniques into 
the counselors repetoire. The Anerlcan Personnel and Guidance 
Association has even established a separate division for rourfselorv 
specializing in group techn i qu?s.. Mow we'find that not only do^ . 

counselors see gr()up work as unimportant, but students, parents. 

teachers and administrators agree and seem to p-*ace much more 
'importance upon individual counseling and consul tat i on with significant 

others. 

If one area co.;id be identified from this mass of data as being 
mo«-,t in need of attention it^ would seem' to be the area of commu.,ica- . 
tions. This stands out whether one is talking about or i entat ion -to 
the guidance program, for teachers, newsletters to be sent home. o.r j 
involvement, of students in planning gu idance cct i v i t ies . 

In the final chapter of this report we-^ill consider some ways 
to cipply the re&ults oV this study. 
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Chapter - ' 

'. • > 

APPLICATION OF THE RESULTS , ^ * 

- :'^he most important ^rt of any research stpdy is not the • ^ 

coHectioh^ and janal^ysis of the-data but what '.'^ to be done^w.ith it 

once it has all been compiled. Many excellent studies which meet 

- * , ^ 

all acceptable standards for empiric research have been filed away 

* * • • 

and never heard from again. Tremendous ar.ounts of money have been 

poured into such forgotten volumes. Rather than to let this study 
be read.'ind laid aside i t was .fe 1 1. thaf some concrete suggest'ows . 
for the implementation' of improvements in guidance services should^ 
be set fcriv and 'ill s semi na tjed to intt .ted parties. ^ 
Disseni i n^r . 0 £ / . 

^ Before any individual or organization can be expected to make 

use of research data they<»mujt obviously be made aware of it. 1^ 
order to disseminate the results as broadly as possible both in 
-Pennsylvania and across the country presentations were prepared 
for five professional conferences during the period \37^-7i>^ 
October of 197^* an i^nitial presentation was made at the Pennsylvania 
Personnel and Guidance Association Conference in Pittsburgh. The 
purpose and format of the study was explained and a foundation laid 
which the staff hoped would Increase counselor willingness to 
"participate in the study, once it was underway. 

lo' March of 1975 the results of Phases 1^ H of the study 
were presented at the Pennsylvania School Counselors Association 
Conference in Hershey. Printed handouts summarizing the results were 
made available and a slide series which had been developed for the 
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occasion was shown. A similar presentation was given at the American 

Personnel. .and Guidance Association Convention in New York during . 

March of that sane year. Th i s presen ta t h on i nvol ved a standirfg*To.om 

only c'rowci anJ was very highl.y ratejd by the pa rt i c i pan ts . 1 n their 

v/r it-ten eva 1 ua t i ons ' prepared at the end of the program.- 

In M^rch and April of 1976 _presentat ions were once more ^lade 

a.t the Pennsylvania School' Counselors Association and Amerlcfan 

Personnel and Gu i dvance/Assoc i a t ion Conven t i o'-is which were helU in 

f 

Hershcy an*d Chicago respfectiveJy "^^^'S time the data from Phase Ml ; 
v;as IntrftdQced. . ♦ " 

Copies of this report hoVe been distributed to SiJch centralized 
resources as ERfC. and RISE which sliould'put them in reach of most 
V. educators. Li kewi se , hundreds of 'copies have been distributed to 
r,choo! distrit:ts, i nterned ia fe units and state government agencies. 
AiJ najor pjrof es s i ona 1 counse 1 i nq qroii^ both national and .state 
have receivt?d copips. ' * 

- A number of presentations have 'already been scheduled by local 
and* regional education associatjons to* acquaint their members with 
the results of the study. A display concerning the results .of the 
project was erected at the Pennsylvania Department of Education^ 
First Annual Education Fair at Hershey in the Spring of 1975. 
' ^3h>le Reports. ^ . ' ' • 

In addition to this comprehensive- report of -the project results 
computer'^pr intouts .of the results for each intermediate unit are 
available upon request by appropriate officials from the project 
director. These reports lack, any narrative but could be effectivelV 
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used fn conjunction with this report and the sample survey forjns 
in the appendices. * , 

*The conputer cards used for the analysis of the-^^ata are also 
available and could be used to generate extra data desired by the 
user. ' . ' 

Extra sanp>6s of the -quest ionna i res used for tne study are alsojf 
available upon request or an inte-es^ed researcher may copy t'he 
forns contained in the appendices of this report and use them as 
they v;i5h. 

*^ 

Use Dy Local Dis tricts . . 

— ^ — : t ' J 

Using the results reported in this study as a standard a local 
district could ceplicate the study with a sample of their own staff, 
students and^ parenfv to determine how they compare. If tlie^staff 
agreed that they have some of thd same weak'nesses expressed in the 
statewide study they may then want to use this data for planning 
an improved program of guidance services. 

Rather than g'oing to the effort of i full scale study a local 
district could use this repori^as a study guide with a taskforce 
representing the various components or the publics. After selecting 
areas in which they agree their district matches, exceeds or falls 
below the state norms they could then set priorities for attacking 
probl em a reas . 
Prof e s s 1 o na 1 0 rgan i z-a t ions 

The, results of this study may be of p^^rticular concern for 
the professional counseling organizations of the state and country. 
The responses of parents , teachers and students point to the fact that 
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their it a definite lack of undf r st<snd ing. of the Vole of the counselor 

even by teachers and adni rvi strators . Parents Hid students ar^^asking 

... 

for-nhis ir',fornati9n and it may be that professional organizations can 

provide their members with the toois for more effective communication. 

• If . ■ - ■ . , 

Likewise, where the role of the counselor appears to be mis- 

understood' or v.here the image of guidance is negative such groups ^ 

nay want to" u,.der take pubHc relations efforts to improve the situation. 

Since guidance services are not mandated or financially supported 
in Pennsylvania the results of this study can serve to convince 
legislators of the need for increased guidance services. Many of thfe 
weaknesses seen in guid'ance programs such as time for more individual 
counseling.' greater accessab i li ty , or added programs in career 
development may depend upon trore staff to provide them . "i h i s need ^ 
seems to be particularly great at the elementary level and as the 
results of this study shQw .d i s tr icts with jle'mentary counselors 
received more positive ratings than did those without. 

Pr-SfessionaJ organizations will certainly be interested in 
the I'hase I information on salaries, certification and training. 
This may help them plan for negotiations and deal with proposals 
^, for changes in certification. 

The Phase II responses of counselors as to their strengths and 
weaknesses provides many clues for the establishment of in-service 
training programs in^ those areas where counselors feel least competent 

Gover_n rTcn^ _A 9 c n c i e s . _ ' 

Here again, the information from this report could be of help 
V3 state departments of educatJon in setting priorities for the 
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allocation of staff andi"resources. Those areas' where the counselors 
feel competent' and where their publics agree they are doing a good 
job can be ignored for the time being while the limited resources 
presently available to most government agencies can more effectively 
be applied where the greatest need exists. Such weaknesses as test 
Interpretation, career decision-making skills, and research techniques 
could be dealt with in workshops and publications that could theYi be 
nad-e avai lable to counselors at virtually no cost. ^ 
* \ In the development of standards and regulations governing the 
administration of guidance services iu schools the information from 
Phase li nay give state boards of education and legislatures a more 
coiTiplcte picture of the state of . counsel ing in Pennsylvania. 

When funding projects this data can help to establish prior- 
ities^ fcr such funding. 

•These represent only a few of the uses to which the infonnation 
fron the study of guidance services in Pennsylvania could be put,^ 
Undoubtedly every reader will see other uses and meanings behind 
the figures and tables of this report. Perhaps it can at the very 
least St Ir^ulate Introspection on the part o^ every counselor that 
reads it and that^ight not be a ttad result at all, ^ 
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ir Directors of Guidance: ' 

• .-^ ^ed vcni vill find various materials related to the Title III 
> o;:t: Guidance in Pennsylvania: Status and Needs*. The West 
^t%,* Sv*hool District, in conjunction with P.P.G.A., 
■.i:,/,., ar.c the State Department of Education is currently con- 

• "'i'lo III Project of widespread interest. We are attemp- 

.^-i .1 ^rasp or. tiie current overall status of guidance in 
'.r.:^vl\\i:iia. The enclosed panphlet attempts to describe t!.e ob- 

tivt'S and background of the project. 

• -'rj 1 vod in Phase I of the data collection. Phase I 

monv: :: tr obtain a brief biographical sketch of every 
•: v%j;:::seir.;r currently working in Pennsylvania. We need your 
in .^Tsier to reach each and every counselor. In this packet 
r.at.^rials you should find enough School Counselor Profile QiTes- 
-^:\\rc^ frr each counselor in your district. Many of the state s 
: '^'si-nal ^uidan^-e groups as well as the Pennsylvania Department 
1 .:'.:caticn have ;:iven input into this project. It was the feel- 
' the project advisory board that the individual responses not 
: :^: \izLcd bv nane or school, but .at the sane tinie expressed a 
; iTu- ic^r the construction of a current state-wide guidance per- 
v.Cul iirectorv. \<e have sent along identification cards to-be 
r-rlor-v: bv the counselor to obtain the data for that directory. 
■'. - t:,c :::estionn aires and directory cards are conpleted, please 
' .:\:nd return then in the enc'^osed envelope by November 15 > 

t >:> r.riect overview indicates, there are two phases of data 
. tr follcv. Sinc-e Phase II is a randon sainpling. soine 

st.ifi -av again be calle'd upon for information. Phase III 
t:>:r rrst detailed of tae three phases, therefore, oniy^ a snail 
rber f districts will be asked to participate. The enphasis of 
:^ nh.t- ^^ is ^-n r^rcgram evaluation. If you feel that your dis— 
:.:r T.icht vant to participate in this section of the project, 
.ro Incicnte vour willingness on the attached form. 

ill-c- that ycur schedules are ver:^ busy, but this project 
nnrt have state-wide significance without state-vide -participa- 
. ' '.-ties ot the project data will be made available to you 
aK-c to each interested professional organisation. If you de- 

ror-j Ici ferret icn or have any questions or comment concerning 
rh^.-e of the project, please feel free to contact me. 



Ill 



Educationally yours. 



James E. Paxton 
Research Coordinator 
Title III Project 



JEPirb 



Enclosures 



- "SCHOOL- D-IS^MCI--. 
MAILING ADDRESS 



I might be intereste^d in having n^^rcttbol district participate 
in Phase III of the Guidance in Pennsylvania: Status and Needs 
Project. •> 

I understand that riore detailed inforination will follow at a 
later date. : 



(Please i:eturn this form with your other project inaterialsO 



113 



GUIDANCE IN PENNSYLVANIA: STATUS AND NTEDS 
SCHOOL COUNSELOR PROFILE QUESTIONNAIRE. 



Please cosiplete only the 
applicable to your situation. 



1) Age: 

2) Sex: 

3) Race: 



(i) Female 
"(2) Male 



4) 



5) 



(1) Aiaerican Indian 
"(2) Asian American 
'{3) Caucasian 

Negroid 
'(5) Spanish Surname 



parts of the survey that you feel are 
Names are not required on this form. 

9) Please indicate the type cer- 
tification you hold: , 

^(1) Eleiaentary 

(2) Secondary ^ 

(3) Comprehensive 

(4) Supervisory 

<\ 

10) Year certification was issued? 



Institution at which you 
received your graduate 
guidance education: 



Highest Degree: 

{1\ Bachelor 

(2) Masters 

(3) Doctorate 



6) Area of graduate special- 
ization: 

(1) Guidance 

^(2) Social >ork 

(3) Psychology 

(4) Others (List) 



7) Do you have guidance cer- 
tification: 

(1) ves (-) 



8) Is your guidance certifi- 
cation pennanent or t>^o- 
visicHiO-^ : 

(^i> Perr*anent 



11) Have you had supervised prac- 
ticum as part oi your guidance- 
education: 

(1) Yes ^(2) No 

12) Number of years since last 
graduate guidance course: 



13) Nu!cuber of years classroom 
teaching experience: 



14) Number of years experience as 
a school counselor: 



15) Total number of pupils in dis- 
trict i^hich you work: 



16) School settiiiig in which you 
pt^rform your duties: 
(1) ^eiaentary 

(2) Middle or Jr. High 

(3j Sr. High 
_(4) Vo-Tecb School 

(5) Combination 



C2 



) Provisional 
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17) What percentage of your 
tiiae is presently being 
devoted to j;^aidancp 
functions: (Example'- 
.if ycu teach half day 
you would indicate 50^! 
for guidance) 

(1) 25% (3) 75% 

(2) 5C% (4) 100% 

13) NuTiiber of students you 
are responsible for: 

(1) 0-300 

(2) 301-400 

(3) 401-500 

(4) 501-600 

(5) 601 & up 

1^) Check the situation that 
best applies: 

(1) I an responsible 

for a new group 
of students each 
year. 

(2) I am responsible 

to the same group 
of stixdents for 
two consecutive 
years. 

' (3) For three conse- 
cutive years • 

^ (4) Four consecutive 

years of no re. 

20) y^ke-Tip cf the students 
you are responsible foij: 
(1) Female 

(2) Male' 

_^(3) Male and Female 

21) Contract period - round 
off to the Tionch that 
cones closest to match- 
ing your contract days: 

(1) 9 months 

(2) 10 months 

(3) 11 months 

(4) 12 months 



22) Your present salary: 



(1^ 


S 8.000 


or less; 


(2) 


$ 8,001 




10,000 


(3) 


$10,001 




12,000 


(4) 


$12,001 




14,000 


(5) 


$14,001 




16,000 


(6) 


$16,001 




18,000 


(7) 


$18,001 




20,000 


(8) 


$20,001 




22,000 


(9) 


$22,000 




up 



23) How is your position funded: 

(1) Local School District 

_(2) Title I Funds 

(3) Title III Funds 

(4) Act 194 Funds 

(5) Part B Voc. Ed. 

24) Title of your immediate super- 
visor: 

(1) Director of Pupil Ser. 

(2) Director of Guidance 

. (3) Principal , 

^ (4) Superintender4t or ^ 

Assistant . - 
(5) Others (Please List) 



27) 



2!) Do you belong to your local 
professional guidance asso- 
ciation: 

ay^es (2) N^o 

26) Hold memberships in *^hich pro- 
fessional associaticas: ' . 

(1) P.A.C.A.C. 

^_(2) P.P.G.A. 

- (3) P.S.C.A. 

^(4) A.P.G.A. 



(1) A.S.CA. 
"(2) N.T.G.A. 
"(3) Others (Please List) 



2S) In which language or dialect 
other than English can you 
communicate : 
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The following, is a list of items 
that night enable you to do a 
better job.^ Use the following 
scale to indicate what priority 
you feel each ,^teQ^ carries : 

(1) Highest Priority 

(2) Kip.h Priority 

(3) Lev Priority 

(4) Lowest Priority 



9) 



30) 



31) 



32) 



>3) 



Additional clerical 



or other paraprofessionai 
help 

Additional profes- 



sional personnel in your 
speciality 



/\dditional profes- 



sional personnel in other 
specialties ^ 

Availability of 



outside consultr^nt 

Smaller case load 



Additional inscr- 



vice training or other 
professional grov-th 



38) 



39) 



40) 



^1) 



42) 



43) 



" ^Interpersonal counsel- 
ing (concerning client's re- 
lationships with others) 

Intrapersonal counsel- 



ing (concerning problems 
with self) 

G roup Processes (group 
counseling and information 
dissemination via large 
group meetings) • 

Pupil Assessment (organ- 



au) 



ization of testing program, 
test interpretation, etc«) 

Parental involvement 

^systematic maintaitment of 
a ta*?o-way communication sys- 
ten) 

Teacher Consultation 



(effectively involving the 
teacher in the guidance pro- 
cess) 

Co-ordination of appro- 



priate and available comnun- 
itv resources. 



^5) 



AdditicnajL ncn- 



:hcol resources 



"Classify.- ycur strengths ana 
weaknesses in the conduct or 
the follovtng gu-idance tasks. 
Use the fo-Ilbving scale: 

(1) Very Strong 

(2) Strong 

(3) Weak 

(4) Very vre^ 



Please return your conpleted form 
to your local Director of Guidance. 

■ • .ank you for your time and effort. 

west Shore School District 
1000 Humel Avenue 
Lemoyne, Pennsylvania 17043 



36) 



37) 



Academic counseling 



r.Guc 



a t i or. al— vo aa- 



tional counseling 
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West Snoue BchodL UiSTuicT 

3J NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043 • 

' Dcpartmebl of Special Servi 

# . "* . 

<• 

January 17, 1975 



Dear Directors of Guidance: 

In tht" fall each scliool district in the state received an over- 
vU-w describing the Title III Project "Guidance in Pennsylvania: 
Status and Needs." The project was described as a three-phase sur- 
vey to establish accurate baseline information on the status o£ 
counselors and guidance programs in the state of Pennsylvania. The 
proiect advisory board is confident that this self-inspection o. our 
L-n profession will lend to further strengthening of our position in 
Pennsylvania education. 

Phase I, The School Counselor Profile Questionnaire, ^^^s been 
coinpleted and the results are being tabulated. The results of Phase 
I will represent responses from nearly 90% of the school counselors 
in Pennsvlvania. tour school district has been selected in a 20„ 
stratified random sainpling of the state's school\dista-icts to par- 
ticipate in Phase II. This phase of the study deals wxth guidance 
program characteristics. We are t-v'ing to find what characteristics 
exist in Pennsylvania's school guidance programs. We dre also con- 
cerned with the cuality of each particular program characteristic m 
vour- district and the- importance you place on each characteristic as 
necessary for an effective guidance projram. 

On -he cuestionnaire ve have listed characteristics of guidance 
t^it we feel are common to most school programs. We would like you 
an'' vour staff to complete the questionnaire. Please note that 
-here are two sets ot responses for each- characteristic; one column 
for quality, and one for importance. Since the questionnaire is to 
reflect ycur total guidance program and the consensus opinion of . 
von; complete staff, suggest using, a staff r>eeting °f^^^^" 

-approach to gain the' tfpinion of your counselors. Semember that we 
want this one questionnaire to accurately reflect your total guidance 
;rogr3m and rne opinions of youx staff. Ve realize that because of 
the nature of«:ertain characteristics they will not exist at all 
grade levels, in such cases advise your staff to evaluate that item 
according to its appropriate level. For exar^le, m ^^^J^^ 
Uem such as the following: "Appropriate techniques are used to 
T^repare students in the methods' of applying for and adjusting to a 
^ob!" Ob;;^ously little, if any, attention would te given such an 
item at the eIe^nentar^' or middle school level. You would have to 

~ -^.e item in ter3i= of its appropriate level,, the senior high. 
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Therefore, you could still rank-^this item excellent and also highly 
important even though it exists at only one level of your program. 
On the other hand, if an item should exist on all levels and does 
not exist, your staff should react accordingly. You can only Judge 
the quality of a characteristic if it exists in your program, but 
you can give an opinion to the importance of such a characteristic 
even^though that characteristic may not be commor. to your program. 

If we have omitted any characteristic to which you would like 
to react, please add it to the end of the questionnaire. We have 
enclosed an extra copy for your files. Please return only one 
copy from your school district in the enclosed envelope. We would ■ 
like the questionnaire to be completed and returned to this office 
by February lA, 1975. . Because of computer scheduling, question- 
naires received' after February 14 cannot be" included in this study. 
Your school district will not be identified by name in the reported 
data. Copies of such data will be available to you and also to all 
other interesteii parties. 

If you desire additional information or ha"* any question or 
cotJiaetrts, please feel free to contact me. We woxxld like to thank 
you for all your tine and cooperation. 

Ediicationally yours. 



James E. PaxCon - 
Research Coordinator 
Title III Project 

.. ■ } - V 

JEPrrb " ' 
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GUIDANCE IN PENNSYLVANIA: ^STATUS ANT) NEEDS 
PROGrXiI CliARACTLRISTI^S QUESTIONNAIRE 

• ' ( 

Please circle the number in^ each of the columns which most 
nearly reflects' your opinion. The first column established the 
quality of the characteristic as it exists in your own guidance 
prograiT^.. 

The second column established the amount of iiuportatncp you 
place on that characteristic as necessary for an effective coun- 
seling program, even though the characteristic may not exirst in 
your program. 

The questionnaire is open-ended so that you may include 
program characteristics common to your program or just those 
that you feel are of high importance. 

Please complete all items. Names are not required on this 
form. ' Please answer the following questions^ 

1. * (1) Public School 



(2) Non-Public School 



(3) A.V.T.S.^ 

Your Intermediate Unit Number is 



3. Please indicate the" number and level of « the counselors respond- 
ing to the questionnaire. 

(1) Elementary 

(2) Middle or Junior High ^ 

(3) Senior High 



FvE>{EM5ER: WE ARE PRIMARILY CONCERNED WITH HOW YOU FEEL ABOUT THE 
CHARACTERISTICS. 
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QUALITY . IMPORTANCE 



V 

• /^CHARACTERISTICS 

- 


X 

n 
et: 
r 
r 
m 






IN-ADEQUATE 


25 . 

X 
M 
C/J 
H 

m 
z 

H , 


HIGHLY 
IMPORTANT 






o 

H 
> 

>^ 

ro 

> 


EXAMPLE 

Schedule and keep appointiaents 


4 




2 


1 


0 


■ 4 
f- 


'3) 


2 


1 


^ 4. Atteinpt is ma'de to identify and 
utilize the skills and abilities 
of the total educational staff 
to insure consideration of all 
aspects of the pixpil's deve.lop- 
'inent. 


a' 


3 




1 


0 


4 


3 


2 


1 


6. An organized* on-goinc program of 
- inservice training i^ conducted 
for' staff members to faiiiilierize 
then with the structure and act- 
ivities of the school's pupil 
personnel services. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


4 r 

8. A systen of written connaunica- 
tions, e.g*, guidance newslet- 
ters, monthly reports or bulle- 
tins are organized, to "provide 
the total staff with essential 
inforTTiatiGn relevant to guid- 
ance: progran activities • 


4 


\ 
3 


2 




0 


4 
<k 


3 


2 


1 


10 • The teaching staff contributes 
to the planning cf the* guidance 
pro gran, 
*- 


4 


3 


2 


1 


0 


4 


3 


2 


1 


12, Teachers and counseling staff 
work together as a tean to neet 
the needs cf the studfets. 


" 4 


3 

1 

1 


2 


1 


0 


4 


3 


T 


1 



f 
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QUALITY IMPORTANCE 



* 

CI1APh<\CTERISTICS , 

, \ 


EXCELLENT 




1 
t 

1 

I 


Z 
> 

> 


NON-EXISTENT 


pore 


1 


I 

i 

1 


NOT IMPORTANT 

AT ATT 


lA, Parents are provided with an 
opportunity to consult with 
the counselor at a 'time con- 
venient to the parent's em- 
ployment sch^ule. 


A 


3 


2 


1 


0 


4 


3 


2 


1 


16. A systematic method of 'com- 
municating dnfomation to 
parents concerning their 
children, either oral or 
written, has been estab- . 
lished. 


A 


3 


2 


1 


• 

0^ 


A 


3 


2 


1 


18. A planned ^approach to provide 
parents with practical, imder- 
standable infomation concern- 
ing child developnent and po- 
tential probleiss faced by the 
students has been developed. 


A 






1 

X 


0 


■ 4 


3 


2 


1 


20. A planned approach for involv- 
- ing parents in group proce- ' 
dures (processes) is provided. 


1 ' 


k 

'I 


2 


1 


0 


4 


3 


2 


1 


22. Orientation activities are 

planned bv both the sending and 
r^c^eiving school to best neet 
the students' concerns relative 
to the transition. 


4 


•5 


2 


1 

i 


. 0 


1 ^ 


■ 3 


2 




24. Counselors provide individual 
orientation interviews for new 
eritrants. 


• 4 


; 

3 


2 

1 
1 


] 


L 0 


I 

1 ^ 


3 


2 


1 

1 

i — 
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QUALITY IMPORTANCE 



* r 

CllARACTLRlSTICS |f 

r 

/ 

/ ^ _ 


1 
< 

"5 

•4 
•4 

\ 


NON-EXISTEKT 
IN-ADEQUATE 


■ HlGllLV 
IMPORTANT 


NOT IMPORTANT 
AT ALL 


26* Counselors provide terminal in- 
rprvipws for all students con- 
templating school withdrawal 
or transfer. 


4 3 : 


\ 1 0 


A 3 


2 1 • 


r 

' 28J Guidance orientation programs 
•av^a *^-^rkVT f^pr! "for students, 
parents, and professional staff 
bv.the guidance department. 


4 3 


^ X 


4 3 


2 1 

■9 

/ 


30. A continuous o^ientatior* process 
concerning guidance sep'ice is 
carried on throughout the school 
year . 


4 3 


2 10 


4 3 


5 1 


32. The orientation progran is 

plann^.in terms of the probletns 
,pup,Hs^consider iinportant rather 
tna"?i in re'nns of only what teach- 
x^vc THf^ irninis t rarors feel are 
inportant. 


4 3 


2 10 


4 3 


2 1 

V 


34, An up-to-date directory of coo- 
nunity agencies and referral 
sources is available for use by 
rieribers of the pupil services" 
staff- ' 


1 

4 3 


2 10 


4 3 


2 1 


36. The scope of the services offer- 
ed b^' the connunity agencies are 
clearly defined so as to prevent 
misinterpretation of function an 
cverl.ir'ping of responsibilities. 


3 

d 


2 10 


4 : 

1 

iJ- 


r 2 1 
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QUALITY IMPORTANCE 



' • " c 

• 

c 
1 

CHARACTERISTICS M 


Ti 
<-4 
-4 




S 

r 

X. 

c 
D 
ii 

t 


-1 
> 

D 1 

> 

-3 


NON-EXISTENT 


HIGHLY 
IMPORTANT 




3 
»■ 

5 

r 


1 NOT IMPORTANT 

1 kf AT T 


«3 ' 1 

38. An individual is responsible for 
liaison between the agency and 
. the school and a proper and con- 
sistent method of referral has 
been developed. ^ 


4 


3 


2 


1 


0 


4 


3 


2 

r 


1 


40. Information derived -from re- 
ferral sources in support of 
pupil needs is collected, re- 
viewed and properly dlssemi- 
nated to app*.opriaL.c ouituux 
sonnel. 




3 


2 


1 


0 


4 


3 


2 


1 


42. Appropriate community services 
are utilized to supplement 
guidance activities of the 
school. 


4 


3 


2 


1 


U 


A 
H 


3 


2 


1 

X 


44.' The frequency and length of 
counseling sessions is largely 
determine^d by the. desires and 
trie neeos or une muiVAuu<ix 
students. 4 




3 


2 


1 


0 


4 


3 


2 


1 


46. Cpunselor load .and counselor 
duties, are organized to allow 
the 'counselor adequate time to 
provide lndlvidn,al counseling. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


48. Opportunities are provided for 
all students to exercise de- 
cision-making skills at various 
leyels of difficulty. . 


4 


3 


2 


1 


0 


4 


3 


2 


1 
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QUALITY IMPORTAN'CE 



ClL\Ki\CTERISTICS 


rn 

X 
O 
tr 




1. 

\ 

A 
( 

( 

1 

\ 


r 
> 

2 
> 


NON-EXISTENT 


DO 
>>< 




h 

1 Y 
t 


NOT IMPORTANT 
AT Air 


50. School policy concerning con-- 
fidcntlality Is clearly estab- 
lis!,t:d avd nv.iW. known to all 
interest j7ersoi\5*, . i 




3 


2 


1 


0 


4 


3 


2 


1 


52. Counseling services are avail- 
able to parents. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


54. Counseling services are avail- 
able to out-of-school youth. 


r 

^ 




o 

L 


1 


0 






^ 1 


1 


■ I— ■ ' 

56. Planned opportunities are pro- 
vided for interpreting test re- 
sults to those persons receiving 
then. 


r 
H 




o 

L 


1 


0 


A 


J 




^ 


58. 'Test results are reported to the 
student and parents in an under- 
standable forp. 


4 


3 


2 


1 


0 




3 


2 


1 


60, Provision is made to assist stu- 
dents with individual assess- 
ments ot their abilities and in- 
terests, personal adjustments, 
individual perceptions, and val-- 
tif»c ^ n nrdf^r far them to make 
more effective perscrtal decisions 


4 

4 


3 


2 


1 


0 




3 


2 


1 


62. Staff and students are made awafe 
of the objectives of the testirfg 
program prior to its implemem-" 
ration. 




3 


2 


1 


0 


4 


3 


2 


1 
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QU/'U.ITY' II^PORTAUCE 



■ 

- 

CHARACTER T ST ICS 

< 


X 

n 
m 
r 
r 

z 

H 






-< 
— # 

1 

o 
> 

H 


o 
z 
1 

m 
X 

H 

m 


oo 






o 

>H 
H 

ro 

H 
H 


AA Onlv ^p^^^ civen for a specific 
reason or purpose are included 
In the standardized testing pro- 
gram. 


4 


3 




1 


0 


4 


3 


2 


1 


66. Guidance department advises the 
adipinistration regarding assess- 
uienc progrania iri uiic ucau. xnwti. 
est of the district. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


68. Philosophy cf your guidance pro- 
gram is in wiiuucn i.uliu. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


70. The objectives of the guidance 
pr;ogram are in written^form. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


70— tKq nK^or^^v^aG of thf* Tuidance 
program are understood by the 
school^s professional staff . 


4 


3 




1 


0 


4 


3 




1 


74. Evaluations of the degree to 
which the guidance program 
approaches its objectives are 
regularly undertaken by guid- 
ance personnel. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


76. The administration-provides the 
guidance department with ade- 
quate personnel and funding. 


4 


2 


I 2 


1 


0 


4 


3 


2 


' 1 



e QUALITY IMPORTANCE 





r 

1 
i 

ClL^.Ri\CTERISTICS > | 
• » 

i 


< 






IN- ADEQUATE 


NON-EXISTENT 


HIGHLY 
IMPORTANT 




1 

■ 


6 
r- o 

H 


78. The guidance department actively 
pursues a program of public re- 
lations both within the school 
•jnM v/lfhln the cotnnunity. 




3 j 


2 


1 

X 


n 


u 


3 


2 


1 


80. The guidance department shares 
the responsibility, under ad- 
ministrative direction, for the 
ovTiiiAtlnn of those aspects of 
the educational program which 
have an effect upon student de- 
velopment . 


4 


3 


2 


1 

X. 


n 


4 


3 


2 


1 


82. Results of school research are 
interpreted and presented to 
<;rnff mpmbers with explanations 
geared to their, needs. 


4 


3 


2 


- 


0 


4 


3 


2 


1 


84. A continuing appraisal of stu- 
dent success in college, voca- 
f-ion;^i <;rhnol armed services, • 
schools and business programs 
is* provided to evaluate and im- 
prove the school program. 


4 


3 


2 

L 


1 


0 


4 


3 


2 


1 


86. Studies are made to determine 
student success on the job and 
determinants of sucli Success or 
lack of success. 


4 


3 


2 


. ] 


L 0 


L 


4 I 






88. Provisions are nade for contin- 
uously evaluating ;ir.d improving 
the. effectiveness of the guidanc 
services . 


L 

e 


♦ ! 


) : 


2 


1 0 


i 


4 : 


3 2 


\ 1 
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QUALITY IKPORTAIKE 



ClLARACrERISTlCS 


X 

n 

r* 
r" 

n 






IN- ADEQUATE 


1 

NON-EXISTENT 1 


HIGHLY 
IMPORTANT 




■ 

i 
t 


NOT IMPORTANT 

iT ATT 


90. An accessible resource center 
• containing current information 
relevant to career development 
and planning is maintained. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


92. All guidance materials available 
for use by students are contin- 
ually assessed for their appro- 
. priateness and current applica- 
bility. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


94. Information is provided for the 
student on local educational and 
vocational opportunities. 


4 


3 


2 


1 


0 


A 


3 


2 


1 


96. Career exploration and develop- 
ment is an integral part of the 
curriculum at all grade levels. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


98. A coordinated effort is made by 
counselors, teachers, and ad- 
ministrators to show rclacedness 
between course content and car- 
eers. 


4 


3 


2 


1 


0 




3 


2 


1 


100. Opportunities exist for students 
to develop a self-awareness of 
their interests, aptitudes, and 
values . 


4 


J 


2 


1 


0 




3 


2 


1 


102. Prior to purchase, materials are 
reviewed for possible sex bias. 


4 


• 


2 


! 1 


0 


4 

1 


3 


2 


1 



127 

o 

ERIC 



QUALITY IMPORTANCE 



r 

c 
r 

CrlAR/iCTLRISTlCb ^ 

1 


< 




>- 

I 

r 

c 

¥ 
t 


c : 

> c 

D \ 

> ' 


! i 

>< < 

^ ■ 


HIGHLY 
TMPnP.TANT 




i 
t 


1 NOT IMPORTANT 

i AT ATI 


lOA. Group processes are used by the 
counseling staff to disseminate 
information. 


A 


3 


2 


1 


0 


A 


3 


2 


1 


106. Group processes are used to 

counsel students when applica- 
ble. 


A 


3 


2 


1 


0 


A 


3 


2 


1 


108. Factors that lead to successful 
experiences are considered when 
'the groups are being structured. 


A 


3 


2 




0 


A 


3 


2 


1 


110. Croup guidance programs operate 
without' restraint from lack of 
time or facilities. 


A 


3 


2 


X 


0 


A 


3 


2 


1 


11.?. Group process techniques are 

rcr.ularly shared with the class- 
room teacher and the rest of tlie 
professional staff. 


A 


■X 


■} 




0 


A 


3 


2 


1 


114. The confidentiality of all in- 
formation obtained for guidance 
purposes is scrupulously main- 
tained. 


h 


, 3 




! \ 


. 0 


A 


3 


2 


1 


116. A cumulative educational record 
is maintained for each student. 


I 


i : 
-U 


} ; 


I ] 


L 0 






2 


. 1 
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QUALITY IlIPORTAt^CE 



C11AR.\CTERISTICS 


EXCELLENT 






IN-ADEQUATE 


NON-EXISTENT 


HIGHLY 
IMPORTANT 




1 


NOT IMPORTANT 
AT ALL 


11 a. Kfcords systems and practices 
are periodically evaluated and 
improved . 




3 


2 


1 


0 


4 


3 


2 


1 


120. A policy for the collection, 
maintenance and use of pupil 
data exists. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


12?.. Student records are periodi- 
cally reviewed and obsolete 
or unverified information is 
discarded. 




3 


2 


1 


0 


4 


3 


2 


1 


11/ p -5 n-irt t- e a rc> o ^ VPn the ODDO r— 

LS^* I arencs die gxveii unc 

tunity to review the content of 
th< ir children's records, upon 
request. 


4 


3 


2 


1 


0 


A 


3 


2 


1 


126. Information on pupils is not 
released to any person or or- 
•^ainization outside the school 
without prior consent. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


128. A file of local job opportun- 
ities Is made available to in- 
terested students. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


130. A record of students seeking 
full or part-time employment 
i's maintained. 


li 


» 2 


1 2 


1 


. 0 


4 




2 


1 
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QUALITY IMPORTAKCE 



^ n 
CHARACTERISTICS P 

z 


! 


H ! 

1 

> 

D 

:z 
> 




HIGHLY 

TMPriRTAMT 




5 
»■ 


NOT IMPORTANT 

AT Al T ... 


132. The guidance departnent identi- 
fies potential employment oppor- 
tunitieis and distributes this 4 
infotraatioii to school personnel, 
parents, and students. 


3 2 


1 


0 


4 


3 


z 


1 


134. Appropriate techniques are used 

to prepare students in the 4 
methods of applying for and ad- j 
justing to a job. ^ j 


3 2 


1 


0 

t 1 


A 


3 




1 


136. The guidance department assists 
all school leavers, graduates, 
and drop-outs to obtain suitable 4 
additional education and train- 
ing. 


3 2 




0 


4 


!■ 3 


2 


1 


138. The guidance department plays an 
integral role in the placement 
of students in curriculum group- 4 
ings within the school. (Exp. - 
placement in accelerated pro- 
gram) 


3 2 


1 


0 


4 


3 


2 


1 


'l40. 


3 : 


I : 


L 0 


4 


1 '. 


1 2 


1 


1A2. 


1 1 


2 


1 0 






3 : 


! 1 
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QU/4XITY 



IMPORTANCE 



CHAEACTERISTICS 


EXCELLENT 






IN-ADEQUATE 


NON-EXISTENT 


CO 






z 
o 

H 
> 
>-*-i 

> 
H 


144. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


146. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


148. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


150. 


4 


3 


2 


1 


0 


4 


3 


2 


1 



•Thank you very much for your time and effort* 

J24rfease return your questionnaire by February 14, 1975 to: 

James £• Paxton 

West Shore School District 

1000 Hummel Avenue 

Lemoyne, Pennsylvania 17043' 
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WesT SboRe ScbooL UisTRiCT 

33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043 • 

Department of Special Services 

GUIDANCE i:; pl:;nsylva:;ia: status and needs: 

March 4, 1975 



Dear 



This letter is in regard to our recent telephone conversation con- 
cerning your school's participation in Phase 111 of the Guidance 
P..«r,c:^r^^r^n^.1^ SfAtus antl Nceds" prelect. Your district is 



s one 



in Pennsylvania: Status antl Needs" proj 
of twenty-five districts across the state that is being asked to 
cooperate in this final stage of the project. 

As I stated on the phone. Phase 111 is an attempt to get the re- 
^tions and opinions of several of the publics that school guidance 
^programs are intended to serve. 

We hope'^ to survey the following populations: 

A 10% random satnpling of Grades 5, 9, 12. 

Parents of the students selected above. 
(Forms to be sent home with students and 
completed questionnaires will be mailed 
directly back tcr the project office.) 

A 10% random selectipn of the districts' 
faculty. 

As many of t^he principals and administra- 
tors that are willing to give us feed-back. 



Students 



Parents : 



Teachers; 



Administrators; 



The above publics will be asked to react to characteristics of gui- 
dance programs that are conftion to most schools. No names ate 
necessary on any of the questionnaires and your school will not be 
Identified when the collected data is presented in the final report. 
Through special coding, however, the computer will be able to pro- 
vide a summary of all responses that were given by representatives 
of your school district. These summaries will not be made public 
and will bt' P-^ryilable exclusively for your local school district s 
use. 



ERIC 



r am planning wO meet with you on [ • We can dis- 
cuss selectfon of the populations and distributlgji 'of the question-- 
naires at that time. I will bring with me all the necessary mater- 
ials and attempt to answer all your questions. ^ It is hoped that 
all cooperating districts will be able to schedule distribution of 
the questiunnaires to the various publics v^ithin two or three weeks 
of my visit. 

Should you oc any one in your district have a question concerning 

the' project prior to my visit, please give me a call 

71 7-2 34-4041, Ext. 40. Thanks again for all your interest and co- 
operation. 

Educationally yours. 



James E. Paxton 
JEP:rb < ^ 
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WeST S\)OV£ School, UiSTRiCT 

33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043 



Departmtnt of Special Services 

.GUIDANCE IN PENNSYLV.\:;iA: STATL'S AI-iD NEEDS 

April 2, 1975 



Dear Parent ? 

Your child's school has agreed to participate in a statewide pro- 
ject to determine the types and quality of guidance services being 
offered by schools in Pennsylvania. We feel that the project Gui- 
dance in Pennsylvania: Status and Needs" would be incomplete with- 
out the feelings and opinions of parents. Your amswers to these 
questions abou£ your school will help us determine what should be 
done to improve services for your children. Please be frank, be- 
cause your answers are a very good indication of the need for im- 
proveirent. 

The first part of the questionnaire lists several elements of 
school, guidance programs to which we would like you to react. You. 
will rate each item in tvo ways: quality and importance. • 

In the first column, "Quality", we would like. to know how well you 
think your school is doing each of the program elements listed. 
Circle the number that most clearly describes your opinion. Excel- 
lent-4 is the highest possible rating. 1-Inadequate is the lowest 
rating^ If your school does pot do one of the items listed, it 
would not be possible for you to rate that item, in that case cir- ^ 
cle the 0-Non-existent. If yo-i have no knowledge on a particular ^ 
it,en, leave it blank. . 

. In thV second column we would like to know how important you feel ^ | 
each of the items are, as necessary \ for an effi«tive school «uid- J 
ance program. i-Highly Important i^the highest rating. /"Not 
Important At All is tho lowest rating. If you have no opinion on 
the importance of a particular item, then leave that I column blank. 

All answers, will be kept confidential.- Your answers, will be Iden- 
tified only as that of a parent of your pafticukir school. When 
you- have completed the questionnaire, place it in -the sfelf-address- 
ed stamped envelope and drop it in the mail as soon as possible. . 
We are very anxious to hear from you. . Thank^ou for your time and 
- cooperation. 

" ^ Sincerely yours, 



James Paxton » 
^ ^* Research Coordinate^ t> . 
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WeST ShORG ScbOOL UiSTRjCT . 

33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043 

— » Department of Special Services 

GUIDA.NCE IN PENNSYLVANIA: STATUS AND NEEDS 

April 1, 1975 



Dear Students: 

«. • 
Your school has agreed to participate in a statewide project 
to dc'ternine the type and quality of guidance services being offer- 
ed by schools in Pennsylvania. We feel that the project, "Guidance 
in Pennsylvania: Status and Needs" would be Incomplete without the 
feelings and opinions of the students that the programs are intended 
to serve. Your answers to these questions about your school s guid- 
ance services will help us determine what should be done to' improve 
services and also to find 'out what guidance services you feel are 
important. Your ftank answers to these questions will better enable 
future Ruitlance progcams to meet the needs of the students they 
serve. 

The first part of the attached questionnaire lists several ele- 
ments of school guidance programs to which we would like you to re- 
act. You will rate each item in two ways: quality and importance. 

In the first column, "Quality", we would like to know how well 
vou tliink your school is doing eacji of the progran elements listed. 
Circle the number that most clearly describes your opinion. 4-Ex- 
cellent is the highest possible rating. 1-Inadequatc is the lowest 
rating. If you have no knowledge on a particular item, leave it 
^blank. 

In the second colurm we would like to know how important you 
feel each of tlie items are, as necessary for an affective school 
guidance program. ^-Highly Important is the highest rating. 1- 
Not Important At All is the lowest rating. If you have no opinion 
bn the importance of ?. particular item, then leave that column 
blank. 

^ All answers will be kept conf identaial. Your answers will be 
identified only as that of a student of your particular school. 
When you have completed the questionnaire return it to the teacher 
or coui^selor in charge and they will return all quastlonnaire to 
me. We are very anxious to hear from you. Thank you fo r your tipe 

and cooperation. «* • 

* T'incerely, • 



James E. Paxton 
135 Research Coordinator 



WeST ShORG SclX)OL OiSTRiCT 

33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043 



Department of Special Serv 

GUIDANCE IM PENlJSYLVAlilA: STATUS AInD NEEDS' 

April 2, 1975 



Dear Administrator; 



Your schooXjlistrict has agreed to participate" in a statewide pro- 
ject to determine the type and quality of guidance services being 
offered by schools in Pennsylvania. We feel that the project, 
"Guidance in Pennsylvania: Status and Needs" would be incotnplete 
without the feeling^ aud opinions (^f .school Staff at the admini- 
strative level. Your answers to these questions about your school s 
guidance services will* help us deterniine what should be done to im- 
prove services and also to find out what- guidance services you feel 
are important. Your frank answers to these questions will better 
enable future guidance programs to meet the needs of the students 
they serve. , . 

The first part jaf the attached questionnaire lists se-er-al elements 
of school guidance programs to which we would like you to react. 
You will rate each item in two vays: quality and importance. 

In the first coiurm, "Quality", we would like to know how well you 
think your school district is doing ea. h of the program elements 
listed. Circle the number that most clearly describes your opinion. 
A-Kxcellent is th^i highest possible rating. 1-Inadequate is the 
lowest rating. ,If you have no knowledge on a particular item, leave 
the I olumn blan/.. 

In the second aolumn we would like to know how important you feel 
earh of the Upms are, as necessary or an effective school guidance 
program. A-Iti^hly Important is the- highest rating. . 1-Not Iniportatit 
Al All is the lowest rating. If yoi' have no opinion on the impor- 
tance' of a particular Item, then 'leave that column blank. 

All answers wiH be kept confidential. Yoar school district will , 
not be Identified in the published data. Wh«>-n you have completed 
the quest} oimai re, .place it in the atslf-a^idressed stamped envelope 
and drop it in the mail as soon as pofisltle. We are very anxious 
to hear from you. Thank you for your time and cooperation. 

Sincerely yours. 



James E. Paxton 
Research Coordinator 



JEP:rb 
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r . ' ' ' 

WesT Shoue School OiSTRicT 

'33 NORTH EIGHTH STREET ' LEMOYNE , PENNSYLVANIA 17043 ^ 

Department of Special Services 

/ • • ,, ' 

GUIDANCE 11; PENNSYLVANIA-; STATUS AND NEEDS 

April 2, ]S75 




Dear Teacher: 



You- school district h.is .-^r.reed to participate in S statewide pro- 
iect ro detenrdne the types and quality of guidance services being 
offered bv schools in Pennsylvania. We feel that the project Gui- 
dance in Pennsvlvania: Status and Needs" would be incomplete with- 
out the feelings and opinions of teachers. f^^, 
questions about your school's guidance program will help us deter 
uine what should be done to improve services for your students. 
Please be frank, because your answers are a very good indication ot 
the need for inprovement. 

The first part of tb- questionnaire jLists several elensents of 
school r-idance prograins to which we would l^ke you to react, ^ou 
will rate each 'i'ten 'in two ways: quality and iinportance. 

In the first colur=i, "Quality", we would like to know ^^ow well you 
think vour school is doing each of the program ^^^^^^^^ jj;^ 
Circle- t:ne number that ^st clearly ^^^S 
lent-4 is the highest possible rating. 1-Inadequate is the lowest 
-atirg. If vour school dees not do one of the it^ms -listed, it 
would not be possible for you to rate that item. In '^^f "^1. 
circle the 0-Non-existent. If you have no knowledge on a particu 
lar ite:::, leave the colusm blank. 

In the second column we would lile .0 teow bow important JO^J^^ 
each of the items ar., as t^ecessarx- for an effectxve school guid- 
ance i>rosram. 4-Highly Irrportant is the highest rating. .1:^°^ 
S^ortant At All is the lowest rating. If you have no. opinion on 
tS -importance of a particular item, then leave that column blank. 

ai answers will be kept confidential. Your ^answers will be iden- 
tified only as that of a Xeacher of your P-Ji-'f^-^^^^!?hadI^Ss- 
vou have completed the questionnaire place. it 
ed stamoed enveloi>e and drop it in the nail as soon as P^^siWe 
5e a^e ver>- anxious to hear from you. Tnank you for your^time and 
cooperation. 

Sincerely yours. 



JE?:rb 
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Jaxaes £• Paxton 
Research Coordinator 



c:i*IDAKCE IN PEX:;SYLVANIA: STATUS AND NEEDS 




FROtRxuN CHARACTERISTICS QUESJ^IONNAIRE 
PHASE III 



Please circle the number in each of the coluians which most 

nearly reflects your opinion. The first column Establishes the 

quality of the characteristic as it exists in your own school's 
guidance prograin. 

The second colurm establishes the aiaount of^ importance you 
place on that characteristic as nev-:essary for an effective coun- 
seling program, even though the characteristic may not exist in 
your district's program. 

The questionnaire is open-ended so that you my include pro- 
gram characteristics comnon to your program or just those that 
you feel are of high inportanre. 

Please complete all items. Names are not required on this 
form. Please answer the following questions. 



Indicate appropriate one : 

Teacher 



Administrator 



Indicate level : 

Elementary 



!iiddle or Junior High 



Senior High 



You*' Interzjediate Unit Number is: 



RE>^E>!3ER: ARE FRIMARILY CONCER^.TD WITH EOV YOU FEEL ABOUT THE 

Cr-AR:\CTERISTICS. 
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QUALITY 



IMPORTANCE 



1 

\ CHAF^XCTERISTICS 


1 

X 


IN-ADEQUATE 


2 > 

I : 

/5 


HIGHLY 
IMPORTANT 




5 

\ 
t 


1 NOT IMPORTANT 

&T All 


















Schedule and keep appointtaents. 


4 3 


2 1 


0 


4 


3! 


2 


1 


1, Atteinpt is iaade to identify and 
utilize the skills and abilities 
of the total educational staff 
to insure consideration of all 
aspects of the pupil's develop- 
metit- 


4 3 


2 1 


0 

• 


4 


3 

,_ 


2 

. — 


1 


3, ;ia organized on-going program 
of inservice training is con- 
ducted for staff nenbers to 
fainiliarise then with the 
structure and activities of 
the school's pupil personnel 
service. 


4 3 


\ 

! 


c . 

1 


fl 

4 

i 


3 






5, A svstem of written comuni- 
cations, e.g., guidance news- 
letters, raDnthly reports or 
bulletins are organized to 
provide the total staff with 
essential information rele- 
var.t to guidance progran activ- 
ities. 




21 1 


0 

■ 

1 




3 




1 

.- 


7, The teaching staff contributes 
to the planning "cf the guid- 
ance program. 


4 : 


\ 2 ] 


L 0 
-: 




— ! — 


\\ 2 


. 1 
A — - 
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QUALITY 



IMPORTANCE 



*■ 

CHARACTr.RibT ICb 
s 


:^ 

X 

D 




I 

t 

C 

t 


•A 
z 

2 

> 

23 


NON-EXISTENT 


HIGHLY 
T KPORTANT 




a 
c 
t 


o 

> 

H 


92 Teachers and counseling st^ff 
work together as a team to meet 
the needs of the students. 


*♦ 






1 


0 


A 


3 


2 


1 


11, Parents are provided with an 

opportunity to consult with the 
counselor at a tiiae convenient 
to the parent's employii^nt sche- 
dule. 


4 


3 


2 


1 


0 


A 


3 


2 


1 


13. A systenatic nethod of comnuni- 
eating infornation to parents 
concerning their children, either 
oral or written, has been estab- 
lished. 


4 


3 


2 


« 

1 


0 

i 

. 1 


A 

1 


3 


2 




15. A planned approach to provide 
parents with practical, under- 
standable infonaation concern- 
ing child developnent and po- 
tential problems faced by the 
students has been developed. 


/. 


■J 


2 




0 


4 


3 


2 


1 


17. A planned approach for invol- 
-TTTricY n;3'rt»nts in crcuT? proce- 
dures (processes) is provided. 


4 


1 3 

I 


2 


1 


0 


4 

! 


3 


2 


1 


19. Orientation activities are 

planned by both the sending and 
receiving school to best laeet 
the student's concern relative ^ 
to the transition. 


1 

\ 


. 3 
1 


2 


1 


. 0 


4 


3 


2 


1. 
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QUALITY IMPORTAIXE 



ClIARi\CTERISTICS 

c 


EXCELLENT 


1 
1 


1 


IN-ADEOUATE 


NON-EXISTENT 


HIGHLY 
IMPORTANT 






c 
>^ 

E^i 

H 

1 


, . Counselors provide individual 
orientation interviews for new 
entrants. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


Counselors provide tenninal 
interviews for all students 
contenplating school withdrawal 
or transfer. 


4 


! 

3 1 


2 




0 


4 


3 


2 


1 


. . Guidance orientation progrsins 
are provided for students, 
parents, and professional staff 
by the guidance department. 


4 


3 




f 

1 


0 


4 


3 


1 

A. 


1 


.'•A continuous orientation pro- 
cess concerning guidance ser- 
vice is carried on throughout 
the school vear. 


4 


3 

1 

1 


2 

1 

1 
1 


1 


0 

1 


4 


3 


2 


1 


. The orientation program is 
planned in tenns of the pro- 
bleizs pupils consider iirportant 
rather than in terns of only 
vtiat teacners anc actLLmsL ca- 
rers feel are iiaportant. 


4 


1 

i 

3 


i 

2 


i 
\ 


1 
1 

jo 


4 


3 


2 


1 


; . An up— to— date directory of con^ 
runity agencies and referral 
sources is available for use by 
rijeribers of the pupil services 
staff. 


4 


3 


2 


1 


0 


4 


3 


2 


1 
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QUALITY 



■!*1P0RTA1^CE 



i 

] 

ClL\R.\tTERISTlCS 

1 


'I 

X 
Z 




1 

2 
1 

P 
C 

r 


4 2 

: c 

5 r 
n > 
:> f- 

> 


2 

:> 

si 
< 

H 

T3 




> 

r 


■z 
0 

>^ 

1 


33- The scope of the services 

offered by the cor^anunity agen- 
cies are clearly defined so as 
to prevent taisinterpretaticn 
of function and overlapping of 
responsibilities. 


4 


3 


2 


1 




4 3 


; 2 


1 


35, An individual \s responsible 
for liaison betWeen the agency 
and the school aKd a proper 
and consistent Tnethod of re- 
ferral has been developed. 


4 


3 


2 

! 


1 




0 

1 

1 


j • 


3 2 


1 

1 


37. Information ("erived fron referral 
sources in support of pupil 
needs is collected, reviewed ard 
properly disseminated to appro- 
priate school personnel. 




1 
1 

! . 

! " 


! 
1 

•> 


1 


0 




3 2 


1 


39. Appropriate connunity services 
are utilized to suppler^nt gui- 
dance activities of the school. 


4 


3 




1 


0 


4 


3 2 


1 1 


41. The frequency and length of coun- 
seling sessions is largely deter- 
rLined by the desires and the need 
of the individual srudents. 


4 


3 


2 


1 


0 


1 

4 


3 2 


\ 

u 


^4 3. Cour.selcr load and counselor 
duties are organized to allow 
the cc^unselor adequate tirse to 
.^rcvide individual counseling. 


4 

i 

i 


! 

i 


! j 2 

i 

\ 




. • 0 

j 
\ 

I 


4 


3 2 

1 
1 


1 

; 

1 
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CHAJLACIERISTTCS 


— < 

H 




J 


nEOUATE 


x 

:n 
H 
cn 


GHLY 
ORTANT 






ALL 


Opportunities are provided for 
all students to exercise de- 
cision-making skills at various 
levels of difficulty* 


A 






1 


0 


4 


3 


2 


1 


School policy concerning con- 
fidentiality is clearly estab- 
lished and made known to all in- 
terested persons. 


A 






1 


0 


A 


3 


2 


1 


Counseling services are avail- 
able to parents. 





3 

■ 


2 


1 


0 


A 


3 


2 


1 




Counseling services are avail- 
able to out-of-school youth* 




3 


2 


1 


0 


A 


3 


2 


1 


Planned opportunities are pro- 
vided for interpreting test re- 
sults to those persons receiv- 
ing theru ^ 


I 
1 

i 




•> 

4. 


1 

1 
1 




A 


3 


2 


1 


Test results are reported to 
the student and parents in an 
understandable fom. 




3 


2 


1 


0 ' 


4 


3 


2 


1 


Provision is mde to assist stu- 
dents vith individual assess- 
laents of their abilities and in- 
terests, personal adjustiaents, 
ini^'i vi dtiaJ nercentions* and valxie 
in order for then to laake nore 
effective personal decisions* 


4 

5 


3 


2 


1 


0 


4 


3 


2 


1 



143 




\ 



QUALITY IMPORT AIJCE 



1 

C I L\RA CT E R 1 5 T 1 C b 


-r 
X 

r 
n 
2; 


1 

i 

1 1 

• 

1 


^ 0 
1 :z 

> i 

5 

D M 

- 55 

> H 


HIGHLY 
IMPORTANT 




1 

i 
t 


INOT IMPORTANT 

AT ATT. 




59. Staff and students are inade a- 
ware of the objectives of the 
testing program prior to^ its 
inplementation. 


4 


3 2 


1 0 


4 


3 


2 


1 


61. Only tests given for a specific 
reason or purpose are included 
in the standardized testing pro- 
gram. 

« 


4 


3 2 I 


1 0 


4 


3 


2 


1 


63. Guidance department advisee the 
adininistration regarding assess- 
inent programs in the best inter- 
est of the district. 


4 


3 2 


1 0 
1 — * — 


4 


3 


2 


1 


65. Philosophy of your guidance pro- 
gran is in writtei;' fom. 


4 


3 2 


1 0 


4 


3 


2 


1 


67. The objectives of th.e guidance 
program'are in written fomu 


4 


3 2 


1 0 


4 


3 


2 


1 




f^Q Thp obieC'ives of the guidance 
Drogram are understood by the 
school's professional staff. 


i 4 


3 2 

i 




! 


3 


i 

1 - 


1 


k 


71. Evaluations of the degree to 
wTiich the guidance program 
approaches its objectives are 
regularly undertaken by guid- 
ance personnel. 


] 
] 

i 

-U 


3 2 

1 i 

i i 
J U 


1 0 


1 

i 

i! ' 

iL 


j 


i i 

1 i 

2 2 li 
» 1 

^ i 

; I 

1 ^ 
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QUALITY IMPORTANCE 



CHARACTERISTICS 


EXCELLENT 






TN-ADEOUATE 


NON-EXISTENT 


HIGHLY 
IMPORTANT 




5 


1 NOT IMPORTANT 1 


73. The administration provides the 
guidance department with adequate 
ptrsonnel and funding. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


75, The guidance department actively 
pursues a program of public re- 
lations both within the school 
and within the community. 




3 


2 


1 


0 


4 


3 


2 


1 


77. Studies are made to determine 
stiadent success on the job and 
determinants of such success or 
lack of success. 




3 


2 


1 


0 


4 


3 


2 


1 


^— ^— — — — 

79. The guidance departTCnt shares 
the responsibility, under as- 
ministrative direction, for the 
evaluation of those aspects of 
the educational program which 
have an effect upon student de- 
velopment. 


1 — 


3 


2 


1 


0 


4 


3 


2 


1 


81. Results of school research are 
interpreted and presented to 
staff laembers with explanations- 
geared to their needs. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


83. A continuiiig appraisal of stu- 
dent success iTi college, voca- 
tional school, armed services, 
schools and business prograas 
is provided to evaluate and irr- 
prove the school program. 


4 

1 


3 

! 

-1 


2 

1 


1 


0 


1 '* 


3 


2 


1 
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QUALITY 



IMPORTANCE 



1 

Cii/VI<ACTLRISTICS""^ i 


—4 


V 
t 

j 
\ 


z: ( 
1 : 
> 

n ; 

> 

-3 


2: 

f 

'J 

X 

2: 

H 


HIGHLY 
ItfPORTANT 


r 
r 


NOT IMPORTANT 


85. Provisions are made for contin- 
uously evaluating and improving 
the effectiveness of the guid- 
ance services. 


\ 
1 

A I 


\ 2 


1 


0 


A 3 

• 


2 


1 


87. An accessible resource center 
containing current information 
relevant to career development 
ind planning is maintained. 


A 


3 2 


J. 


0 


4 : 


3 2 


1 


89. All guidance materials avail- 
able for use by students are 
continually assesi-ed for their 
appropriatene'^s and current 
applicability 




3 2 


i 1 

! 
I 

1 


(f 


4 


3 2 


1 

1 


91. Information is provided for 

the student on local educational 
and vocational opioi tunities. 


4 


3 2 


1 


0 


4 


3 2 


1 


93. Career exploration and develop- 
ment is an integral part of the 
curriculum at all grade levels. 


A 


3 2 


1 


0 


4 

■r 


3 2 


1 


95. A coordinated effort is made by 
counselors, teacherr« and ad- 
ministrators to show related- 
ness betv -en course content and 
careers. 


\ 

4 


3 : 

1 


I 1 


I 

. 0 


4 


3 2 


1- 

1 
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QUALITY IMPORTAI^CE 



CHARACTERISTICS 


^ 
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HIGHLY 
IMPORTANT 




5 


NOT IMPORTANT 

AT ATT 


97. Opportunities exist. for students j 
to de\elop a self-awareness of | 
their interests, aptitudes, and 
va". ues • 


A 


3 


2 


1 


0 


4 


3 


2 


1 


99. Prior to purchase, materials are 
reviewed for possible sex bias. 


4 


3 


2 


1 


0 




3 


2 


1 


lOl. Group processes are used by. the 
counseling staff to disseminate 
information. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


103. Group processes are used to 

counsel students when applicable. 


4 


3 


2 


1 


0 


4 


3 




1 


105. Faccors that lead to successful 
experiences are considered when 
the groups are being structured. 


4 


3 




1 


0 


4 


3: 


2 


1 


1 n7 pT-r»>^-i "i '^i;:?"npp "Drosraiis oT5erate 
without restraint from lack of 
tiiae or facilities. 


A 


3 


2 


1 


0 


4 


3 

i 


2 


1 


109. Group p'rocess techniques are 

regularly shared with the class- 
rocn teacher and the rest of the 
professional staff. 


4 


3 


2 

1 


I 


. 0 


4 


3 


- 2 


1 
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IMPORTANCE 



CHARACTERISTICS 


EXCELLENT 


r 

1 
t 


NON-EXISTENT 


CO 
H T 




»- 

'I 


1 NOT IMPORTANT 

1 AfT> A 1 1 • 


III. The confidentiality of all in- 
formation obtained for guidance 
purposes is scrupulously taain- 
tained» 


U 




1 0 


• r 




^ 


0 

1 

1 


113. A filre of local job opportuni- 
ties is made available to in- 
terested students. 


A 


3 2 


1 0 1 


1 


3 


2 


1 


115. A record of students r,oel-.ng 
full cr part-''.ime enployment 
15 tnai tainted. 


4 


3 2 

I 




1 


3 


2 


1 


117. The guidance department iden- 
tifies potential eicploynent 
opportunities and distributes 
this 5nfcnnation to school 
personnel, parents, and stu- 
dents. 


U 


3 2 


» 

1 0 




.3_ 


2 


-I' 


119. Appropriate techniques are used 
to prepare students in ^he 
oethods of applying for and 
adjusting to a job. 


4 


^ Z 2 


' 1 0 


4 


3 


2 


1 


121. The guidance departrsent assists 
all school leavers, graduates, 
and drop-outs to obtain suita- 
ble additional education and 
training. 


/ 

1 


. 3 : 

1 
1 


1 1 0 


4 

\ 

i 


■ 3 


2 


1 
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QUALITY ^ IMPORTANCE 



CHARACTERISTICS 


EXCELLENT 






IN-ADEOUATE 


NOH-EXISTENT 1 


HIGHLY } 
IMPORTANT 




1 


NOT IMPORTANT 

AT ATI. 


123. The guidance department plays 
an integral role in the place- 
ment of students in curriculum 
groupings within the school • 
(Exp. y placetocnt in accel- 
erat^ prosram.) 


4 


3 


2 


1 

■ 


0 


4 


3 


2 


1 


tie 

V 


4 


3 


2, 


1 


0 

1 




3 


2 


1 


127. 




< 
3 


2 

! 




0 


A 


3 

i- 


*> 


1 

1 



Tliank you ver\^ nuch for your time and effort. 
Please return your questionnaire as soon as possible 

James Paxton 
West Shore School District 
1000 Hunmel Avenue 
Leooyne, ?A 17043 
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STUDENT SURVEY - 6th Grade ^ ^ 

f . 

Do not put your name cn the questionnaire. There are no right> 
or wrong answers. The answer depends on h&w you feel about certain, 
things. * 

HOW OFTEN DO THE FOLLOWING THINGS HAPPEN IN YOUR SCHOOL? . 

Circle one choice in each item. The three words listed belpw are 
used to describe how often it happens: \ _ ' * 

SELDOM TTMsiaa^'it has happened only once or 

twi'Be,'' happens rarely. 

SOMETIMES - means it happens now and then. 

USUALLY - means it happens most of the time. 

Circle only one of the three choices after each •sentence. 

EXA>tPLE - The school principal is friendly and understanding. 

• SOMETI>tES SELDOM 

1* Students and teachers trust and respect each other. ; 



USUALLY SOMET IKES SELDOM 




2. Students have a chance to express their feelings and desires. 

USUALLY SOMETIMES SELDOM . 

J. Someone tries to help the students meet their needs. 

USUALLY SOMETIMES SELDOM 

4. Teachers show an understanding of the reasons viny students may 
not be doing well in class. 

USUALLY SOMETIMES SELDOM 

5». Students enjoy attending school. 

USUALLY SOMET^SES SELDOM 

6. Stncents pick cn another kid vho is different. 

USUALLY SOMETIMES ^ SELDOM 




7. Students are given* a chance co ^Jwke tJ«<tisions for themselves. 

USUALLY SOm IMES SELDOM 

8. Students have a chance to get ti^^g^T^nsr and discuss problems that 
are bothering them. 



USUALLY SOMETIMES SELDOM 
Please answer the following questions ; , 

IF YOU COULD CHANGE OWE THING AEOUT SCHOOL, WHAT WOULD IT BE? 



A 



HOW COULD THE SCHOOL BE MORE HELPFUL TO YOU? 



4 



\ 

\ THANKS FOR YOUR HELP 

A ^ AAA * 
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STODENT SURVEY FORM - 9th Grade QUALITY IMPORTAI.XE 



CiURACTERISTICS 


Tt 

;< 

— « 

r 




1 

t 
t 

( 

1 

I 


?: 
1 

> 

> 
..1 


\ 

d 
1 

CO 

CO 
H 

w 


HIGHLY 
IMPORTANT' 




1 

? 

r 
r 


O 
M 

?o 

H 
H 


EXArir L b 

Schedule and keep appointments. 


4 


3 


2 


1 


0 


4 


3 


2 


1 

1 


1, The guidance department has an 
orientation program vhere they 
inform you of the d-lferent gui- 
dance services that are available 
from the school. 


A 
H 


•J 


2 


1 


0 


4 


3 


2 


1 


3, In planning the guidance program, 
your school gives consideration 
to what you consider important, 
rather than only what teachers and 
principals feel is important. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


5, Your school maintains a resource 
center containing information a- 
bout careers and career planning. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


7. Guidance materials available for 
youi;" use are up-to-date and appro- 
priate to your needs. 

i 


4 


3 


2 


1 


0 


4. 


3 


2 


1 


9. Opportunities exist for you to 
learn \more about your self, your 
interests, your strengths and 
weaknesses, your values, etc. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


w 

11. After y<:^u take a standardized 

test (example: ability, achieve- 
ment, etc.) the results of such 
tests are reported to you in an 
understandable form. 


4 


3 


2 


1 


0 


4 


3 


X 

2 


1 
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QUALITY Il-IPORTANCK 



CliAPLXCTERISTICS 


EXCELLENT 




1 

i 
t 

( 
1 


-) 

1 

> 
> 


o 
1 

w 

X 

M 

^ 

H 
PI 


CO 
H 




1 

\ 


NOT IflPORTANT 
AT ALL 


1.3. Yoii have the opportunity for in- 
divic^i.'il counseling with the 
school counselor when needed. 


4 




2 


1 


0 


4 


3 


2 j 


i 

1 


15. The services of the C'^i^^nce 
partment are made available to 
all students the school. 


4 


3 


2 


1 


0 


4 


i 

3 


i 


17. Your ^,uidance department works 
with students in small groups 
v;h^n applicable. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


1,9. Your guidance pro^ran helps 
students to better cope with 
school problems and concerns. 


A 


3 


2 


1 


0 


4 


3 


2 


1 


21. Your guidance department pro- 
\/if^f»ci ^ n f voiir imp materials 
on career planning. 


4 


3 


2 


1 


0 


4 


3 


n 

4- 

1 


1 


2 3. Your gui<\ince department pro- 
vides assistance when needed to 
help students select the correct 
high school courses to best meet 
their needs. 


4 


.«» 


2 


1 


0 


4 


3 


2 


1 


25. Students have a chance to get to- 
j',ether and discuss problems that 
are bothering them. 


4 


3 


2 


1 


0 


4 


3 


2 


1 
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-2- 



STUUEirr SUKVllY FOP-M - 9th Grade QUALITY IMPORTANCE 



CILXRACTEKISTICS 


EXCELLENT 


1 




IN-ADEOUATE 


NON-EXISTENT 


HIGHLY 
IMPORTANT 






NOT IMPORTANT 
AT ALL 






















21. 1st COLU^i:^ 




















Give an ovarall quality 
rating for your school's 


4 


3 


2 


1 


0 










guidance program. 




















2nd coLurii: 




















Rate the importance of a 
guidance program as neces- 
sary for your total educa- 












4 


3 


2 


1 


tion. 





















Please answer the following answers: 



Have you ever used any of the guidance services that are p 
vided by your s 'hool? 

Yes No 

Wh.it are the strengths of your school's j^uidance program? 



Uliat CLi\scructive reccmraendations do you haye for your school's 
guidance program? 
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STUDENT SURVEY FOEIM - 12th Grade 



QUALITY 



IHPORTANCE 



CHARACTEPISTICS 


EXCELLEOT 






IN-ADEQUATE 


NON-EXISTENT 


HC- 

>»< 




1 

! 


NOT IMPORTANT 


1. The guidance department has an 

orientation program where they in- 
form you of the different guid- 
ance services that are available 
from the school • 


A 


3 


2 


1 


0 




3 


2 


1 


'\ Tn nl/innlnp the guidance procram, 
your school gives consideration 
to what you consider important, 
rather than only what teachers and 
principals feel is important. 


A 


3 


2 


1 


0 


A 


3 


2 


1 


5, Your school maintains a resource 
center containing information a- 
bout careers and career planning. 




3 


2 


1 


0 


A 


3 


2 


1 


7. Guidance materials available for 
use are up to date and appropriate 
to your needs. 


A 


3 


2 


1 


0 


4 


3 


2 


1 


9. Your teachers do all they can to 
make their classes meaningful^ to 
you in relation to your future 
plans. 




3 


2 


1 


1 

0 


A 


3 


2 


1 


11. Opportunities exist for you to 
learn more about your self, your 
interests, your strengths and 
weaknesses, your values, etc. 


4 


3 


2 


1 


0 


A 


3 


2 


1 
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QUALITY IMPORTANCE 



r 
< 

ClL\Ri\CTERISTICS \ 

1 

; 


X 




5 
t 
r 
/. 
« 

t 


-1 
1 

t» 

3 

> 


NON-EXISTENT 


HIGHLY • 
IMPORTANT 




9 
1- 

5 

r 
r 


NOT IMPORTANT 

k*V ATT 


1 "X Vr\l^r' aiil Hnnrp tipoartiiipnt identi— 
fies potential employment oppor- 
tunitias and distributes this 
information to you. 




,3 


2 


1 


0 


4 


3 

- 4 


2 


1 


to prepare you in the methods of 
applying for and or adjusting to 
a job. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


17. The guidance department assists 
c v» 1 1 oa\/pT*c QT"ii f 1 1 1 t* p s » and 

SCnOOX XCaVcloj ^LauuoL.ci'f 

drop-outs to obtain suitable 
additional education and training 


4 


3 


2 


1 


0 


4 


3 


2 


1 


in Affpr vnii fakp a Standardized 

test (example: ability, achieve- 
ment, etc.) the results of such 
tests are reported to you in an 
understandable form., 


4 


3 


2 


1 


0 


4 


3 


2 


1 


21. The school guida^ice program 
assists students in .making de^ 
cisions regarding future goals. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


23. You have the opportunity for in- 
dividual counseling with the 
school counselor whep needed* 


4 


3 


2 


1 


0 


4 


3 


2 


1 


25. The services of the guidance de- 
partment are made available to 
all students in the school. 


4 


3 


2 


] 


. 0 


4 


3 


2 

1 


1 
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STUDC;T survey form - 12th Grade 



QUALITY 



IMPORTANCE 



CIL\Ri\CTi:RISTlCS 


m 
X 

0 
rr 
r 
r- 

J3 






IN-ADEQUATE 


NON-EXISTENT 


Highly 

IbtPORTANT 






^1 

>H 
H 

ro 

> 


2 7. Your guidance departnent works 
witli students in "small groups 
when applicable. 


4 


3 


2 


1 

X 


r 


\ 


3 


2 


1 


29. Your guidance proj^,ran helps stu- 
dents to better cope with school 
problems and concernj^. 




3 


2 


1 

X 


n 


A 


3 


2 


1 


31. You have access to the infor- 
mation you want and need to know 
concerning the various occupa- 
tions you have considered. 


u 


3 


2 


1 


0 


4 


3 


2 . 


1 


33. Necessary information regarding 
trade, vocational, or college 
training is available. 


u 


3 


2 


1 


0 


4 


3 


2 


1 


IS *JnrMS«i/irv /mslitjnL*e is avail — 
ablX related to future educa- # 
tional and vocational planning. 


u 


3 


2 


1 




4 


3 


2 

\ — 


1 

'i — 


37. Your guidan9e program provided 
assistauk^e to you when needed 
in selecting the high school 
courses that would best meet 
your needs. 


4 


3 


2 


1 


0 


4 


i 

i ^ 




1 

1 


39. The school guidance department 
has provided you with sufficient 
information to plan your post 
high school training or Job 
entry. 


4 


3 


2 


1 


0 


4 


3 


2 


1 
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QUALITY 



IMPORTANCE 



CHARACTERISTICS 


" 1 

EXCELLENT 1 






IN-ADEQUATE 


NON-EXISTENT 


on 
2S 

X 






NOT IMPORTANT 
AT ALL 


Al. 1st COLUMN 

Give an overall quality 
rating for your school's 
guidance program, 

2nd. COLL'MN 

guidance program ?as neces- 
sary for your total educa- 
tion. 




3 


o 


i< 

1 


0 




3 


2 


1 























Please answf>r the following questions: 

Have you ever used any of the guidance services that are provided 
hy your school? / 



/ Yes No 

What do you ierJ are the strengths of your school's guidance pre 
gram? ( 

"^-^^^^^ 

What constructive recommendations do you have for your school's 
guidance program? 
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PARENT SURVEY . 
Indicate grade or grades f school age children: 
Form completed by:. Father ^ Mother 



QUALITY IMPORTANCE 



CHARACTERISTICS 


EXCELLENT 






IM-ADEOUATE 


NON-EXISTENT 


>*< 




I 


NOT IMPORTANT 


EXAMPLE 

Schedule and keep appointments. 


4 


0 


2 


1 


0 


4 




2 


1 

i. 


1, You are able to schedule confer- 
ences with counselors and other 
school personnel at a time con- 
venient to your schedule. 


A 


3 


2 




t 

0 


4 


3 
••> 


2 


1 


3. The guidance staff keeps in con- 
tact with you when necessary by 
either phone or note. 


4 


3 


,2 


1 


0 


4 


3 


2 


1 


5, Your school has a program where 
they inform both you and your 
child of all available guidance 
services. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


7, The school uses appropriate com-» 
manity services to supplement 
guidance services offered by 
the school. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


9, Guidance services are avail- 
able to you as a parent. 


4 


3 


2 


1 


0 


4 


3 


2 


1 
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QUALITY IMPORTANCE 



1 


•n 

X 

r 
r* 


: 


7 
1 

r 
r 

5 
I- 
r 


•i 

PI 1 

2 

> 1 
■3 


1 

o 

f 

X 
M 
V) 
H 
W 

g 


o o 

S ^, 

H t ' 
> >^ 




3 

? 

c 
c 


NOT important! 

AT AT T 1 


11. Aitei your child takes a stan- 
dardized test (exoTuple-ability 
test, achievement, etc.), the 
resultp of such tests are re- 
ported to you in an understan- 
dable form. 


/; 


3 


2 


1 


0 


1 


1 


2 ; 

i 

! 


1 


13. Your school's guidance depart- 
rjent has a program of effective 
public relations within the 
^.ommunity . 




3 


0 

A. 


1 


0 


4 


i 

3 




1 

i 
1 
1 


15. Croup processes are used to 
counsel students when appli- 
cable. 




3 


2 


1 


0 




3 




1 


1?. The school's curriculum tries 
to make its courses relate as 
much as possible to the world 
of wGrk« 




3 


2 


1 


0 


1 


3 


2 


1 


10 <; Arc orovided with in— 
formation about locaL educa- 
tional and job opportunities. 




3 


2 


1 


0 


4 


3 


2 


1 


21. The guidance department of your 
school helps parents to better 
understand the school and tht^ 
total educational program. 


4 


3 

1 

. 1 


2 

4- 


] 


A 0 


4 


] 


1 2 


1 
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QUALIVY IMPORTANCE 



CHARACTERISTICS 


EXCELLENT 






M 
< 

P! 
C 

c 
> 

H 


NON-EXISTENT 


IMPORTANT 






NOT IMPORTANT 
AT ALL 


2 3. The guidance department helps 
parents to better understand 
their child's interests and 
abilities. 


A 


3 


2 


1 


0 


A 


3 


2 


I 


25. The guidance program assists 
parents concerning realistic 
^ .anning fox* their child's 
future. 


A 


3 


2 


1 


0 


A 


3 


2 


I 


27. The guidance program assists 
students in making decisions 
concerning career planning, 
course selection, post high 
school training, etc. 


4 


3 


2 


1 


0 


.4 


3 


2 


1 


29. The guidance statf provides 

information on sources of help 
for children that are available 
• in the community. 


4 


3 


2 


1 


0 


A 


3 


2 


I 


31. The guidance program offers ideas 
which help parents to better 
understand and cope with student 
behavior. 


A 


3 


2 


1 


0 


A 


3 


2 


I 


33. Guidance personnel help parents 
to better understand their 
child's academic progress in 
school. 


A 


3 


2 


1 


0 


A 


3 


2 


I 

J 



IGl 



QUALITY 



IMPORTANCE 



LHAKACi cKlbi iLo 

> 


EXCELLENT 




i 


> : 

n \ 
z> ; 
r: 1 

1 


z: 

Ti 

■=3 
X 
— 1 


HIGHLY 
IMPORTANT 




3 
1- 

3 

t 


NOT IMPORTANT! 


35 • The school counselor provides 
individual counseling upon 
reasonable request by students. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


37. The :3uid-ince program assists 
studente through the provision 
of m^t:e'-^als, special programs, 
etc., relative to career plan- 
ning, educational planning, and 
person il needs. 


4 


3 


2 


1 


0 


4 


3 


2 


1 

r 


39. The guidance program helps stu- 
dents to better cope with school 
and development 1 problems and 
concerns. 


4 


•J 

J 




1 

X 


0 


4 


— j- 

3 


2 


1 


41. The school has provided you with 
an opportunity to discuss the 
post-school educational and or 
vocational plans of your child. 


4 

— 


3 


2 


1 


0 


4 


3 


2 


1 


4 3. Counseling services are avail- 
able to you as a parent. 


4 


3 


2 


1 


0 


4 


3 


2 


1 


45. 1st COLUMN 

nivp An overall Quality rat— 
ing tor your school's guid- 
ance progiam. 

2nd COLUHN , — 
Rate the Importance of a 
guidance program as neces- 
sary for your child's total 
education. 


4 


3 


2 


1 


0 


4 


3 


• 2 
i- 


1 
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ease answer the following two questions i^s fully as possible: 
What are the major strengths of your schi)ol's guidance program 

V 

V 

Wiat constructive recommendations do you have for your school' 
guidance program? 



lo3 



